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Preface °
The Bristol Townshlp School Di:strict has had a comprehen51ve program
for handicapped pupils for some time, - Included in it has been a work
- experience program for educable and ‘trainable retarded pupils (with-
out remuneratlon), and the opportunity to participate in some voca-

tional school programs. Throughout this experience, it was evident
that many of these pupils have a combination of mental, physical and

" emotional handlcaps which inhibit their ability to meet success upon

entry into thlese existing vocational tra1n1ng programs. Seldom is

a tra1n1ng s;tuatlon developed to meet their needs. As a result,

the pupil facdes frustr tion, boredom, failure, and withdrawal from
the vocational training program or loss of job from the work experi- -
ence situation; the already weak self-image ‘receives another setback

andfthe cycle of failure and frustratlon continues.
9 : ’ s

This project was undertaken to satisfy that need., Courses of study

.and training mamials for ‘a model program have been developed. They
utilize available. schdol district serwvice facilities, valuable train-

ing stations which ar seldom used for that purpose.. Implementation
of the program is des1gned for parap ofess1onals, under superv1s1on,
to carry out, ~

. I am proud to present the product of many hours of work by a dedi-.
" cated staff, It is somethlng which’ can be used to help retarded

pupils become product1ve c1t12ens who reap the beneflts and Joys or
dignified work. o : ‘
. ’ .

Spec1al acknowledgments are extended to: -

coordinator: Joan Henry

' Supervisor of Special Education
Connie Walker

Teacher, Special Educatlon
William Watkins

Teacher, Spec1al,§ducation‘

&

Project supervisor and [
{
i

Tra1n1ng Program Superv1sors.

Cafeteria: : . Bthel Maywhort, Cafeteria Manager
Child .Carxe:- - B ‘Nina Lindley and Gerry Marell
Shipping & Rece1v1nq. : Pat Dennen
Maintenance: William Smith

, Slncere thanks are extended to Gary Bowman, Supervisor of Practical

Arts and VEMUS, .for his interest and guidance; to Robert Blocklinger
for the photography work in the manuals; and to Marge Rumford's
trainable class for collating and b1nd1ng the manuals for d1str1bu-
tion, C

‘The Bristol Township School D1str1ct offers these programs for general

use.' They can help satisfy vocatlonal _needs of retarded children,

Frank D. Greco
Director of Pupil Personnel




® 1 :  .Introduction

It has always been easy to identify the service personnel in any
public school who take a sincere interest in'the total programming for
that building. PRerhaps without realisziug it, they are the ones who help
students (and staff) develop pride in maintaining the school, they make
it a pleasure to be served in the cafeteria, and so, as students mature,
they . somehow sense -that "work" is not only important in terms of earning

a living and/or serving others, but that it can be a happy experience.

Utilizing these personnel as model embloyers, this project was
designed to create an "in-school" pre=vocational training program by:

1.

creating vocational training settiﬁgs‘within the school

. district for those students who wergNC1early-not ready to

assume 'a role in a more traditional work experience program.

training these paraprofessional supervisors to beécome sensitive

to the social, emotional, and educational needs of these students.

_ writing training manuals so that clacsroom teachers could prepareg

students to understand the roles of employees in food services,-

" ¢child care, shipping and receiving and maintenance positions

and how these skills are also needed by any- homemaker or homeowner. .

" We learned that many of the students involved in the project did

“not understand how to complete the simplest specific tasks or even why

it was.necessary, and so, these manuals reflect our thinking about what
it is students ought ‘to know and understand about each vocatidnal area.

We used a format of iaily lesson plans, many with separate student activity'fe
‘sheets which can be reproduced using image tone, transparencies or mimeo ,
.electronic_scanatone stencils. They are color coded to each of the training |
areas. ' . S

white..........:....food services unit:

grEeNe .« «v. .+ sssis. .maintenance unit
blUE. egevenso-«- -+« +shibping & receiving unit
B 31V AP ..child care unit

Y€11loWaseeroaaess s .teaching the pre-schooler unit

PerhapS public schools have not yet realized the vast opportunities
which lie within their province to be part of the answer to the challenge
of preparing the retarded student for a satisfying and productive career.

We hope these manuals will be helpful to other professionals involved in
program planning for the vocational training of the handicapped.

Josn Héhry | .

.-

Supervisor of Special Education-

o
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Lesson One

Q

' PEACHING THE PRE-SCHOOLER: Who Is The Pre-School Child?

o
3

-.GENERAL CONCEPT: oo

1. To understand who the pre-school child is and the
readlness level of pre- -school chlldren. '

[

- BEHAVIORAL OBJECTIVES

. 1. The student w111 define the ages.and readlness level
of pre -school children. Uw

’

READINESS EXPERIEVCES

.- Who is a pre- school age chlldﬁ

2. Why are they called."premschool"%,'
3. EWhat dao you thihktthey Go at this age°
4. How does a pre- school age child dlffer from you7

5. what do you thlnk a pre-school boy mlght llke to do

best7 )
. 6. What do you thlnk a pre- school girl mlght llke to do -
" best? - :
LEARNING EXPERIENCES: -

1. List the'ages of pre-school children and discuss the
general develcnment and needs of each age. B

'2. Watch a film strip about pre school age children.

' (one .example’ . .. . "Focus on Children'", 26 mlnutes,
Dept. of Child Development, Iowa State Un1vers1ty,
Aimes, Iowa). ' . :

#

. T : I .
3. Visit a nursery sehool, day care center yand kinder-:
garten class. Dlscuss what was seen at each level

4. Summarlze the dlfference between klndqrgarten and
primary children.

‘STUDENT ACTIVITIES

4
i

1. Have each Chlld brinyg in photographJ of themselves
when they were 3,4 or 5 years old. Have them show
the class their plctures«and tell how they have

changed. . ' o |

- Ty

(2)




- TEACHING THE PRE-SCHOOLER: Who Is The Pre-School Child? (Cont.)

‘ ) | | | | | . .

: 2, Role playing (have students demonstraté how a child
- of 3, 4 or 5 might behave).- e

3. Make a collage.of pre school chlidren d01ng various:
act1v1t1es ;

4. Make a collage of: pre- school chlldren of dlfferent
- nationalities, different sizes, etc

a




'TEACHING THE PRE-SCHOOLER: . Who Is The Preé-School Child?

£

.

« WHO IS THE PRE-SCHOOLER? o .
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- Lesson Two

TEACHING THE PRE-SCHOOLER: Awareness Of Body Parts

| R
GENERAL CONCEPT: o

1. Teaching young children awareness ,of their body parts 

and- how they  work.
‘BEHAVIORAL OBJECTIVES: IR | :

v

1. The student will be aware of his own body parts and
functions and will be able to teach young chiddren-
the” same skills. : : ' =

READINESS, 'EXPERIENCES

&

1. . wWhat are the parts of‘odr_body?'
2. ‘How'do we use the parts of' our body?

3. Why is it importané for young-children to know their
body parts? s ' : E
LEARNING, EXPERIENCES : A
o | ' o e
1. ¥sing diagrams, show the body parts and discuss theixr
functions. . ' ' o : .

2. - Discuss growth.’ Cbmpare and contrast,.ﬁSing magaéine
. pictures and photographs. : R R \

Al

3. ‘peabody kit

4. Read and diﬁcuSSAdekSVSﬁEh&éS,'uMy Book About Me", .
' by Dr. Seuss. : R . Ck

STUDENT ACTIVITIES: - - .°

Students .can deSCribevactivities which théy have en-
joyed with pre-school children. They could perform the
- following activities- in the classroom as practice for an
experience working with young children, either as a vol-
unteer in the local school district kindergarten Srizgpec—’
ial education program or as a babyssitter. - :

1. Have each studentﬂdemonétrate'an‘activity and tell
what parts of the body they are using and how they
are using &he body.~ ‘ . ‘

. - N\

" 2. "Simon Séys” game

o g0

S,




°
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. TEACHING THE PRE-SCHOOLER: Awareness of Body Parts (Cont.)

C - 3. Have~students'make diagrams of a young child.

—

4. Teach the game "Hokey Pokey" and play it for fuﬁ,

5. ' Play the game "Statues"

©

6.--Trace thea Chlld" body. shape on a large piece of
: paper, calllng attentlon to helght shape, etc.

DA 7. People puzzle (D L M., 3505 North Ashland Ave.,
Chicago, Ill. 60657)

8. Gamer"What pid I Touch" . : : ’
9. Peabody Kit (primary kit) 4?1angUage.naﬁing activity

;'. ' 10. Mirror identification: . Chlld v1ews seif in mirror,
points Out and names own body parts

¥

T3

O v ﬁ? d

23




. e _ ' ‘Lesson Two.

'TEACHING THE PRE~SCHOOLER: Awareness Of Body Parts

“Ahswersoto Student Activity 2a, Number 1.

1. .stomach
2. mouth
3. ankles

4, fingers -

5. arms
6. feet
7. heart
8. ears
9. nose
[l

1

<
iy .
y
LY
.‘l"

11.
12.
13.

" 14,

15.

- 16.

17.

1 1o,

eyes
head

hands

toes

1egs

hair

- brain

neck




 TEACHING THE PRE-SCHOOLER: Awareness Of Body Parts

Name

Review the following body parts and fill in the answers
to the puzzle below: B ]

head B  legs | - heart
‘hands | . | &‘ 4vhair‘n' o ears
fingerg ' ' nose mouth
toes - | ‘ | .ankles . eyes M
feet brain . . ~neck .

arms - . : ' stomach

nC

©
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Lesson Three

]

' ) . . ’ - ) . ’J I
TEACHING THE TRE-SCHOOLER: Importance Of Personal Cleanliﬁ@
. K ) o

And Caring ‘For Oneself

o .

. GENERAL CONCEPT:

BEHAVIORAL OBJECTIVE: ~ ° oo .o o

[y

1. Teaching nursery school .children the importance O
personal cleanliness and how to care for oneself.];
- . : i

Y . |

< g

READINESS EXPERIENCES :

1.  The student will be able, to understand'why‘and how
‘'we must teach young children personal cleanlinesss

2. How could a teacher make a daily‘healtﬁ‘scheduie %@
s b

,j“ How can adults. set examplés for children?

1. Why'is it‘impdrtant to keépkclean? o .
children?’ o . '

-

LEARNING EXPERIENCES: .

STUDENT ACTIVITIES:

-
A
A

1. List the basic skills a .child neéds to knOw}tO'Caf
" for himself. ' ‘ '

e
»

. . . o ’ ’ I -
2. Have many cleaning products on display and discuss
the use of each.

3.. With a large rubber doll, have the student diSduéS
ot Aand_demonstrate»the procedure of bathing.a child-

-

1. Méke posters on personél’cleanliness that nursery i
. children would understan?, S :

2. A bulletin board could be constrﬁéted by students
~on good health habits for adolescéents. . :

3. Role play —- Have students pretend to be baby sittéxq
with a child who does not want to take a bath at bed=
time or wash before dinner. What game's could be played
to make a child want -to have good health habits?




TEACHING THE PRE~SCHOOLEk: Importance Of Personal Cleenlinessf

-And Caring For Oneself (Cont.)

Name

1. erte a complete sentenve, ‘using each word below‘ Teli
© why you could use these each day. o

S

1. soap . S 4. comb- e
2. nail brush = i " 5. nail clippers - ' '
. : |
3. tooth paste 6. washcloth T
. . 1
S i
1. ' ’ ?
. _
3.
4. P
5.
6- . > ks
.
\s . - ) .
Student Activity 3a . AR ’
‘ ¢




Lesson Four .
. .

TEACHING THE PRE-SCHOOLER: Being Able To Dress Oneself

-

GENERAL CONCEPT:

-
-

"1. Being able to dress oneself

BEHAVIORAL OBJECTIVE

S lj The student w1ll be able to teach a nursery school
' child.to put on and take off clothing and fasten
own clothing, using buttons, snaps, zippers, hooks,
buckles, and lace shoes

READINESS EXPERIENCES

1. Why do you think it is 1mportant for young chlldren
.. to dress themselves°

2. bDo you think young chlldren want to be able to dress
themselveo

3. How long do you thlnk 1t takes to teach a young child
to dress himself? = =

©

LEARNING EXPERIENCES':

1. List the skills a Chlld needs to have in order to
dress hlmse]r

-2, Dlscuss each one and decide how you could go about
_teaching the skill. Using, "Dressy Bessy", role
play with another student how you might go about
helplng a Chlld learn to dress himself.

.STUDENT ACTIVITIES

1. Role play (mother teachlng nursery Chlld to button
’ coat, etc. )

2.. Have students make s1mple dressrng boards using scrap.
materlals and old zippers, buttons’ and snaps.

3. Bring children into the classroom or go out to where

there are children and have each student teach a Chlld

a spec1flc skill related to dress1nq

4. Using a chlld size doll, have one student demonstrate

to another student how hc would go about teachlng a
child the various dressing skills.

Fote
i




TEACHING THE PRE-SCHOOLER:-, Being Able To Dress Oneself (Con

5G1rls mlght enjoy creating paper dolls to demonstrate-
‘words for items of.clothing.

- and scraps of material.




LEARNING EXPERIENCES :

STUDENT ACTIVITIES:

Lesson Five

TEACHING THE PRE-SCHOOLER: Teachlng Manners And Why We Use
' " . Them

GENERALvCONCEPT

1. 'Teaching younyg chlldren what manners are and why we
_use them :

BEHAVIORAL OBJECTIVE: - ' ' o .

1. The student will understand what manners are; their -
importance and why it is important to teach them at
an earlv\age .

READINESS EXPERIENCES :

1. What are mannets?

é. Why are theyvimportant to ﬁs?

3.' Why are they 1mportant to young children?

4. How can adult$ set examoles for young ch11dren7

by S

5.° Do manners have anythlng to do ‘with whether a Chlld
is aalled "spoiled" or ’brat"?

1. what does the word manner§=mean?/ Make a.list of
~ situations where you’could use good manners.

2. List the times when manners are 1mportant Discuss
' why . . .
. 3. Discﬁss how other people are affected by the Way we
behave. .
\ 4.° Discuss how' we are affected by hav1ng manners or by .

a lack of having them.

5. Read books, such as, "Vhat Do You. Say, Dear"? * -
’ to practlce readlng the bdok .to younger chlldren

1. Role play examples of poor manners and gogd manners.

_2. _ Provide real experiences, by passing things around -
the room, as- though it was a blrthday party in kin-

dergarten.
iw 21

~rt




i3

) . TEACHING THE PRE-~SCHOOLER: Teaching Manners And Why We Use
' : . o Them (Cont.) o '
3. Make aegood manners scrapbook for young chiidren.
|
Q ) . ‘ | }
*  JOSLIN (DICK BLICK)
} . .P.0. Box 1267 @
, .Galasburg, Il1l. 61401 o
b ' [

Sk
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' TEACHING THE PRE-SCHOOLER: Teaching Manners And Why We Use
. - . o Them ' - N
’ ‘ ’ .. ~ . v Name

1i Fill in the blanks with the correct "Mannersﬂ_Woﬁds below:

i

Thank you You're welcome
© Excuse me : ‘ : May I
f'Pardon ne o ' " .Please.

@

for the birthday present.

s

for walking in front of you.

for bothefing you.

come in?

-5, Thank you.

P

6. o ‘have another piece of candy

for the,piecé.df candy.




Lesson Six - , S

a

|
. . |
TEACHING THE PRE-SCHOOLER: Teaching Children ALl Forms Of
~ Table Skills : '

GENERAL CONCEPT‘

1. Teachlng nursery school age chlldren all forms of ,
table skills, including using proper utensils, man- ‘.
ners, food cutiting, drinking from a cup w1thout
spilling, etc.

BEHAVIORAL OBJECTIVE:

Q

1. The student will be able to understand why proper
table skills are importan* to young children\ and how
to_teach these skills to young chlldren, \

REANINESS EXPERIENCES:

1. Why is it 1mportant for young chlldren to know and
-understand good table manners?

2. What are good-table manners?
3. How can adults set good éxamples for'young ehildrep?'

4. WHyY is it important to havérqpod manners?

LEARNING EXPERIENCES: e S

1. LlSt good table manners and discuss how parents and
" teachers can help teach these skills.

¢

2. Stress:

¥ a. Using utensils . :
b’. Chewing correctly with mo th closed v
c. Drinking slowly from a cua .
d. Remaining df the tab]e until all are finished

STUDNET ACTIVITIES:

1. A role playing activity could jshow a family where

- manners are not important versus a meal where every-
one is polite. Which meal seems most enjoyable?
WhY? - v ’ : . -
'2. .Show an. aciual chlld hoéw to cut meat, use a napkin, .
etc. -

¢ .
3. Have a department tea with students taklng respon-
'Slblllfy for plannlng aqd serving.

e E '24'




_ . TEACHINC-THE PRE~SCHOOLER: Teaching Children All Forms Of
' g . - - Table Skills (Cont.) A

i

4, Have students draw a diagram of the'qofréct way to
_*set a table (silverware, napkin, plate, glass, sal-

o ad plate, etc.)
’a ‘ .
. Ve .
'. o
1 “;
. \ ' \
\ ) 3
-v\
° -\\ - -
i
\
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Lesson Seven

TEACHING. THE PRE~-SCHOOLER:

GENERAL

Safety On The Playgroundf' , :

CONCEPT:
1. Nursery school‘safety’on'the blayground,
L. HAVIORAL OBJECTIVES : _— o .
I. The student will be aware of the dangers “to nursery

. school children on the playground and. how they can

help prevent them, ; Coe Y
.

~ READINESS EXPERI;NCES:

" LEARNING

What .:nds of things do you.find on a nursery school

_playground? o

How could these things bevdangerous? o

What rules do you think should be in effect on a
nursery school playglound7 o ‘ ) i

Can children be trusted on- playground equlpment w1th—.
out superV1s1on°

EXPERIENCES

V1s1t a nursely school playground

-DJscuss slmple first aid rules and proceuures in case

- of accidents on the playground. . Have any children
“been hurt on your olementary school“playground? How?

.*LAfter visiting a nursery school, have students make

a list of safety rules to follow.

STUDENT ACTIVITIES:

. e

4.

. . Make a bulletin bdard for a nursery school, demon-

strating safe practices to follow. .

-

Make a first ald booklet ‘that a Chlld could under-
stand. o s _

Make a list of key people in the school to call and
procedures to use if an emergency occurs.

. ﬁi g
( 16 M.




. . '_ - Lesson Seven J )
.‘ . 'TEACHIL.\IG THL PRE--SCHOOLER: Sa‘f]ef':y On -The Piayground
Answers to Studént Activity 7a, Numbé?HZ;
] 'i; wait v ' L l4.;;$iippe#¥ when.wet
. z 'cadtion - 15, . flammabie
B?L?beware or{ddg o 216. school.crossi;g
‘f.. 4. prohibited . 17. right
5. polluted o 18.’ fire escape | S .
ﬂ6.‘ walk | . - 19. keeé off -
7. close o I :201 emergency .
e '8. fire o : 21, ‘éu'sh'
: 9. fire alarm '. L e 22, ;xplosives
10. deeé water " | 23,_ arggsﬁ; |
Q 1. ‘.fireoala;r.m | | 24, fa~1_lﬂou‘t' shelter
12. oﬁt‘ | s | '*QTCOnstruqtiqn%
.’13; test Ly ,

e" B U o . E: ;27




1. danger
- 2, fire -

3. emergency

4, drugs
5. urison
£. close

7. high voltage

. 8. " push .
'9.- walk
10. out

2. Uéing the above terms,

\following words s

2 _ aﬁ I S
3.~ _ew _ _ _
4 _r _h _b
5 1 _'_ t
6. _ . 1k
7 _ _os. _
8. _ _ re
9. _ i e .
10. ; ee o
11, re 1
lé. o _ _
ij, £t

Student Activity 7a

11.
12,
13.
14.
15.
" 16,
17
18.
19.

20,

'3

m 22,

i ]

Name

‘Y, Review the following safety terms:

prohibited'
keep off -
explosives

polluted

- beware of dog

[}
fire alarm

. warning

flammable
caution

construction

' PEACHING THE PRE-SCHOOLER: Safety On The

Playgrouhd

S 21,

22.
23,

24.

25,

26.
27.
- 28.
29,

30.

- fallout shelter

school crossing
left
right

wait

safety zone
fi}e alarm
fire escape
slippéfy when

wet - :
deep water : o

fill in the missinéﬁletters'in the

?

_ ;/ﬁllsixU c
/ T

18.
19.
20.

21.

23,
24,

25,

k28

ol

%+ hemn
b
1 r ss
- - — o —
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2
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TEACHING THE PRE-SCHOOLER: Safety On .The Playground

Fl

»

-

' . RIGHT WAY TO SWING o
> l. Identify the piece of playground equipment. T
2. 1Is the boy using the equipment correctly? - ‘ ‘
- k<9 , ,
F SRR : . (17 ) _ :



. TEACHING THE PRE-SCHOOLER: Safety On The'Playground
. S i . . . by
F C &
. o ) 7
2 o ~ Y
. " \;;c
.

o C . WRONG WAY TO USE: A SWING .

1. what do you think of Ehis picture? | : .

" 2. What would you‘do‘if you were helping-on‘this'playgfound?~

‘ v

. ERIC : | - C GBI

A i Tex: provided by ERiC

A
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TEACHING THE PRE-SCHOOLER: Safety On The Playgroun@'j

" A
"RIGHT WAY TO USE A SLIDE
1. Identify the piece of'equipment. . ' ) S
- : 2. Is the.boY using the slide correctly? ’

Aruitoxt provided by Eric

AERikf ~.": | ,.;A ST ‘(.15 ii; . 1 o



. JTEACHING THE PRE-~SCHOOLER:" Séfety On The Playground

. : .
o

WRONG WAY TO USE A SLIDE

l. Why is thlS the wrong way to ‘use a slide?

2. What would be the rlght way to cllmb up the le.de’>

v

. ~ | .
y . - o a

Q

ERIC . ~ B TRE
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WRONG WAY TO USE A SLIDE

)

[

l. Why could goihg dowh.the slidé like this be dangerousé

.

2. What would be a better way to go down the slide?

“©

&n




Iesson Eight

TEACHING THE PRE-SCHOOLER: Gross Motor Performance

LEARNING EXPERIENCES: *

"GENERAL CONCEPT:

-

1. Gross motor performance

o

BEHAVIORAL OBJECTIVE

.

l; The student w111 be able to assist nursery school
children in activities, such as finger painting,
easel painting, crayon- draw1ng and modeling clay.

' READINESS EXPERIENCES : ' .

1. wWhat kinds of things should we be able to do before
we ‘can‘use finger paints, paint brushes, clay, cray-
ons, etc.? .*' : .

3. "Which do yeu enjoy dOlnj the most? Whlch do vou re-
. member en)oylng the most when you were little?

7

[

“

1. Talk about the different aFtl"lTles tnat can be done
wnth the mediums mentioned.

2. Dlscus& whv sone cnlldren might find it difficult to’
dorsowe or .all of the aLfIVJfle mentloned

3. Bring in finger palnt 5, paper, goster palnts, brush
paper, crayons, modeling c7ay, etc., DlSCUSS proper
use of all and let students use each. '

4. What must be done after all of these act1v1t1es°
(Emphasize importance of c]eanlng up) .

STUDEHNT ACTIVITTES:

<@

1., Prepare coloring books for nursery school children
to usa. :

2. Using bukprl c&talog, have students choose proper
material for, theqe activities.,

3. .Role play - dcmonstraflng use of materlals to another_

. student. .
4. Remembering the unit on. child care, students could
. . discuszs why some childréen are more "artistic", "ca-
- - pable" and "creative" than others. ' .

B 24

2. Which things do.you find . the easiest to use? 'Hardest?




Lesson Nine
° : : ) o~ N

% ' .
TEACHING THE PRE-SCHOOLER: Fine Motor Performance

o

GENERAL CONCEPT:

* 1. Fine motor performance

BEHAVIORAL OBJECTIVE: '~

.1. The student will be able to assist nursery school
children with activities, such as danc1ng, puzzles,
finger plays, cuttlng and lacing.

"

READINESS EXPERIENCES :

1. that'd we need to know before we can trace, use
puzzleS\Bdo flngev playb, use scissors, etc.?

N
.

What are finger plays?

3. What do you think flve ~vear olds enjoy doing the
most?

LEARNING EXPERIENCES:

1. Discuss each activity mentioned and the skills in-
volved and why some chx]dren might find the activity
difficult. . .

' 2. Discuss and demonstrate the activity -that can be

- done with each medium mentioned.

STUDENT ACTIVITIES:

1. ‘Héve the students make up-papér dolls and other
sheets for pre-schoolers to practice cutting skills.

2. Teach finger plays from books; such as "Let's Do
- Finger Plays", Maridn F. Grayson - Robert B. Luce,
Inc., Washington. :

3. Students could'mount pages from coloring books with
broad black llneq and then help young chlldren trace
the d651gn using tissue paper , o

]




' TEACHING THE PRE-SCHOOLER: Fine Motor Performance C a
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Aruitoxt provided by Eic:

TEACHING THE PRE—SCHOOLER; Fine Motor Performance

o

o

1. What do you think is going to happen?

2. What-woﬁld you tell the boy to do if you

i

in.his classroom?

wefe-hélping




. Lesson Ten

'A..i‘ TEACHING

GENERAL CONCEPT:

THE PRE-SCHOOLER: Teaching Sounds Around Us

a .

1.

g ©

_ o
Teachiﬁg a chHild the different sounds arcund him

'BEHAVIORAL OBJECTIVE: | .

1.

The student will be ablefto help a pre-schooler
become familiar with the sounds around him.

- “READINESS EXPERIENCES:

Pk

2.

3.

Name the sounds you hedr in the. room.

What morning sounds do you hear? Night sounds?
What SOUndsto we become used to, sérthat we-don't

realize they are still present.

EXPERIENCES:

LEARNING

". ',.'k 1.

Play a sound regord,'such as Vol. I, Training In
Sound Discrimination, Concept Records, Box 524,

North Bellmore, N.Y. Have student identify the .
sounds; then practice teachirig a lesson to young
children. ' . ~ -

When might we hear thcse? Where? How might chil-
dren react? ' .

Demonstrate rhythm band - instruments and practice
various activities which could be presented to young
children. ' '

“

STUDENT ACTIVITIES:

- ‘. r‘; 1.

Make pictures of different animals, so that young
children could tell the noises or sounds they would
make. ‘ ‘

Play instruments, contrasting the sounds of instruy-
ments. . - :

Let's Listen (Educational Record Sales, 5005 LCnuglas
Street, Segundo, Cal.) - listening games, teaching

‘imitation and games through records.

Talking books (show how to operate Ealkihg books) .

( M 38
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TEACHING THE PRE-SCHOOLER: .Teaching Sounds Around Us (Cont.) °

a. Mother Goose Nursery Rhymes, Audlo Creatlons,
- 235 Broadway, Mllbrae, Cal.

Play instruments - rattle, drum, bell »horn, whlstle,
etc. The students could turn when they hear the
instrument behind their back, .or with eyes closed, |
they could be taught to "hear" and. p01nt to the po- |
sition in the room. where instrument is played. '
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L -l Lesson Eleven - . o . v o |
: ' . R .o ) :
|
|
\

At . .:‘;

TEACHING THE PRE-SCHOOLER: Recogrition of Farm And Zoo Animals

GENERAL CONCEPT: e

»
K

1. Recognltlon of farm and zoo an1ma1s and awareness of
% “the sound they make. :

b

BEHAVIORAL OBJECTIVE :
1. The student will be able to assist nursery school
chlldren in identifying:- dlfferent farm and Z00 an=
1mals i ‘ L B .

'READINESS EXPERTENCES : S S - ol
1. Name some farm animals. :
. - B ‘ - i b
N 2. Name some zoo animals. ' ' \\\\ LI

3. What do you thlnk is the dlfference between a farm
- animal and a zoo an1mal°
4. Why mlght we want chlldren te know about these an— -

1ma1s°4 v v o ¢

‘ S 5. 'When can animals help us? : o o

LEARNING EXPERIEVCES-

1. List some farm anlmals and thelr functicen on the
’ farm.  Use pictures and rev.rus depicting farm an- -

. imal's sounds. o ."“‘H“'"g : e

. 2. List some zoo animals using’ScotthQrsman and Co.
RS - . Talk Starters, At The Zoo, to illustrate talk.

' STUDENT ACTIVITIES:

4

l. Teach students children's songs abcut animals, so
they will be able to teach nursery chlldren (Ex. -
_Earmer In The Dell). o .

o

. Make "anJmal" posters and scrap book for a class-of
pre-~ schoolers.

3. Visit a farm, zoo or pet shop and, using a tape re-
corder, record animal sounds.

. - 4. Students could practice us1ng Instructo materlals,
such as: Farm Animals and Babies; Zoo Anlmals, A
Day At The Zoo or Visiting The Farm.

e LB 40
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TEACHING THE PRE~SCHOOLER: ® Recognition of Farm And Zoo e

5.

, Animals (Cont.) -

"Students could ask a librarian to show them books

abput animals, written for young .children, and could
practice reading a book . to a child, using creative .
sound effects to illustrate the animal,




TEACHING THE PRE-SCHOOLER: Recognition of.Farm And Zoc Animals

. .'b L » . : o : Name

'

1. Review the following animals:

1. bear ' | 11. giraffe
2. chicken =~ Y 12) aQuek
"3, lion - a 13" elephant
4. tiger. _ .,. 14. snake |
5. ’pig‘ ._ h ’ | 15. rhinoceroﬁs 4
6. kitten | . 16. dog
';7. monkey ' ) ' 17. aliigatof'
8. cow - , , 18. pony ..
9. horse | : 19. liéard
10. zebra - '~ 20. mouse

2. From the above words, list the animals that you would most
likely f£ind on a farm. s '

o

3. From the above words, list the animals that you would
probably find at a zoo. ‘ .

. 'Studepf Activity lla

==

| 42




\ Lesson Twelve. = .

3

-+ TEACHING THE PRE-SCHOOLER: Teaching The Concept of Morning,
. ' : - Noon And Night .

°

GENERAL CONCEPT:

1. Teaching nursery school age children the concept of
morning, noon and night :

@

BEHAVIORAL OBJECTIVE: A .

.1, The student will be able to understand why these’
concepts .are important fnar young childrémto know
and how they can teach these concepts to young Chll—

‘dren

READINESS EXPERIENCES :

.. How do we know when it is morning and night?

| o

2. What activities would a young child associate with:

a.. morning

' ' ~ b. noon
. ‘ : c. evening
. . LEARNING EXPERIENCES :
1. List typical activities we do ‘during the morning,’

. noon-time, and night. Which are also part of a young
. child's exper1ences7

. 2. Present the words mornlng, evening and noon-time.
Have the students ‘match the word to a picture show-
ing an act1v1ty which a cAild could associate w1th
each time.

STUDENT ACTIVITIES: o

1. Have students make posters about these times, that
a nursery school age child will understand.

2. Students could offer to make a bulletin board for
a kindergarten or nursery school class; showing
these times.

ERIC o (o K
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Lesson Thirteen

-

TEACHING

THE PRE-SCHOOLER: Seasons R

" p

GENERAL CONCEPT : S

I.

BEHAVIORAL OBJECTIVE:

Seasons .

1.

. ‘\ '
The student.w111 be able to assist ahgursery school
Chlld in 1dent1fy1ng the four seasons. %

'READINESS EXPERIEVCES

T

1. .What are the four seasons? How.could you help chil-
dren remember them? '
2. What kind of weather do we have in eacl season?
3. What kinds of act1v1t1es can be enjoyed in each sea-
son? .
34, Wha o hOlldajS do chlldren associate with each season?
: “Adults’ ' :
LEARNING EXPERIENCES: - o &
1. Liét each season and_disdués activities for each one.
2. Show typical pictures of each season and have a stu-
dent identify it and tell how they were able to make
the identification. Do students think-a -young child
will be able to do this? , \
3. What is d1fterent about Christmas ahd Easter? Elicit

STUDENT ACTIVITIES:

responses from children, drawing out the weather and
temperature coricept..

1..

Make a season collage.
Make~a season bulletin board.

Have a student do pantomlme of a’typical seasonal

-activity and have other students guess the activity

and season




TEACHING THE PRE~SCHOOLER: Seasons = .

wtvpn -3

’ ' S . JR ~ Name

1. Fill in the blanks with the correct season.

Winter" : o - o,
Séri;g ' °
“ e Summer o J . I ‘
Fall
) 1. The leaves turn colors in the : L B
.2. :The leaves fall from ‘the trees .in tﬁe o .
513. Tulips grow in the .
4. The'ﬁrees:haQe:ﬁb leaves in the . .o .
] T e R
5. It is very hot in the B L.
6. Leaves start to grow on fhe tree;\?n the . ¥
‘ - . 7. It gets cocld ‘and sometimes sndws in the - | .
| ‘8. We gélswi@ming in . the . o . ) .
9. We go ice—ékating'in‘the o | . .
.10. Christmas comes in the ' ,» i._ : '
11. Basketball is usually played in thd S
12. Fob£ba11 is usually played .in the ' 1 S
13. Baseball ig.usually played in the ) .
.- .\\‘ C
_ ~
® / |
’ Student Activity l13a ' Eﬁ '
5 e et B 45
ERIC

Aruitoxt provided by Eic




Lesson fourteen ‘ /.

TEACHING THE PRE-SCHOOLER: ' Teaching Ninth'Graders To Read .
Orally To Nursery Schoocl Children

GENERAL CONCEPT:

,”L.u Teaching nlnth graders to read orally to nursery
school children

. BEHAVIORAL OBJECTIVE:
'l. By developing self-confidence in reading orally,

_ students will be able to read to nursery school
students.

READINESS EXPERIENCES:

1. Do you.like to read? .
“V»Z.. Why is it important to read? .
3. What kinds of stories might. nursery school students

enjoy hearing?

LEARNING EXPERIENCES:

1. Reéd a story with expression to the class.
2. Have them discuss what they liked about the story.

3. Read a story to the class in a monotone. Have the
class discuss what was poor about it.

4. Prepare a list of stories that a nursery school stu-
dent might llke to hear.

vSTUDENT‘ACTIVITIES:

.

» .l. Have each child read a story aloud with expression,h
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o

TEACHING THE KINDERGARTEN CHILD: .Who Is The Kindergarten Child?

‘ GENERAL CONCEPT:

1. To understand who the kindergarten child is and the
readlness level of most kindergarten chlldren

a

- BEHAVIORAL OBJECTIVE:

"1l. The student will understand the capabilities, inter-
ests and needs of- the kindergarten chlld

c

READINESS EXPERIEVCES

§]

1. Who is a klndergarten age Chlldj .
\\.h S 2. ?hat do you think they can do'at this age?

3. How does a kindergarten child differ from you?

4. wWhat do you think a Llndergarten boy mlght enjoy do—
ing.at this age? -

N 5. What do you think a kindergarten girl might enjoy
best at this age? . R

LEARNING EXPERIENCES: : e
1. Watch a film strlp about. klrdergarten age chlldren,
such as "Focus on Children!, (26 minutes, black and .
white, Dept. of Chlld Development Iowa State Univer- N

sity,-Aimes, Iowa) .
2. Visit a kindergarten_class; D%%ﬁuss what was:seen.
3. Summarize difference between a pre-school and’ a kin-

' dergarte youngster

STUDENT ACTIVITIES:

L. Have each chlld bring in" photographs of themselves
when they were 5 or 6 years old. Have them show
, the class thelr plctures and- - tell how they have
changed. ,
e : 2%%Lstudents could role play how 5 year olds act in dlf—
- ’ ferent situations.
. e 4 ) 3
. , 3. Students could create a oollage of klndergarten chll—
, dren doing various act1v1t1es

4, Students could create a collage of klndergarten chil-
dren of dlfferent natlonalltles, sizes, etc

‘W 48




Lesson Two

TEACHING THE KINDERGARTEN CHILD: Conveying Basic Personal Facts

GENERAL CONCEPT:

e

1. Conveying basic personal facts

BEHAVIORAL OBJECTIVE: ) - o -

1. The student'will be able to essist a 5 year old in
giving his name, age, address and telephone nurber.

READINESS EXPERIENCES:

® 1.- When ‘do you, as an adult, have to know your age, .ad-

dress and telephone number

2.4“When might it be 1mportant for a 5 year old to know
this information? '

3. Do you_remember belng lost as a child? How were you
found? '

. LEARNING EXPERIENCES

‘ 1. Present situations when this 1nformatlon is 1mportant
' ‘ ‘and discuss the steps in. teachlng a kindergarten child
this 1nformat*un.

2. Students could practlce playing a game with a child ‘
! © . where he pretends to be lost and student pretends to
be a storekeeper or any adult

A} - " . B

" STUDENT ACTIVITIES: | I S

1. Have students. go to;kindergarten and use their own
method for teach%yg basic personal information.

{ : :
'* 2. Use Mafax Co. materials, such as Horrah For Me. Have ' &
4 students practive working with this - program: for pre- R
sentation to kindergarten class.
\;T\\Haxe students make posters showing places where chil-
drem~could be lost. Would children do different

things>~if lost in- different places (woods versus
store', - etc.)

4

q -




' | \ | \ - .
o TEACHING THE KINDERGARTEN CHILD: | Conveying Basic Personal Facts -
- B . - N - ! \ . :
‘ . . ' - ) . . . \\\ ’ N - 1
- . - . | Name Vo . ' '
, ‘ . . [ . o \\
Basic Perédhal Facts - ' . b
- . . S ‘ 4
' “1.. My name is
i ' : ‘ /}. I live a
i AN
1 ' 3. I live in the tobwn of ' .
‘4. My zip code is * e
5. My telephone number is o X
6. Write your name, address and telephone number, as though
S ‘ you. were asked to put it on an application.
" ‘ ) . . : . \, . ) 4 ‘.
. —

‘ . ‘ &

Student Activity 2a
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TEACHING

Lesson Three

[

GENERAIL CONCEPT:

'THE KINDERGARTEN CHILD: Family Relationships |

8 e

ve

1.

Teachlng children to understand the relatlonshlp of
famlly members

"BEHAVIORAL OBJECTIVE‘

l.

Can name members of famlly

'READINESS EXPERIENCES'

‘ . l -

2

-

~How many people are in your ‘family?

-~ P “

.j.Are all families the same 51ze9 How can.Ehey differ?

-
3
. e

EXPERIENCES:

LEARNING

a1l

Discuss’ 1mportance of a famlly - Read book: Are. You
My Motherz * - ’ ‘

Discdss what g family'is. ’ .

o

Match the name - word w1th the picture - of a person 1n'

_thelr famlly

Role play each member of the family from the bread-

_winner to chores and inner family kindness.

mSTUDENT ACTIVITIES

1.

Have student brlng pxctures of their immediate family
or draw ,a& picture of thelr famlly naming each one.
Start a famlly bulletin board.

Use famlly and home. cards from the Peabody Language

‘Development Kit.

Instrﬂcto - Members Of The Famlly and My Home And
Family

" Sesame Street book - "Who Are The Members df Your

Famlly

- Sesame Street record - Ind1V1dual Song - "Who Are

The Members Of My Fam11y"9

Show students how to draw a family tree. Ahis may,
help with the Student Act1v1ty whlch accompanles
_hls lesson : 0

(

L AN
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TEACHING THE KINDERGARTEN CHILD: Family kelationships (éont.)

*  Dick Blick
‘P.0. Box 1267
-Galasburg, Ill, 61401



g

' TEACHING THE KINDERGARTEN CHILD: Family Relationships .

° v . . . .
® | O ame

1. Review the followiﬁg family words:

9.

l. mother | ) 9. cousin

‘2.  father o '; . 10; nieéé‘

3. son I 11. hégheﬁr

4. “daughter . f‘”é; | 12. great—grgﬁdmother o S
5. grandmother. - ﬁ' . | 13. great—grandfafheg

6. griandfather . L 14. sis;cer' R 0

7. . aunt - 15. brother

8. -uncle

2: Using the family words above, find £he answers to the
following: : ' -

"’ ‘ T o BN
‘

1. Your mother's sister

' 2.. Your mother's father

3. Your mnother's son

4. Your aunt's déughter : o . : - ' .

5. Your uncle's son

6. Your sister's daughter

7. Your brother's son

-8. Your father's grandfather

9. Your father's daughter

10. Your mother's grandmother

K
. - h ‘

Student Activity 3a




‘Lesson Four’

TEACHING THE KINDERGARTEN CHILD: Strengthening Ability To

\ - - Pollow Directions

s,

~ GENERAL CONCEPT:

- BEHAVIORAL OBJECTIVE:

3. To strengthen ability to foliow directions -

"

1

1. The,student_will work with.a kindergartener on
strengthing ability to follow directions.

READINESS EXPERIENCESr : .0

1. Why mlght it be important for a kindergartener to

© follow d1rect10ns7 When Wlll he ‘use them?

2. .Have the students name the games they played when
they were 'children. List one which kindergarteners
might enjoy. - Make up 3 by.5 card file of games to
play with the directions clearly explained.

4

LEARNING EXPERIENCES-

1. Have students list some dlrectlons .2 kindergarten

v 'Chlld might have to follow.
2. Compile a llSt and practlce word;ng them for each

other. - -

SN

3. Watch the film strip L?sten and These Sounds Are
About You (Record Filmétrip) Guidance Associates,
Pleasantv1lle, N.Y. : . 2 '

STUDENT ACTIVITIES:

. » 9
1. Give directions to various places in the sthool
s building.

2. Make a map of important places in the séhool huild-
ing. : ‘ o S

. ® i

3. LlSt of directions for kindergarten children - Prlnt
and illustrate cards with each.

4. Play a game - Find The Object. Give each student 4.
: directions to follow. He should end up at the cor-
rect spot. T :

5. Have each student prepare a game to present to the
" class., They will be judged by how clearly they ex--

plain the rules or directions of the game - (may use
black~board). . m 5(/1 :
( 5%-.. I
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. TEACHING THE KINDERGARTEN CHILD: Strengthenlng Ability To

Follow Dlrectlons

Name

1. ‘Prlnt each of these on a large strip of cardboard
small - plctures to go on eacH .

‘l; QWash'YQuf Hénds-. : : oo
2.. Haﬁd U?ﬁYoueroat

3. éu£ Away The éldcks

‘4. Walk - Don't Run

5. Shéfe Your Toys" . ' : )

6. ‘Bat All Your Lunch

7.
8. . /
9. : : . -
A T ‘ ' : . /
5. S
& w '
’ o

Student Activity 4a

Make



Lesson Five ' . ,’ o \\

TEACHING THE KfNDERGARTEN'CHILD: Community Awareness - \;

GENERAL CONCEPT

v : l. Communlty awareness

[/BEHAVIORAL OBJECTIVE:

1. . The student will be able to understand the meanin
. of basic safety signs (red light, yellow light, green
‘light, stop sign, etc.) and be able to understand bhy

they are 1mportant in thelr daily lives. s i

h

° i

READINESS EXPERIENCES:

1. What are some safety s1gns you see on rqidfays and

‘, ' -+ streets?
2. Which signs make the best 1mpress1on on you?
3. Is the meanlng always clear even to people who don t

o read’ 4 |
. 4. Do you think 1t is’ 1mportant to understand them if
‘ A K one doesn't drlve'? : SN

LEARNING EXPERIENCES:

1. List safety s1gns or draw them and dlscuss their
' functions. : T e :
- 2. Discuss bicycle safety.signais.
3. Use flash cards and have students 1dent1fv s1gns~on
sight.
4. Discuss pedestrianrsafety.

STUDENT ACTIVITIES:
1. Make your own safety signs.
2. Practice roie_playing'a teacning situation such as

giving signals. What do you-'do when the light is
green, etc.? '

3. Set up a road way in classroom, using safety signs
c . ‘made by students and have kindergarten students use
‘ : ' the road way and obey signs and s:tgnals
4. -Have. cross1ng guard pollceman Or. safety patrol
\)‘ i ) .' N ) | -. ‘)
i ( 6 )

B oss |



 TEACHING THE KINDERGARTEN CHILD: Community Awareness (Cont.)

‘ ‘ ' student come in to sp‘e'ak to the class on how they
' help young children learn safety.




'\\\ Laésoh Five

TEACHING THE KINDERGARTEN CHILD:

S
Community Awateness

Answers to Student Activity 5a, Number 2.

10.
11.
.
13.

14.

“help wanted

3

gentlemen
for sale

telephone

post office,%i\i

N

cashier

underpass

park

ladies ' e

meat market
deﬁtist

no trespassing
bﬁs stop»:

police

. ' elevator

handle with care
Street

bridge

021,

19. fogirent
20. privaté préperty
‘ exit o
122, school ./'.
23, ’town~ '/// B
’ 24. .raﬁﬂroad station
25, .airpért
26. ‘docfbr' -
27. _hospital
28. barber
29. wet paint
30. réstaurant
'31f' no smdking
32.'.quiet que
'33. dead end -

34, out of order

35, réservéd




¢

TEACHING THE KINDERGARTEN CHILD: Community Awareness

" o 1. Rev'iewl thé folloWihg comﬁn‘ity awai:enes‘s terms:
1. police : : '13.‘ quietlzone 25.. park -
2.4 school’ . l4. wet paint , 26. street
=~ 43.: bus stop , ‘15.0 reserved - 27.. town
4. do&to;‘ ~16. _deaa end . 28. telephone - -
5. exit > 17. restaurant 29 élevator
6. »hospitall , ) 18. cashierv , 30.» for rent
7.. dehﬁist | 19, briége ) - ~ 31. for saie.
8.' no trespassing  20. railroad station 32. " handle with
?., privafg'p;operty 21. 4aifportlﬂ " 33. iZEies
) i lé. meat mérket ) " 22,7 dﬁderpass 34. . gentleﬁén
11. ndbsmokingr, 23. éost office J~ . 35; help wanted
12. out of order 24. barber | | 7
‘ | : 2. "From the words above, uhsgramble the .follOWi'ng wbrds:
'l.% tnegelenm'l 13. sub tsbo”‘"4  " 25. tor?ira
2. rof laes . "14. ceilopnl B 26. cgdrot‘
| < .
3. leetphnoe 15. eelavrto oo 27, pshgilgt
.4. stop fdfcei 16. nahled thiw =~ - 28, .rbbaré L
A --reac - :
5. shaceri .17. tsrtee . 29. tew aintp
6. drgpupsas, - 1s. gedifb o - 30. Setrﬁarnta‘
o 7. krap e - rof nter “t'_31. on moskngi
-.8. seidal - 20. etavirp. : o 32. . uiteq noez
o 9. lpéh newtde - :21. ktié ruﬂgéjlbddea ﬁde:
. ~10. aetnm ramtek 22. chsloo 34, uto;fb fdreo
. ' 11, ndettsi ' 23. ﬁwnto o | 35.-.devresrq |
12.. on rtsepssangi 24. daorliér ttagﬁoi ' S

o

Student Activity S5a

o o Bos




LLesson Six

v

GENERAL CONCEPT:

1. Being able to recognize community helpers and know-
ing their service in the community

BEHAVIORAIL, OBJECTIVE:

1.. The student will be aware of comﬁunity helpers and .
“their functions ahd be able to assist five year olds
in understanding this concept.

' READINESS EXPERIENCES:
1. Who are community helpers?’
2. Why do we need commuhity helpers?

3. Why is it 1mportant for flve year olds to know ‘about
these helpers?

4. When do'they help us? . As children? As adults?

. - LEARNING EXPERIENCES :
1. . List community helper$,'olscuss their job and when
. ' © we need their help. What quallflcatlons are needed

for each job?

2. Discuss what community helpers would be most impor-
' tant for a five year old to be familiar with. Why?

3. Have community helpers come in to speak to students

and answer questions about their concerns for young
children. .

STUDENT ACTIVITIES'

1. VlSlt where coummunity helpers work and flnd out what
' they like best about their job. .

2. Role play - A child is lost. Who does he ask for
help and what information does one give operator for
help. 'Practice dialing operator for help.

AN

! 3. Plan a pantomime actiyity for young children..

' SN o \ :
‘ ‘ 4., Make posters about community helpers.
5. Make a "Hat Tree" for use in a nearby kindergarten.
o .

ol "6()\\

TEACHING THE KINDERGARTEN CHILD: Recognizing Community Helpers




TEACHING THE KINDERGAR&EN'CHILDi Recognizing Communlty Helpers

(Cont )

o

<

. Collect hats rep:esenting workers in the community.

Have students ask an.elemehtary teacher what mater-
ials she likes to use to teach these concepts. Prac~-

tice using these materlals.

L]

61

;,éai‘
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Lesson 8ix

TEACHING THE KINDERGARTEN CHILD: Recognizing Community

B N

Answers to Student Activity 6a, Number‘Z.

1. doctor - ’ , 9. lpolicemanv
2. lifeéuard , L - :iO. 1awYer.
3~ gfocer 11. sdéial worker '
o 4. éa;bage collector ._12.1 paper boy : :
L 5. plumber = | . 13. mailman )
| S 76../ilectriciag _ 14. teachef L; .
: . 7. milkﬁan : 15;,-food chedke?
8. fireman | - 16. telephone ﬁan {
)
. e
. 7
Bt .




° TEACHING THE;KINDERGARTEN CﬁILD;~’Recognizing Community Helpers =~ . .

. t 4 - S , Name

1. Review the follow1ng communlty helpers ‘and tell why each
. is 1mportant to us. :

, 17 xm;lgman. , o 9;, doétor

2. mailﬁggf“\\\\_\‘ | 10. lawyer | - ¢ ;
3. policeman - \11 paper boy i

- 4, garbage collector S lét\\iifeguggd .

. 5.- fireman | : o © 13, plumber' MT‘T:\‘¥\\\ )
6. ocial~w9rker . .14. .eléctrician \i\f\\‘\$\<
7. groce ' . '15. telephone man .
. ' 8. teacher | B ;'16. food checker
. I . o .‘ .
2. Fill in the blank lettézz\inkéhe words fof Community hedpérs:

. 1. _ _ct | I\l\\_oo_ ch er
2. __ £ g _a le. t__ _ph m )
3 gr . .
4. _a b g 11 g ]
5 p_ _m )
6. 1 ot 1 _
7. 1 @ |

) 8. . _ir _a _

9 _o__ < ____. {
10. i__ Wy

’ 11 e w_ %

. 12, p _p g
o i 13, i m _'_'
"") - la. év'.c  r

Student Activity 6a
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Lesson Seé

TEACHING THE KINDERGARTEN CHILD: Nutrition In Our Daily Lives

o GENERAL CONCEPT: L

1. Nutrition in our .daily lives

Yy .
BEHAVIORAL OBJECTIVE: )
1. The student wrll understand what good nutrltlon is .
, and why 1t is 1mportant to everyone ' )
READINESS EXPERIENCES: . -~ A
1. What does nutrition mean? K
- 2. Why is good'nutrition important?
3. ‘What is an example of a nutritious breakfast lunch,
" or dlnner° :
u@:'"What is " Junk food"° ' S
.5, “Why do we call 1t junk food"° |
o 6£ Why do so many famllles spend S0 much of thef Afood
' ' budget for "junk food"?

) 3
"

* LEARNING EXPERIENCES: . : - | R

.1, Present the concebt of ‘the "basic five" food groups.
Identlfy and discuss each group

2. Contrast " junk food" snacks and nutritious snacks.
3.. Disgcuss the v1tam1ns and mlnerals in nutrltlous foods
and how they help our bodies grow. - \

". STUDENT ACTIVITIES:

", y _ Lo, Using o1d magazines, have students put together proper
' snacks and meals.

~%2} Us1ng restaurant menus, have them choose the1r meal
least cost and most food value.

hl

3. Make a "basic five" bulletin board for a kindergarten
class. . ¢ ,, : .

L4




TEACHING THE KINDERGARTEN CHILD: Nutrition In Our.DailygLivesv

+

. AR : o " Name

1. Review the following types of foods and nutritional terms:

L33

1. meat a | - 12. cereal

2. bread o N - 13: eggs

3. ?nilk | ) {", 14. Juice

.4. vegeﬁable" 15. poultry'
5. 'fruit: o - 16. wvitamin

’ 6. 1ice cream - , | ' ‘i7.. iron -

7. ~saiéd N | S 18. minerals .’
8. cheese |  ' 19. . calérie

9. soup . j . o 20. stafch

10. sundae | — . 21. fats ,
11. - fish

2. U51ng at least 13 of the first 15 words above, plan ¥ meals
‘ . . breakfast Iunch and-dinner.

* ' Breakfast - " Lunch , Dinner

3. Writé one good'sentence‘forfwords 16 -to 21 above:

- le.

7. o \

18. E \\\
9. v L

S , Student Acéivity 7a




' .TEACﬁING THE KINDERGARTEN, CHILD: Different Types Of Clothing

.

GENERAL CONCEPT: : . | . u

1. Teaching chlldren to 1dent1fy dlfferent types of
clothing. . :

'BEHAVIORAL OBJECTIVE:

‘.

1. Student Wlll be able to 1dent1fy different types of
clothlng an hen it is appropriate to wear them.

READINESS EXPERIENCES: \\\\\\\

v

‘1. Tell what the seasons ade and why it is impertant to
- change your type of cloth> at various seasons.
L TN ‘ T
2. How might a child feel if he was dressed inappro-
"priately? ’ How.could it cause problems for him at
school? . : i

LEARNING EXPERIENCES:

1. Discuss why you wear clothes.

2. Li dlfferent kinds of clothlng and what anlmals it
comes™{rom. )

3. Is it appreprlate to wear a fur coat in the dgummer?
In what ways’ w\‘ld inappropriate clothing cause prob-
lems for klndergarten children? . .

4., Why is it important to keep clotblng clean and in
good repalr'>

STUDENT ACTIVITIES: v a

1. Cut out pictures of different clothing.

2. Have each child tell what they" have on and if they
think it's appropriate for the weather.

3. Cut out pictures of different kinds of weather scenes,
with people wearing the appropriate clothlng

4. »Stanw1x House, Inc. - Play.and Say Cards.

5. Game Teacber describes clothlng of student class
guesses who is wearlng it.

gs.ll)66~‘. | i' I \




Lesson Eight

~,

' . Nl ' RN '
"TEACHING THE KINDERGARTEN.CHILD: -Different Types Of Clothing .

~Answeérs to Student Activity 8a, Number 1.

1. sﬁeéter' i , : ‘ 9. Abodts
>2. shoes(’l 10; socks/
3. blouse o 11, slacks
4. dress | .  12. mittens
‘5. skirt A, : f . ' | 13.  Jjacket
6. rubbers o .-_f 14. .épat
7. shirt ‘ o . " 1s. pants
8. shorts ‘ : ,. . 1ls. ha;l
S ’ : /
e




"TEACHING THE KINDERGARTEN CHILD: Different Types Of Clothing

‘ ' : . Name
. ] . _ . ,

l. Review the foilbwing articles of clothing and complete

N .~ the puzzle beélow: N '
 °1', éoat o 5;°,skir£ 9. shoes  13. sweater
2. jacket 6. dress 10. mittens 14.. shorts
3. 'shift_ | 7. fpants ' 11. boots' 15. rubbers
4. ,blouse 8.S'socké | 12, “hat ; 16.' slacks

-3 g Tﬁ

m

.'L ' o

-Student‘ Activity 8a [ 68 . , .,
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Lesson Nine

»*

TEACHING THE KINDERGARTEN CHILD: Teaching Young Children

What Emotions Are
! &

3

9

GENERAL CONCEPT: _ ' ‘ _ R :

1. Teaching young chlldren what emotions are and how
and when we usually express these. emotions

’

BEHAVIORAL OBJECTIVE

l.. The studént Will be able to identlfy basic emotions
' and their poss1ble causes.

READINESS EXPERIENCES :

A S

1. 'What does the word."emotion" mean to you?
‘2. How do émotions help:.us'understand'others7

3.. How might young children s emotions differ from our
owri emotions?. :

4. Is it easy.fof young children to describe their feel-
' ings when they are angry, or sad? 1Is it easy for you?

- K §

LEARNING EXPERIENCES: . °

1. Show pictures ‘of young'children‘s faces expressing
different emotions. Have student identify the emo-
" tion and discuss possible causes. ST

S 2. 'Discussfwhen~a partlcular'emOtion might have differ-
- ent causes. : :

3. Read sections of books, such as: Moods And Emotioens,’
David Cooke Publishing Co. o

4. ,Play and discuss record - Free To Be You And Me,+by
Marlo Thomas : :

" STUDENT A“TIVITIES'

o+ £

‘1. Demonstrate an emotlon, have student draw pictures
- to illustrate. the emotion and write paragraph mak-
» ing up situations causlng a speCific emotional reac-
:tl'on . ? .
2. Role play - what emotlons are involved in certain
~ situations. .
3. Tell a time when you felt espeCially happy, afraid
or embarrasseda 7 -

( 1%.1.




Y

Teaching Young Chlldren
What Emotions Are (Cont )

H
4 .
G2

TEACH

THE KINDERGARTEN CHILD:

Read stories in which characters experiénce differ-
ent emotlons, such as, Suzy Face Maker, Scott Fors-

man, First Talking Storybooks - 1llustrates moods
through fac1al expression.

each class a song,'such as, "If You re Happy And You Y

Know It", so that they might teach it to klndergarten
children.
2

Qe Y

s
g.
%

L on

%
()

..... L
ANV S »"““«
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.

TEACHING THE KINDERGARTEN CHILD: Teaching Young Children
) . . What Emotions Are e

Name

' . .
N . 2 h -

Stﬁdent Activity %a.




"Lesson ‘ren

TEACHING THE KINDERGARTEN CHILD: Teaching Children To Be'
‘ Aware Of One's Senses

GENERAL CON&EPT:

1. To be aware of one's senses

BEHAVIORAL OBJECTIVE

1. .The student w111 be able to. 1dent1fy hlS five senses
and functions and will understand why it is important
“for a 5 year old to know them.

-

a

READINESS EXPERIENCESf

1. What are ‘our 5 senses°

2. How do these senses help us deal with our everyday
experiences?

3. What would it be like if we could not see, smell,
‘ feel hear or taste? .

4. Do you know anyone who can't see, hear or speak?
How do they cope? - . _ _ v

N\

-3

LEARNING EXPERIENCES:

1. Lis* each sense, discussing its function.

2. 'Bring in objects to allow student to experlence each -
sense. Discuss and contrast differences in sense ex-
periences. . . _

3. 'Have children close thelr eyes; see how it feels to
_not see. Put a rose under a student's nOSe, see how
‘1t feels to not smell etc. 4 .

s

" STUDENT ACTIVITIES:

1. - Make posters showing a human'reaotionvmade possible
" by using a scnse. o '

2.- Have students describe how they would plan a "Blind .
Man s Bluff" game for a group of young chlldren.

3. Role play a "Feely Meely" game (whlle bllndfolded
put hand ‘in paper bag and guess ‘object) .

~ . P '
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TEACHING THE KINDERGARTEN CHILD: Teaching Children To Be
: : Aware Of One's Senses

. . o
. I
. L .

|

\

|

|

| .
. . e Name
| .

\

|

\

|

|

\

|

1. Pick the correct sense and place it next to the sentence

-below: '
Sight, Hearing, Smell, Touch, Taste ) ' - ?R
How would you be able to tell? g
1. A rose
? . - 2. A red rose )
3. An old, dead fishf  _ >
. . \ j‘\
) ) B ' . ‘ ) . . ‘ f‘lx-l
4. A clap of thunder o " i
’ | ’ t N
5, A sugar cooky f?' |
‘ o 6. A sour lemon ‘ ' | . L .
7. A soft piece of satin - B ﬂ
- ' o 8. A dog barking ‘
9. A skunk ) ) . . ' - f S ﬁ
10. An angry skunk 4 - ‘ .
L . Student Activity 10a ' . Ce L
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o - L Lesson Eleven A\

. : , : AN . o
TEACHING THE KINDERGARTEN CHILD: Teaching Children How To Skip

GENERAL CONCEPT:

1. Teaohiﬂg children how to skip

BEHAVIORAL OBJECTIVE

1. A student will. teach a thlld to Sklp

@
READINESS EXPERTEVCE& L,
: L. What is sklpplng and why ig it usually fun for chll—
' : . dren? .
2. Why do children want to learn to skip?
3. Why is it hard for some children to skip?
4. wWhat parts of our body do we use when we skip?
LEARNING EXPERIENCES :
‘ g - 1l. Have students tell parts of the body which they w:Lll o .
i ' : use to skip. )
. . 2. Discuss why 1t*m1ght be dlfflcult to skip, even as
. h an adult. . .
. "~ 3. Have students skip in classroom at normal speed; then
_ try to have them do it in slow motion. ‘ ///
N v P

STUDENT ACTIVITIES: a - | -

1. Students could rolé play a.gym teacher working with
; a klndelgarten class on skipping. .

2. Have each Chlld teach another who doesn t know how
. to sgkip. ,
e ’ 3. Have students learn a- skipping dame that a flve year~.

old might enjoy

4., Students could write one sentence on 4 dlfferent
physical nmovements little children make, telling why )
that movement is meanlngful or 1mportant for growth

}¥
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///gesson fwe Lve

TEACHING

THE KINDERGARTEN CHILD: eloping A Sense Of Rhythm

GENERAL CONCEPT

1.,

/.

.BEHAVIORAL OBJECTIVE:

The student @ill have an understandlng of what rhythm

- l."
- "is and will be gble to express thlS concept to five-
- year olds.,’ / ,
//‘ ) ! - . o
- READINESS EXPERIENCES: | T /
. 1. What 1s rhythm° ,*f' ’ : . , V//
2. How do we make rhythm? .
3. How can rhythm make one feel? ‘
. . . ] ‘ - {«'J/.- .
LEARNING EXPERIENCES: . ’ _ J .

1. Listen to various records deplctlng dlfferent kinds
of music and rhythm patterns; have ‘class dlstlnqulsh
the rhythmlc pattern by clapplng it. i;

2. ;Brlng in dlfferent klnds of rhythm 1nstruments and //
have class plan -how they would use the 1nstrumentS/
in a kindergarten classroom. ~

3. Bring in household 1tems whlch might be used aé#a
rhythm instrument - pots, spoons, combs, rubbéerband
boxes ake them to a klndergarten class "for fun'".

4. Talk about parts of the. body used in makld//rhythm. /

5. All students could begln to fill a box (shoe box) . /
with 1tems which could be used to ent tain a chlld /

' o o . //‘
STUDENT ACTIVITIES: /:' /(//

1. Have students make-drums out of gatmeal box?s/ror

five year olds to use. Class m¥ght make b l,brace—‘~

lets and tdmbourines: Explain/how playin with chil--
dren creatlvely makes one a/mpre effecti e Chlld care

worker

2.+ Have. students plan a rhythm dance to é spec1frc re-

cord and teach it to a krndergarten Zh;ld

Make a?dlsplay of rhyt ensils and

(.

[ Co N

5
I

RS

;




TEACHING THE KINDERGARTEN CHILD: Developlng A Sense of Rhythm

plctures of machlnes and engines Whlch have rhythm.

4, Each student: could learn one song to teach a class. -
Printed words could be made into a booklet and glven o
to a child. <
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Lesson Thirteen:

. TEACHING THE KINDERGARTEN CHILD: Tactile Diseriminatiqn

¢ °

GENERAL, CONCEPT:

1. Tactile discrimination

*

&€ .
3

BEHAVIORAL OBJECTIVE

l. ‘The student will be able to assist kindergarteners
in tactile discriminatien, using simple games and
learnlng aCthltleS.u .

READINESS EXPERIENCES:
. 1l. Have one student close his eyes. Place 'something
soft against his face; discuss how it feels.

.

e,

.‘2,E Compile a set of tactile subplies.to be used with
' kindergarten children. As they are brought in,
discuss how they would feel to the klndergartener.

o

LEARNING EXPERIENCES: -~ v

1. Using complled set of tactlle objects, review their
' feeling. ,Group opposite ob]ects together, re-group
into other categorles. ‘

2. Dlscuss how these lessons will beneflt Llndergarten
Tchlldren.

STUDENT ACTIVITIFS.

o

1. Make up a tactlle\workbook to be used with kinder-
Agarten chlldren. ‘ o

2. Set up a game to be ‘used to teach kindergarteners
' to 1dent1fy varlous objects through their sense.of
touch.

3. Compile a class tactile scrapbook.' Use scraps of
material, sandpaper and natural materlals and. label
the feeling each would elicit.

+

Tronr
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'TEACHINGVTHE KINDERGARTEN CHILD: Tactile Discrimination

Identify the feeling:
Soft - Hard
Wet - Dry

Heavy - Light

1. A feather ~

2. A tiséue

3. A rock

1

B

5. A board

4. A pie-plate

6. -Rain’

7. Sandpaper

8. A table top

9. An ice cube

0. A cup of coffee

-

| " Student Activity 13a

Name -

Round - Flat
Smooth - Rough

Hot -~ Cold




TEACHING THE KINDERGARTEN CHILD: Color Recognition

rot . B B ~
e - N . . . B “\,
. . s - ’ N

Lesson Fourteen T N

GENERAL CONCEPT-

ll

@olor recognltlon

®

" BEHAVIORAL OBJECTIVE

1-.

The student w1ll be able to assrst a five year old
1n learning colors.

READINESS'EXPERIENCES&

‘How did you learn colors?

STUDENT ACTIVITIES:

-_ness (most .school psychologists have a set of these)

. l -
_ 2. Is ~t important to- know colors? Why?
R 3. What would the world be like w1thout color?
LEAENING EXPERIENCES: - - o . .
S ' ' ‘ ' :
' 1. Discuss various methods of teaching colors, (flash
cards, crayons, color charts, etc. )
. 2. 'Have students make up he1r own lessons for teachlng
: colors. - .
3. Illustrate the primary colors &nd the way they can
be mixed thgether to make other colors., -
4. -Demonstrate the use of the cards ‘to test color blind-

o

1.
2.
3.
4.

5.

oMake_color'posters.

Have students make up a color notebook whlch would
be -suitable for using with a flve year old.

Students could make fihger—paintihgs-in monocolor -
and use them as covers for a Child Care Notebook.

Create a bulletln board 1llustrat1ng colors.

Students could learn to teach the game "I Am Think-
ing Of An Object.“ They describe an object by its
color, then its size and shape. Students try to
guass the object. . :

T ..

B




‘Lesson Fourteen

TEACHING THE KINDERGARTEN CHILD: Color Recognition

Answers ' to Student Activity l4a, Number 2.

PR

1. -white . ‘ 7. gieeﬁ
2. tan. B . : | | 8. blue
3. oréngé ', - ;', 9. black
4, grey . | ‘ . 10. ‘purple
5. beige L 11. red i
6. pink . . ' ,  '12. yellow
| | &
¢
. , . }
A
,fy .

e ]




1. Review the

red

following clers:

~blue |

yellow

green

!:purple

orange

2. Unscramble

"" - 3.

4.

ll

2.

hietw

nat

arogen

yegr
ibeeg

‘knpi’

Student Activity 14a

the ﬁpllowing‘coiors:

'TEACHING THE KINDERGARTEN CHILD: Color Recognition

_Name'_‘
7; pink |
8. black
9. white
10. grey
1l. tan
12. beige
7. . reneg
8. leub
9. kclba
lO.. rppelu
il. der
12. lelywo

81

c!
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TEACHING

.

'PHE KINDERGARTEN CHILD: Shape Recognition:

Lesson Fifteen

. ' ‘ .

' GENERAL CONCEPT: _

‘ll

e
[

Shape recognition'l

o

BEHAVIORAL OBJECTIVE:

1.

The student will- be able to assist five year olds
in shape recognltlon.'

. READINESS EXPERIENCE:

¢

1. Ppresent three basic shapes - circle, square and tri-
angle. Name each- shape. Find examples of each in
the -room. Discuss why it would be important for a
o klndergarten chlld to kilow his shapes. , -
LEARNING EXPERIENCES 1 . R .
1. Using the blackboard, review with- students the shapes
- of a circle, square and a trlangle
‘ 2. Ask the students to list some ways. that they would
- teach the shapes to kindergarten chlldreh,
3. Look for_shapes in andaoutside of the classroom.

STUDENT -ACTIVITIES:

& ‘, 1.

'2.

When wotklng with a child, use masking. tape to make

‘shapes and have child walk around them.

e T

With play dough OF clay,’snape “£6¢ms and dlscuss With
a child. .

v

Using Q-tips, have each child make individual shapes

of his own.- S ; .

Write down the object aﬁd its form for ten thlngs
in (or outside of) the clasSroom

List foods. young children mlght eat that have a
deflnlte shape ,

B ! . o
Make pictures of animals, using the three basic
shapes. Create a bulletin.board for an elementary
class with these "pictures.™




Lesson Sixteen

LEARNING EXPERIENCES :

TEACHING THE KINDERGARTEN CHILD: Days Of The Week

r o °

GENERAL CONCEPT : - o N ]
o o Y
. . o W\,
,l. Days of £he week . NEEEEEANN
) ‘ . @ R : N \\'\\
BEHAVIORAL OBJECTIVES- ’ N o \\ S

l. "The, student w1ll be able to assist a flve year old
in learnlng the. days of the week, using s1mple games

2. ‘Student will be able ‘to teach a-young child the mean-
, 1ng of the word calendar. . ~

‘o

@

9

READINESS EXPERIENCES

[

1. How could you make a chart to\help younq chlldren
learn to answer thege questions? . s .

1

a. What day dis today? aa ﬁyl
b. What day will it be tomorrow? o .
' c. What helps us know what day it is? .

' | - S e

L]

1. ?resent days of(the week in‘flash card form.

2. Play word recognltlon games

~3. ,Present calendar and acquaint chlldrén Wlth it to"
- teach sequentlal order.

4. P01nt out dlfferences between .days of the week and

. the weekend, in terms of what young children would
" notice. = o,

STUDENT ACTIVITIES:

Y

1.  Play game: "W am thinking of a day of the week on
which " (ex. - I go to church). '

. o
2. Unscramble the days of the week

3. Have students learn "Mulberry Bush Song" to sing
s swith flve year olds. . . : '

“

4,u Make word puzzles, usrng the days of the week

5, Have'the students prepare a- file of various’ act1v~
i‘ties.that they could do: in order to. teach the days

" of the week. ' S . . , o
§ e . R / .-,_"

» ) . N '
- ) . Co - . o
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TEACHING THE KINDERGARTEN CHILD: Days Of The Week (Cont.)

6. Using oak tag, students will make 3 by 5 note cards
' with the days of the week on them. The cards will -

) : : ~complete sentences, which are read aloud, such as,
o , Today 1is . - :

% .
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VEACHING THE KINDERGARTEN CHILD: Days Of The Week

‘ R ' o T Name
1. Review the days of the week: R

Sunday | o § N -

Monday =~ - | X . o ‘
: o ‘ .TuesdaY‘“\v | ‘ ‘ ,*( o | g o
L : Wednesday -/ | o 1 o ,L B
‘ ' Thursdéy A ‘ | | , B . ’ |

Friday

'Saturday

_ : ) o
2. Write one of the days of the week in each blank below:

1. 'Tﬁe 2fdaysmin a Qeekéna are ‘ ‘)and
‘ 2. Mosftpeopié go to church ‘on‘ : .
3. The S‘dayé I'gé tb school -are o
. ’  1. - .  and . .
4. The day in the middle of the week_is '}» .
5. The first day of:the‘week is ° .
é. fMy‘mother washes our;cldthes on . -
7. The da§ afterOWeanesday\ié - -

8.  The day which ‘e 3 days before Friday is |

9. The day -which is 4 days after Monday is
°10. The 2 days which oegih with a T are . and
. R Student Activity lé6a ‘ '
. . o - P . LN
. ° W .
B8




%l Lesson Seventeen

M

GENERAL CONCEPT: )

TEACHING THE KINDERGARTEN CHILD: Numbers, One TO.Ten

%

1. Knowing numbers from one to ten

BEHAVIORAL OBJECTIVE"

1. 'The student Wlll know why it is important for five
year olds to know "numbers"? - .

READINESS EXPERIENCES:

1
r - hd i

1. How do we use numbers every day without .even. realiz-
ing it? , C , ’ b

2. When would a five year old need to know.numbers?
3. How did you learn your‘numbers?
‘4. Could we get along without numbers?

5.  How could chlldren be made more aware of numbers in
their env:Lronment'>

Q<

LEARNING EX@ERIENCES:

1. Discuss various number teachlng methods - flash cards, -
blocks, etc.

2. Have students make up their own lesson on teachlng
‘numbers and discuss with class.

3. ﬂUse a flannel board and animal figures to present'a_
lesson to the class. Have the students evaluate it.

STUDENT ACTIVITIES:

1. Role play —nstudent teaches a lesson.

= 2. Have: students make their own»flash'cards to teach
‘ numbers

3. Make large colorful number posters that a flve year
. 0ld -would know and enjoy

\\“7 ) o -

¢ 4. Make an abacus thread and buttons.
5. Play number box games for children, such as Uncle
' Wiggly.. '
\\‘\\\\\\\\ . _ y

-'t 23E§;Eﬁ
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TEACHING THE KINDERGARTEN CHILD:. Numbérs, One To Ten (Cont.)

6. Make a scrapbook of magazine pictures showing how
numbers are evident in our everyday environment. s
. \ :
- - L)
o
!
' /
~ - N -~
% &
. o
§
] .




‘New York, N.Y. 10010

.

SOURCES OF EDUCATIONAL MATERIALS

DLM Development Learning’ Materlals
. 7440 North Nathey Avenue

Niles, Ill. 60648

"Mafex Assoc1ates, Inc.

Box. 519 , :
111 Barron_Avenue'
Johnstown, Pa. 15907 -

Childcraft Education Corp.
964 Third Avenue
New York, N.¥. 10022

Childcraft Equipment Co.,
155 East 23rd Street

]

Creative P;aythings ‘
Princeton, N.J. 08540
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CHILD CARE UNIT: éﬁa¢urity Means Taking'ResponsibiligyjlnnthQQQ

r . - .

GENERAL CONCEPT: )
1. Maturity means'tahtia\{espohsibility in a job.

BEHAVORIAL OBJECT.VES: | k\\\%\h
1. ‘\Student will 1ncrease awareness\of tasks: related to
jbbs . . \N\
' N

2, Students will select some preferenceg\\or working
and evaluate them

N

READINESS EXPERIENCES:

l.~'What-kind of a job would you want?

2. How can you judge the maturity ‘of high school stu-
dents?

3. What skills do you have that you can be pald for?

. 4. what do you like to do best? )
LEARNING EXPERIENCES: S .
1. Dlscuss the fact that "communlty" means people work-

ing at dlfferent jObS, to meet each other's needs

2. ‘Discuss the personal reasons peoole work; money to
‘ purchase clothes, car, house, also enjoyment and self—
) satlsfactlon :
¢ 3. Draw from list of tasks (worksheet la) examples of
nklnds of work in the student's experience. Discuss

how liking people, as well as undérstanding machlnery
and tools plays a part in task selection.

'STUDENT ACTTVITIES: . S

i

1. _Select magazine pictures of people worklng - Mount
in a picture file, with labels.

2. Role- play “Man, I gotta get a job" !

3. ‘Complete worksheet:la by draw1ng a circle around one.
- of each-pair that the student would prefer. When -
this has been done,. students read their chpices over
and ‘write on the back ot the paper 5 tasks they would
. most like to do: Also, have them .select the’ 5 jobs
. they do not want to do at all.

B9
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CHILD CARE UNIT: Maturlty Means Taking Respons1b111ty In
‘ A Job (Cont ).

From thelr list of 5. choice tasks, have students
talk about what ‘general types of jobs they prefer;

. : " as with people, out of doors or perhaps d01ng one
' thing many times.

5. Students could discuss the whole idea of "super-
vision" and how it Vvaries from job tdo Jjob.

.\z'

~ a

¢
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CHILD CARE: Maturity Means Taking Responsibility In A Job -

Student Activity la

o

1.

10.

11,

12,

13.

14.

15.

16.

17.

18._’

»garpentry'or drilling for paving

o -

Name

. . Circle the task you prefer: . -

A V B

lawn nmowing or babysittiﬁg

cleaning in a hQspiﬁal or«cbokiﬁg.in a réétaurant
teaéhiana child numbers or adding a'siéﬁping list
bathiﬁg'a baby or shopping fdr supplies

writing letters or féading go\a smali child ' o
clerking in a clothing store or d#eséing'a72'veaf old
ansWering.the telephéné or calling pedplebto sell‘things

working in a food store or working in a depaxtment store

‘maKing beds in a motel or working in a laundry

pumping gas or tYping records

wb:king'at Gino's or baking at home

wOrking at a playgxound.or washing cars

playing with 'a neighbor's baby or walking with the
neighbor's dog . ' .

working in a nursing hoﬁevor'changing a flat tire

packing thifgs in boxes or wrapping presents in a stbre'

running a washing machine or running a factory machine

.

.

driving a truck or driving a bus

]




CHILD CARE UNIT:  How a Course In Cthd Care Can Help Wlth

LB e RN

[

¥

" Many Jobs.

GENERAL CONCEPT:

l. A course in child care can help with manyfjobs.

BEHAVIORAL OBJECTIVES :

READINESS EXPERIENCES :

1. The student will relate the concept of understanding
children, with opportunltles for working.

2. The student Wlll be able to select skllls needed to
take care of young children from among other SklllS

)

1. what kinds of jobs are’there°working with young chil-

dren?
2. 'What are some things that person needs to know?

3. Have you ever worked with children? In what ways was
it fun? , e . , '

4. What wayswas wofking With them just hard ‘work?

e s
: >

LEARNING EXPERIENCES:

1. Discuss places where there are young children who
need care. _List on the board terms liké: nursery,
pre-school, hosp. 1ls, churches, playgroundb, baby-
sitting, day camp, etc. - .

2. View the fllmetrlp "Understanding uarly Childhood,” *

1-6 years" (Parents Magazine), and discuss. what you
might neell to know, or know how to do in child care.
@ @

Note There are many good films on ctho dévelopment
in most school or mental health agencies' film librar—
ies. ;

3. 'Dlscuss whether the fact that bomothing is just hard
" work means it is undOSLrable, pros and cons.

4. Preqent the pclsonal rcwards of WOrkan thh young
chlldren

< -
s
2 i

. @ - ' STUDENT ACTIVITIES: . .

1. Make: a llsf of places where onlldren may need to bc
careﬂ for. o s

¢

(%3

v
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CHILD CARE UNIT: How a Course In Child Care Can Help With

’ 2 L]

3.
- 4.

5.

%

Many Jobs(Cont )

. °
4

view the fllmstrlp “Understandlng Early Childhood".
Tell what you noticed was different from what - your
understanding was before seexng the film.

a

Make a picture’ flle of nursery school act1v1t1es.
VlSlt,a nursery school ~List what the adults do.

Observe the children. ~Fill in Student AétiVity 2a
while 'in the nursery. Discuss the worksheet
tr.oroughly before the visit: to the children.

s
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CHILD CARE: How a Course In Child Care Can Help With Many Jobs

a

Name

e
E;

Checklist forvnufsefy Schéol.or kindergaften-QbSérvationS:
1. How many childfen_are'alone? o In groups
2. How bié is the largest?éroup playing together?
. How many children are maklng fthgs7
How many chlldren are playlng make~ belleve°
Are g;rls and boys playlngatogether?

. List 12 words you hear the children saying?.

&

7. Have any. chlldren needed dlelplth’
" the teacher handle the behavior- problem?

Student Activity 2a




CHILD CARE UNIT: Know1ng About People By Know1ng About Young
S Children K\ o

GENERAL CONCEPT: e

1. Knowing Abeut People By Kpowing About Young Children

BEHAVIORAL OBJECTIVES

1. Students will begin to relate understandlng ‘of people,

- S including themselves, through an understanding of how:
| ’ . young' children develop; pﬁy51cally, soc1ally and emo-
tionally.

2. Students will connect thé job of a baby Sitter with
care for children in the thrde areas listed.

READINESS EXPERIENCES

l.- Are you dicquainted w1th small chlldren° In your
' "fam11y9 Ne1ghborhood9 :

e . L]

2. Have you<ever-been-a.baby-eitter?
3. Is this more a service to the family or .to the baby?
‘ ‘ . ' 4. Did yoﬁ have any problems while baby sitting?

[

LEARNING EXPERIENCES:

o -~ 1. Define the heede'of.young children for physicel care,
food, - warmth and touching. : ' °

2. Define the needs of babies for soc1a1 care, learning
from other persons, "belonglng to a group or a famlly

‘3. Define che emotlonal needs of a young basy; cuddllng,
calmlng etc

2; Have students recall from chlldhood when they needed
someone in one of these ways.

5. Discuss baby sitting as a person supplying these needs
' in place of the mother or parents. »

' STUDENT ACTIVITIES:

1. RelateItimes,when student needed someone (as a young
child) socially, emotionally or physically. ' '
S i R 7

2. Use Student Aetivity’3a to develop ideas about the
separate but inteqrated‘needs'of the baby




CHILD CARE - UNIT: Know1ng About People By KnOW1ng About Young

°

Chlldren (Cont )

‘ | . - '

Develop answers from learnlng experlences

3. - Discuss Studént Activity 3b (baby sitter's checkllst)

Note phy51oal, emotional- and social areas. Have stu-

dents fill it out using her home as a guide.

e

t e

’Collect any- other baby 51tt1ng materlal avallable in
your area. .

5. Use the vocabulary words in-Student Activity 3c tb.
'~ write sentences about child care. '

o B 100

[




CHILD CARE: Knowihg About People By Knowing:About Young
Children - , ' '
Name i
1. List a young child's needs in each area

1 9

i

ii \; . -
”,' ‘e

/

/
/

—~—

Student Activity 3a

5
. . H




CHILD CARE:

~ . Knowing About People By Knowing About‘Young
. . ...+ Children S *
‘ T S . ' : ~ Name
1. BABYSITTER'S LIST: : ‘
1. Emergency phone numbers:

2. First Aid supplies are located where :

o K b

. o,
¥

- 3. ..What foods or snacks may the child have:

W -

4. saféty hazzards in the house or yard:

. 5. Does the child have -any .special fears?

<
o

6. Does the child have any special bedtime routine?

Student Activity 3b

"x -
N
—1
-
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CHILD CARE: Knowing Abou

Children

t People By Knowing About Young

Name

o

1. Write 5 sentences, using'as.many.words from this lisf as

you can.

1. teacher =
2. children
3. child care
4. .nursefy

5. day bare
6. 'a}de

7. assistant

8. - understanding

AN
Al
a

Student Acfivity_3c

=

N
=

-0

9. sympathy

© 10. ‘baby S

11. baby sittinq'
l2;l'toddle: |
13« infanﬁ
14. parehts
15, mother_

“

16. ©father
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CHILD CARE UNIT: A Better Start In Life With Good Parents -

GENERAL CONCEPT: ' o ’ TN

1l..

Children have a better start in life, “if they have
good parents. \ .

—

BEHAVIORAL OBJECTIVES: | ' S

1.

2.

Sthdent~will try to be aware of positive family at-
titudes that give children a healthy foundation.

Student will show an ability to place himself in the
role of a helpless child-and describe how, a respon-'
sive parent or unresgonqlvo parent might act in that
situation. C . @ )

READINESS EXPERIENCES:

LEARNING

What are some of the things good parents do?-

What dre some thinqs good parents do”not~do? S
Why is it important that palents try to help their
children grow strong phv51cally, socially and emo--
tionally. 'J

EXPERIENCES:

.o

l. )

o

List on the board student's comments about good
parents. These should include: explaining things

and talking to the childs providing food and shelter,
taking care of illness and listening to upsets, teach-
ing them how to do things and behaving, and also to.

be loving. Discuss the neéds of- parents to havu theix
own - 1nterests and self confidence.

Listen to recordlngs‘such as: "Parcnts Are People"
from recording Free To Be . . . You And Me, Bell
Records, 1972; #1110. Students may make lists of
attitudes ahd actions of good fathers/good mothers/
good children; stress roleralternate behaviors such
as tenderness in men, decision making by women, etc.
Discuss why children grow better with dware, mature
and. happy parents : ‘

Discuss the idea that parents, just as all peodple,
may be "good" in certain situations. When parents.
are tired, hungry or upset, they may not take very
good care of a child. SR :

" STUDENT ACTIVITIES: '

o~

SO (7)L .164‘




A Better Start In Llfe Wlth Good Parents

CHILD CARE UNIT:

' a 1. Students ‘copy list of DOSltlve aspects of good par-

ents, Student Act1v1ty da, o

2.. After discussion, students,comblete sentencés 2 and

3 oh Student Activity 4a. o
s
3. Students could role play a s1tuatlon where a Chlld
. : R - has a tantrum or says "no" How might paxents han—
s . o : dle this?, Whlch is the best way?.

o
s

(Cont.) “ —
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CHILD CARE: A Better Start.In Life With Good Parents*

t

Name _

: 1. qud'pérgnts do some of :these things:"\

: K .
2. I will be a ¥ydod:parent IfsI:

3. My parehts are good parents, when they: %.

1.

° ' 2. ~

Student Activity 4a

o106
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CHILD CARE UNIT: . A Healthy Mother Means A Healthy Baby
. - . . . " = ] . é .

‘ENERAL CONCEPT :

1.

A healthy mother means a healthy baby

EHAVIORAL OBJECTIVES

l.

READINESS EXPERIENCES:

o PR

Students will assoc1ate good health and nutrltlon
hablts with care durlnq .pregnancy. :

Students w1]l be able to respond with at least one
change durlng pregnancy in phys1cal emotlonal and
social needs for .a woman. :

-

What“changee are.goinq on Whén a woman is preghant?

Can you recall when your mother or older sister was

'.going to havé a baby? How many months dOf: it taxe’

Why should someone who 1is pregnant not take drugs,
including grass, speed smack or cigarettes? ‘

What do you suppose is q good amotlonal cllmate for
someone who is going to be a mother?

In what working situations would an understanding of
pregnancy_help you to be a more sensitive employee? .’

NI
‘\lQ Use commercial transpariences. to show*changes in -
\ body and growth of the fétus. Have stg&ents use
e names of relevant body parts ol . .
2. Drscuss good pre-natal habits, nutrition, regular
"doctor's cdre or clinic visits, no drugs,‘exercise
., or movement in dallv rout1ne. Discuss working at
a job. T :
“ 3. Dlscuss role of husband during .’ pregnancy
4. Discuss the dlrect relatlonshlp between the mother s
- and baby's phys1ology o
5. Discuss the well proven medical fact. that what girils

EXPERIENCES:

eat in adolescence can affect later pregnancies.

n

91107




4 o

3

& L - . V .e

o]

L CHILD‘CARE UNIT:

‘ q

A Healthy Mother Means A Healthy Baby' = °
¢ (Cont.) - : T

- STUDENT.ACTIVITIES:  ~ e

1.

2.

¢
'y
.- .
3
2
N
7’
. .=
. :
h . Y
i
5
¢
.
)
o
.
- .
N
”

ERIC

Aruitoxt provided by Eic:

physical change.and development.

Look at and discuss tranpspariences and visuals of

Discuss attitudes about amotional and social needs
during pregnancy. ' B ' -

* : : -

Using Stwudont Actiwvy % réad foods; find°out WhiCh

are goeed, arel natritious witich meals. Fill. in the
L menu on Student Activhiiy B
BN ’ :
< \.1
) ¢ i
o » %
. . ¢
» ‘
]
aQ ’
o«
. (7]
1
™ -
0' o .
3
. .
0
N
o
.
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ERIC

Aruitoxt provided by Eic:

-

.

1.

.
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 CHILD CARE: A Healthy Mother Means A Healthy Baby —.-— "

o

°

Tell what tywves i fcods thes~ are.
-cateqories: Stauich, vegetabla2, meat

e - ——————

N
-t

1. chichken,

"2, tea- - - : S

Name e

Place in one of four
~or dairy precduct.

’ -":akde) : C - " <

N -
3. . cofiee - . . C 25, salad”
4. bread - . - R4, rcelery
5. . cheese . : " 2%, '=raghotti
- 6. lettuce o 26, weat bails
7. milk : S 27. -bLldck eyed peas
8. rice - ' 28. co.rn bread
Y . o ‘
9. ham ' - , - 2%, cuttage’ cheese
10. peas - . 3C.. potatoe salad
1l: sweet, potatones o 31. - macaroni
[ . o ] . o .
12. apple sauce = - ' 32,  ice cream’
13. potato chirs 33, lanangs .
147, french fries - 34, valermelon
I5. "hamburdger 35, corn
’ . a .. ‘
16. hot dog , , . ' 6. steak
17. cqle slaw - ' ) : 37. radish
. i’: ] ’ ‘: . B . 9 . ) .
18. -apple pie, : N .38, vork
19. plums : Y9, mushrooms
N .;L ' - e x N .
20. oranges . - . 4%, putter .. -
) .I . ,‘ L€ -
. 5 Do
. N -
. o 0 : e
‘N . . . . 7
Student Activity 5a ~ t} ’ W e
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CHILD CARE: A Healthy Mother Means 1 Healthy Baby

-

-Name

hroakfast, lonch and dinner menus, using

1. Make up samyle 2
' the foods from student Activarty ba.

a
BREAKTAST -
v
e
‘/ «
F.
.
Y . . .
.
ki
-
,
v LUNCH:
.
@
. . K ,
,
KRS R
N "
.
’ -
' s )
T e , .
3 . . o
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CHILD CARE UNIT: Li-velopment of a Fetus

GENERAL CONCEPT:

. 1. The deveIOpment of a fetus

BEHAVIORAL OBJECTIVES:_ -

1. Students will appreciate the co- orﬂlnated growth of
the fetus. : ‘ :

2. Students Wlll know the meaning of words associated’
" with pregnancy, such as, trimester, umbilical cord,
fetus, heartbeat, preynant, uterus, premature.

-

READINESS EXPERIENCES; L ' - S -

= 1. How long does Jt take- UntJl a baby is ready to be
born? " . o
| o ‘ v . .. . . K . ‘«': v ‘:‘7}
- o 2. When do the !.:,'s hones and heart form? L
3. 2When'can~the mbthcr'know thé_bdby is.livihg?'r
‘ 4. Does a baby inside the mother breathe and eat? /-
. 2 o : :
LEARNING EXPERIENCES: o s

1. Present the chronology of the trimester. ‘Discuss
© with students the development of the fetus with.
the ﬂdjor develupmanfa] signs.

2. Use any good transparency (Millikeco, Hubbard) to -
show sive and position of fetus. ‘ '

3. Discuss possil:le hazards tb‘fétus, (mother falls,
is 1ll, excessive smoking, drugs).. '

- 5 : "
- STUDENT ACTIViTIES:
1. Read with class Student Activity 6a. Discuss the
different stagns.
ot o 2. Look at ¢ oritoad transgacercic: and L:ace or draw

the stauyes o crowth of the ‘efun,

o




CHILD CARE: Development of a Fetus

0-3 MONTHS DEVELOPMENT:

.Egg implan:s in ﬁterus

Placeﬁta:deﬁelops

Blood system and pulse
' X "  ‘Brain tissue and nerves

 / ' Bones and head appear

Yeighs 2-4 ounces

. 4-6 MONTHS DEVELOPMENT:

Facial featufés
.v . ' Moves ai‘*mé -and "'lev‘gs‘
'Hair,-eyebrows ahd'lééhes
o o .Weighs 2 pounds and has skin

Winks eyes, lids closed

. Swallowing reflex

Lt

- Toe nails

'~ 7-9 MONTHS DEVELOPMENT :

Much movement
- swallows and hiccups
Sucks thumb'

Turns head

Student Activity 6a - P b

Name

Fingers and ‘toes and spinal cord




‘Lesson Seven

CHILD CARE UNIT: Why Are Some Children Born "D%fferedt{?

'GENERAL CONCEPT:

¢

1. Why.Are Some Children Born "Different"?
S - : \

BEHAVIORAL OBJECTIVES - ' , "-‘4/
RN Students will recogniZe children who are "difterent"
and understand that they have- often suffered insult

or 1njury borcre ‘they were "born. . o

A& . N

- 2. Stuydents will be able to discuss their feelings and
: unéeLstanclngvof children who are different. .

' READLNESS EXPERIENCES

l.t'What could be tne result to a bab; whose motner was
in a car accldent before he was born? %

2. What other things might injure a’baby?

3. Why do man; - of thesé children need to gd to. special
‘schools? '”hat kind of jobs doealthls create?

LEARNING,EXPERIENCES: ' A , ) <

l;'_Discuss the 1mportanco of good care durlng the f:rst
trimester. QStless the importance of German’ measles
shots, diet and clinic visits.

2. List on the board and discuss the mother's health in

- ' in relation to birth defects, such as toxemia, birth

1njury; German measles, drugs and V.D.

3. Emphas1ze damage to metabollsm brain and nerve cells
and bone structure, whlch can occur at dlfferent per-
iods. - :

4. Discuss and list genetic disorders, such as P.K. U

Down's Syndrome, 'Tay Sachs, Sickle Cell Anemla

1

a

STUDENT ACTIVITIES:

o

1. After dlscuss1ng causes of .birth defects, students .
’ could learn to read them by copylng them- " from the
board. :

.A,é C ' ’
‘_ 2. Visit young tra:Lnable mentally retarded class. Note
: " 'and make a report of how this defect has 1mpa1red
them phys1cally, emotlonally and socilally.-’

~

N <

\)4‘ : e, o ) ' ‘(~l , '

% | 113 |




- CHILD CARE: Why Are Some Children Born "Different"?

. 1. Copy the list of Birth'defeéts from the board. Separate
them into "Accident or Illness Defects" and "Genetic |
Birth Defects” L : — ' :

\v

A. Accident or Illness Defects:

=¥
1.

2. .

~ ° .
T

B. Genetic‘Birﬁh Defects:

T 5.
‘ o . ) : .

2. After visiting a T.M.R. class, list how trainable mentally

retarded children are affected: . -

>
!

¢

-A., Physically

B. ‘Emotionally

.C. Socially

‘Student Activity 7a




CHILD CARE UNIT: Good Things For A Baby

‘ " GENERAL.CONCEPT:

K

1. Good thlngs should happen to a new baby.

RS . o

BEHAVIORAL OBJECTIVES

1. Students w111 be able to tell five characterlstlcs
of good baby care.

2. Students will recognize possible cautlons and hazards
in the early months of a baby's life.

READINESS EXPERIENCES L | L -

1. Why is it good for the mother to begin carlng for her
baby right away? What about breast feeding?

2. How is the baby's emotional development helped? What'
.are some things fathers and mothers do to help babies’
grow emotionally? Should fathers feed, cuddle and
diaper babies? c : :

LEARNING EXPERIENCES:

1. Discuss care for ‘the phy51cal needs of ‘the baby
feeding, diapering, bathing and cuddling. Use a
"baby" doll let interested students demonstrate
care. [ '

2. Discuss crying as communication and the possible res-.

‘ ponses parents can make. Make note of the fact that
1nformed parents are more relaxed in caring for a baby.

3. , Discuss signs of illness in babies. These would in-
clude fever, diarrhea, hard vomiting, persistant rash,
persistant crying and convulsions. Have students dis-
cuss how they feel when ill and what they do about it.
‘Then they could discuss how much more difficult it could
be to diagnose an illness, when a child can't talk.

YTUDENT ACTIVITIES:

1. Students could list descriptions of good baby care
(try to establish regular routine, keep bottles and’
utensils sterilized,etc.) and descriptions of poor
Co handling ofi\ a problem. (smacking a baby for excessive
‘ crying; neglecting regular health check-ups).

‘. 2. Students could. ‘s‘elect‘ health questions and submit T
° | them to a-doctor or nurse, who could respond by vis-
- . iting the class or by sendlng a taped recordlng of

their answers.




CHILD CARE UNIT: - The Good Life For A Child One To Three

" GENERAL CONCEPT: L " "

1. The good life for a child one to three

BEHAVIORAL OBJECTIVES:

1. Students will be able to describe the ‘growth of a
child in physical development.

2. Students will be able to describe changes in emotional
' growth. , . : . |
3. Students will.be able-to deserihe changes in social ﬂ

development.

- ' .

READINESS- EXPERIENCES :
1. What are young.children like?: How do they .play?

 2. Does your family have pictures of you, when;you were
small? ‘

3. What does "teething" mean?

B ' ' To walk?

4. How does a baby learn to talk?

LEARNING EXPERIENCES:

1. If possible, have a parent with chlldren under 3
ﬂyears,'v1s1t the class and talk about the child's
growth and abilities.

2. Dlscuss ‘the abllltles and needs of a one year—old
Contrast these® w1th a three year- old Chlld

3. Have class discuss: .how parents "traln children so
that they learn. to "behave" '

4. Students should have some opportunity to observe
- children. v
. 5. Discuss what effect a warm, affectionate family dt-

mosphere has on childrenjy how they get the image of
themselves from ‘how parents’ feel about themselves

2 Vi
N

STUDENT ACTIVITIES:

. ' ©1. Tell an incident (or tape record it), about. something.
. you remember when you were very young. Why was that

- Y116
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. CHILD CARE UNIT: The-Good Life For A Child One To Three (Cont.)

B important to you? Wﬁy do-yog think you remembered -
the. incident? : : o

2. sStudents could make up a story about a child and des- "
¢ribe the home situation during -the first three years
of that child's life (talking about whether both par-

-ents were in the home, number of brothers and 51sters,_

care child received, etc )
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Lesson Ten _ -

CHILD CARE UNIT: Emotions That Affect A Young Child

O

GENERAL CONCEPT:

l[

Emotlons that affect a young child -

v

BEHAVIORAL OBJECTIVES

ﬂ_l,

“ %

‘ ‘7.2 . .

Students w1ll Lnow that emotlons reflect the feelings
children and adufts have. : :

Students will be- famll ar with the emotions, so that.

they can ‘discuss how they make people 1nteract with

each other.

. READINESS EXPERIENCES

‘What are the emotions refered to in the record°'

Listen, to recordlng of‘"It s All nght To -Cry", on
Bell Record, Freé To Be . . . You And Me, 1972.

Have'you ever felt "sad and grumpy", snuggly hug-
gly" or "mean and ugly"’; Where did their feelings

"come from?

EXPERIENCES:

~ . LEARNING

.
4. T

Discuss the feelings of happiness, angeér, 5111yness,
fear, sadness and hurt. Talk about some of the out-.
comes of these feellngs, (i.e. -.What do people do
as.a result of having these feelings)?

Discuss with students what thlngs may haﬁpen if a

" child is frequently told "You're bad". List res-

1ponses on the board

Discuss what happens when nice feellngs are shared.
List omr the board some kind remarks that people can
say at home/at school, to make life more pleasant.

STUDENT ACTIVITIES :

F
¥
s
Y

ll

Have some students act out "What would happen next

if": =~ Student -Activity 10a. Other students tell
what emotion was being acted. For this, you may
give out single "As if" cards, made from some of.
those listed on Student Activity l0a. 'Note: Some
people will have feelings dlfferent from the one
acted out.

Observe klndergarten class during play perlod What

(16;4, 118 v' | . ’
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CHILD CARE UNIT:

Emotions That Affect A Young Child

were some of the emotions expressed by young ch11dren7
How were they different frum. your classroom behavior?

If y0u are working with a young child who getszangry ,
. or has a tentrum,.whap could you do to help the child?

' - N
g \
.o «
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CHILD CARE: Emotions That Affect A Young Child

6. somewne yeils at you?

9. your friend calls_you”unexpectedly?.

Name

'_Déscribe the féelingvaou.mighE'have if:

1. you bump'youq elbow?
. . . i

<

2. ‘you can't find your wallet?

3. your pet dog is killed?

- 4. you see é“goodwlboking person?

5. your best~friend moves away? -

7 YOur mother blames you for sométhing?

8. .you find you didn't dress carefully?

’

fal

10. nothing goes right?

> .




CHILD CARE UNIT:

. o v
'Lesson El=aven A\

v

,GrSWth And:Developmeﬁt_Ip‘Eerly Childhood

GENERAL, CONCEPT: - ~ Z/F~

Lo

Growth and development ih early:childhood

e

© ' READINESS EXPERIENCES: . . .

" .BEHAVIORAL OBJECTIVE:

Student w111 be able to deflne six areas for des-

&ribing developrent (gross motor skills, fine motor

skills, social skills, self-help. skllls, language
SklllS and thinking skills), L

<

l.

"f. walk on tiptoe?

These are activities c0pied,ffbm,the chart following
this -lesson. At what. age can most children: :

(10 months)
(40 months)
(48 -60 months)

a, say dada or mama?
b. repeat a. six word sentence?
c.  give his age and birthday?
d. walk backwards? (14 months)
e. kick a large ball? (21 months)
(30 months)

g. Jjump rope? (60-72 months)

LEARNING

1.

"listed in the behavioral objective above.

. Have students describe how theiz

' STUDENT ACTIVITIES: ' | o .

EXPERIENCES: . : o .

Help students describe the meaning of the six areas
_ Read some
of the activities on the chart -and ask students to
guess which category best fits the task; (roller-
skating is a gross motor skill, etc.) They could
then guess at what age a Chlld cah be expected to
perform the task.

understanding of
this chart could help make a job involving working
with children more 1nterest1ng ''''' "

TN

As'they read the chart,

Students could choose one behavior from each age

- level in the 6 categories and write a s:mpllfle@

("gross ‘motor skills", Age 1
, age 4

For 1nstance,
, age 2 , age 3

chart.

them learn to change months to years.

A-student could imitate a child waliking on a walk— o
ing board, w1th the rest of the class recording his

e 121 -

this activity would also help

>




'CHILD CARE‘UNIT; ' Growth And Development In Early ChlldhOOd

. " (Cont\.) . . _ ‘
behavior; then they could compare notes, (i.e. =
Did he he51tate, step off the buard, look at his
feet, use his arms to balance himSelf etc.) Stu-
dents could be helped to become keen observers of .
.chlldrev's level of deVelopment

What are the~thrngs you could notice as a child
up and down stairs (does he hold the rall star
‘his left or right foot, look at each step, his/feet,
-or the top of the stalrs as- he cllmbs, alternAt
on each step, atc.)

oL 9& l
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2 * CHILD CARE, UNIT: o : © . o .
_ . L W ‘ & .
\ L | . o H : . . B “ i < L - ‘h ‘\“? -
- . g~ GROWTH AND DEVELOPMENT IN EARLY CHTLDHOOD )
: ' ' S < : oo I :
I. Gross Motor Skills - - o ‘ Cr
Age Behavior . R CoE
—_— ————-——-—-—— . # .\;- ‘ . R - ” © ,’:’.
. 5 mos. 'Sit without support. N .
8 mos. - - Pull self to stand. . K :
. . 'v.-;" . - ) o i
11 mos. ~ Walk with assistance.
11 mos. . Stand alone well.
.12 mos. Walk alone. . ' . e ; : i
) 0 : . ‘ . '~ 'y - . .
14 mos. .~ Walk backwards. o . : o ' o
21 mos.  Walk' down stairs (hand held) . ' .
3 o : . ‘
. ' 21 mbs. Get ‘down from adult chalr w1thout assis- |
. o tance. ‘ : - . i
N ,’ . X . . . ’ " . . . . . -
.-.-21 mos. 'fKick large ball. R ’ S
. ,' 21 mos. ‘Run ‘without fa111ng.
24 mos.  .‘ ,Walk up and down stalrs, wlthout assis-
: tance .
24 mos. Jump in place.
24 mos. - Pedal tricycle.
'30 mos. - ' Walk on tiptoe.
36 mos .. ‘ Balance on one foot five seconds.
36-48 mos. Walk on line. )
36-48 mos. = . Jump from bottom step.
36-48 mos.  Go up stairs using alternating feet.
36-48 mos. = Squat in play. -
q 36-48 mos. ° Run. '
’ /-? _‘?\- \ . R >. i .
J,ff‘k 7 36-48 mes. Throw ball overhead.
N+ o
L ~ , s ' P . A §
i Y- 36-48 mos. Catch bounced ball. T o ‘
[ i . N L . . . .
S 36l48.mos} . Skip on one foot. l ' R '
;i K] . . . . .
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Gross@Motox Skllls (cont )

.‘ . 36-48,mos-.
R é',36—4§3mos.

48-60 mos,

; o .48-60 mos .

S - 56 mos.

,  <60-72 mos.

60-72 mos.

69*72 mos.
:60—%Qimos.
o "‘50;72 MoS .
60-72 mosl

I

."!. »T"60lmos.

60-72 mas..

60;72‘mos;

CHILD CARE UNIT:, GfbwthﬁAnd'DeVelopﬁent'Ih'Early Childhood

. Stand'on Qne foot 4-8 seconds.

‘Hog on one foot.

Hop two-three yards rorward on . each foot

"ping off for full length.

1Jdmp.from height of l2“,_1éndih¢,qnitoes.

v

f" &

-

. i ‘5
- ]

Balance on walking board.

Balaﬁce on. one %oot for 10 seqonds.

" Walk backward heel-toe..

‘Run llghtly on toes.

Skip on alternate feet
Can jumpﬁropé.

Ueevoverhead ladder.

Dance to music.

Roller—skate

separately°

Walking board: 6 cm boara, without step-

124

':(721 )




CHILD CARE UNIT: Growth And Development ‘Tn Early Childhood

b

o v ._“ O & S Fine“Mqtof~Skills
o |
' Age . - Behavior
~mos. d‘ ' Reacnes‘for objects.

- 6 mos. TransferS‘cube hand to hand.
10 mos. . Neat pincer grasp of rsisin.
‘13 mos. - _ waeg ofg2 Cubes.
18 mos. --.Dumps raisins ffom bottle,spontaneously,g ’
'21 mos. Tower ,of 5;6NCubss. °
él‘mosﬂ | Paper: Foids Oncézimitstively.
g24 mos. N dBook: -Turns pages singly;
24 mos; o Formbbard: Adapts in 4 trials.
36f48pmos;;1 _'Picks up'pins, thread,'etc., witn each eye

separately covered.
5 n | 36-48 mos. - _'Drivés nails'and pégs S
V ‘ : . 36-48 mos. . n close fist and nggle thumb in imita-
' : tion, R & L. L .
.

36-48 mos. Puts 6 round pegs in round ‘holes on. peg—
’ '~ board.
- 36-48 mos..~ Z-Imitates building of bridge with cubes. -
. i
48-60 mos. Papeér: .Initates foldlng and creas1ng _ - , }
) ) : paper three times. : ) ' . ‘
48-60 mos. Paper: Folds trianglé from paper 6"
B Cos, square in imitation.

60-72 mos. Learns to laceé shoes. ‘

Behavior(writing)

Ny | 13 mos. .- lScribbles'spontaneously.

/// T 24'mos.v . Imitates'V~strokes.b~ |
| | | 24 mos. Imitates circulsr'stroke.
‘ | . 30 mos. | Holds crayon ‘by jvi{ng.ers .
30nmos. | ',;Imitates V and H strokes.
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CHILD CARE UNIT: Growth And Development In Early ChlldhOOdQ\

'Flne Motor Skills (cont. )— ertlng

¥

36 mos. B - Coples olrcle.

36 mos. | ‘Imitates cross.

42 mos; ; Ttecesddiamond.

46 mos.;.: v Copies cross.

48-60 mos. . Copies V, H.

. ' . . [N

48 mos. - ' ‘DraWS,man,witb:two parts. 8

48'mos..i _ AdéS'three_parts'to inoomplete man.

48-60 mos. .‘ Draws simple house. |,

48-60 mos. Prints avfew;capitals.

1 48-60 mos., . Ptints capltalvinitials of;ownlnamef.

43—60 mos. Holds paoer‘with otber herd in writlng.
154 mos, o Draws three bubbles correctly.

48-60 mos. {Copiesfstar.

56‘ﬁos. . Copies sqnare.

‘48—60 mos. . "COpies ctoss.

60-72 mos. Copies-aﬂtrianglet

:60 mos. o Copies rectangle-with diagnals.

60-72 mos.' Draws s1mple house with door, w1ndows,

roof and chimney!

~. . ~‘

60-72 mos. APrints first name. !
 60-72 mos. - Writes a few letters spontaneously.
60-72 mos. Draws recognlzable man with head, trunk,

.legs, arms and features.

60-72 mos. | Frequently reverses letters, espec1ally S.
f60172 mos . Adds seven parts to incomplete man.
72 mos . 'Copies'diamond.

i

-3
b
o
=r

" . g “l., . . .
( 23' ) ) . 3
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. CHILD CARE UNIT: Growth and bevelopment In Early Childhood.

@

IIT. Social Skills "

Age ' ' Behavior
'h3 mos. . o Smilesyspontaneoﬁsly._'
12f24vmos;. Reachesiforifamfliar persons.
‘14'hos. ~iﬁitates housework ». |
12—24 mos.  'bemands personal attention. : b,' - ‘ J .
24 mos. parallel play predominates. | |
'3b mos3 - Helps put things'away, ‘
36-48 mos. '_ ;Understands taking turns. l
36—48 nos. _ Makes effort to'keep surroundings tidy.
36f48 mos, VS;ows.affeotionjfor ;onnger»siblings.'
' 44jmos;, .Performs'foriothers."\
36;48 mos ., . Carries a tray.
‘ : 36—4‘8 'mo"s. Helps with adult actrv1t1es 1n house and
garden . .
3674é mosl v ‘Understands sharing.
36-48 mos. 'Helps at little household tasks (dustlng, |
drying dishes). , . |
42 mos;; o Associative group play takes place of par— §
' : ~allel play. = . |
" 48 mos. - Hélps put things. away. >
- 36—48-mos. ., Imaglnatlve pretend play. * )
,48'505, | Plays cooperatlvely ‘with other chlldren N
.48 mos. E .. Goes on errands outs1de home.
48-60 mos. ' Enjoys dress1ng up in adult clothes
48-60 mos. ';Plays competJtlve exercise games . . o ?ib .
48—601mos;v ' '%nclrned to verbal impertinence when frus- |
: trated._ ' | | : ‘
Q >48—60‘_rnos_.. " Shows concern and sympath‘y. {
| 48-60 mos. . ' Becomes agoressive with playmates.
|
J

f . . | 5 : "f“’]‘. ' ¥ [ 10 sy




CHILD CARE UNIT: Growth And Developmeﬁt In Early Childhood:

Social Skills (cont.) . N ’

54 mos. Bosses and criticizés. N

54 mos. ~Calls attention to own‘perférmance.

54 ﬁbé.' Sho&s dff draﬁétically,

60-74‘mos. Understandé need for rules and fair‘blay.’

60-66 mos. Respgéts p;operty; | | |
"60-746mos{‘ Pléyé complicéted floor games. °

60-74 mos. Chooses own friends, Q ‘

60-74~mqs. Plays simple table“games.

60-74“mo§. ‘Goes:to school ﬁnatténded.

60-74" mos. ' Plans and bqilds'ccnstfuctively.

60-74 mos. Exﬁlorés neigﬁsérhood.. .

60-74 mos. ‘Relates clock timevfo daiiy séhedule.

60-74 mos. Gets along well in small gfoups:

60:74 mos. Conforms to agzziéideas.

ok
o




CHILD CARE UNIT: Growth And Deve10pmeht Ih‘Early Childhood

. ' . 7 1v. Self Help Skills

—_— &

égi-v , Behavior
R ';2-6 moe.' - Feeds self cracker.
17 mos. . Drinke rrdﬁ cup.
16 mos. | " Uses spoon, spilling 1ittlet
18 mos. a Removes’garmeﬁt. | g
.24 mes.' . 'Inhibite‘thrningéoﬂ,spoon. .
24 mos.. . - bry at'nigﬁt if taken ﬁp: ,
12-24 mos. ' Masticates food. ' '.i Sy
':12—24'mos_ Pulls off socks. - - T c i e

12-24-mos. Discriminates edible substan;es. |
24-36 mos. Remeves coat’or dress. ‘

_ ) 24 mos. B vVerballzes toilet needs faxrlv consis-

o ' ’ tently.
’ 24_mps Pulls on simple éerﬁent.

24-36 mos Gets dri%k—ﬁnaesieted.
24-36 ﬁos, . Dries own\hanas. '
42 ﬁos. ",- Separates frbm mother easily. .
_ ‘36948 mos. thﬁtfens accessible buttons. "
; 36-48 mos. I'Feeds self with little spmlllng
- 36-48 mos. Spreads butter on bread W1th knlfe T
42 mos. Dresses w1thput supervr51qn.

36-48 mes.‘v . Pours well from pitcﬁer}

36-42 mos. Undresses'selff

36-48 mos:} ~Washes hands aﬁd face unaided..
. 36-48 ‘mos . Pullls on .sboes.

42 mbe. , : Brushes teeth. . .

|
\
36-48 mos. . Is usually dry al1 night. - C ' '




N

'CHILD CARE UNIT: Gfthn.Anq Development in &arLy,bnlLuﬁoou‘
Self Help Skills (cont.)

. 36-48 mos-.. Eat$ with fbrk and‘spoon.
‘\ 36—v48 mos . | Can carry' break'able objects.
| \B“4Q\mbs:. ¢ Buttons coats of'dress.
~45';6s\\' Cares for'SEIf.at'toilet.i
«4?—60 mostaa\_ Goes about neighborhood'unatfended.
48—60'mos,' .xLacgs shoes. | |
48—6b'mds. | -Distigaﬁishes fronﬁ and back of clothing.
48-60 sz; ' Dresses self except tyiné. @
48-60 mos. "fCan cut with -a knife,“
60-72 mos. Puts'toysvawéy neatly,iﬁ\boxi
60f72_moé, ' Dresses and undresses alone.\\ -
60-72. mos. Crésses streetisafélyl,j ‘
72 mos. - ‘. Ties shoe'laceiw |
® S
q '
o | n
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CHILD CARE UNIT: Growth And Development In Early Childhoed

o

V. fThinking Skills

w

Age ‘Behavior
12-24 mos. | Retrieves ér éarrie%Hfamiriaf,objects.
‘12—24 mos . Uéés nahesvof_familiaf.obSec£s, | ™
21 mos.' L Points to.pa;tS‘of doll ongreqﬁest.
21 mos. yF?llOWS three directions with ball.
24 mos. Names familiar picpure éards.
24 mos. -« Recognizes his an-name.
.24 mos. - | 'Compréhends "another"
. 24 mos. ' Matcheé'familiarrobﬁects.
30 moé. Associates use with objects;
36 mos. - Knows sex.
36-48 mos. Matches two or three pfimary colors.
36-48 mos. ‘Names all .colors. ‘
43-48 mos. i - Can p01nt to tongue, neck, arm,lkhee,
' : thumb. : C
36-48 mos. . Tells action in pictures.
'36-48 mos. Can name ten pictures of elghteen ‘common
objects. S
36=48 mos. - Can name one piCtdred animal from memory.
36-48 mos. Can count two blocks. ;
36-48 mos.;‘ Put together seven .piece puzile.
.42 mos..  Shows appreciation of past'éna>present;

42 mos. . Comprehend three prep051tlon (on top of,
under, inside). 4

42 mos. © Can find pictures of animals that are
' alike (lotto).

42 mos. - . Can give_sehsible answer to "Why do we
" have stoves?" etc. '

45 mos. Can tell how many circles when shown two

~ circles.
( 2855 l.il
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CHILD CARE UNIT Growth And Development In Early ChlldhOOd -
Thlnklng Skills (cont. ). . :

48 mos. Compares texture{
49 mos. | fCan respond correctly to. "A hat goes on
‘ your head Shoes go on your L
54‘mos. o vKnows day, night.
‘54 mos.' o Can compare three p1ctures (which one is

'prettler°)

s

54 mos. ~  Can tell plctorlaJ likenesses and differ-
‘ ences . :

- 54 mos. . Can follow three commands in . proper order.
54 mos. ‘ éounts foor objects and answersvhow many .
48-60 mos. _Selects heavier weight‘invariably, ’
48-60 mos. When shown three circ%es_counts 3?

48-60 mos. njCaﬁ make}opposite analogies.
;8—60 mos.’ . Maéches and names four prlmary colors
48—60‘mos.r Ean ‘obey commands using foux prepos1tlons,

ball and chair.

o -

48-60 mos. ,. Apprec1ates past, present and futorir
48-60 mos,‘ Can define 6;words. | ) |
'60—72-mos. &ah form reotangle'or triangular cards.

160—72 mos. ."Cam judge weigﬁts.
.60-72 mos. Knows names of follcwrng coins: | pehny,

nickel, dime.
60-72 mos. - Learns left from right.

60-72 mos. Can tell s1m11a?1t1es or dlfforences in
nine of twelve pictures.

60 mos. ' © Can count six objects when asked "How
' - many?".
64 mos. .. - Can tell,whlch is blgger when asked "which
. is bigger, a cat or mouse’"
66 mos. ' ‘Can tell what number follows elght
70 mos. = Can tell how a cravon and péncil are the

same and how they are different.

72 mos. Understandscnumbers up to ten. '

132
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1LD CARE UNIT: Growth And Pevelonment in Eérly Chlidnqod

mos.

1n0Ss .
‘mos.

~MOS

oS ..

mos . |

‘Mmos .

mos.

ros.

Vi. ILanguage Development =i

. Behavior

-éhuckles

-Small, throaty noises.

',Responds td bell. -

Vocalizes - not crying.
Responds to social approach by smiling.

Vocalizes - Babbles or coos in play when
alone or when he is talked to.

Looks directly. at examiner's face.

’

Responds vocally to social approach.

Turns to voice. *
Babbles, using series of syllables.

s . o . -\i ’..*X
Locates source “of sound. b
vocalizes to his$ image in mirror. - . | nl
‘ . o ‘ 3 '{:‘n
‘Dada or Mama - nonspecific. 0 o '«,\ .

' ) . . ' ’ u‘ . \ |
Imitates speech sounds. - ' . ‘ \; :
. : V

Activity stops when hears "no-no" or his
name. : ‘ :

Initates sounds such asg/cough, torigue

click, etc. ~ '

Dada or Mama - specific.

. . . SN . )

Has four or five words including-namgs.
A}

Combines “two difterent words.

Carries out two-step dirzctions with ball.

Asks for wants by naming object (milk

. cooklie, etc.).

Cn one word resporsn, often gets initial
consonant with a vowel, kut seldom the
“final consonant. ‘ T

©

Has twerty words.

Uses three-word sentonces,

B
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Aruitoxt provided by Eic:

Lanquage

8 24 mos.

30 ﬁOﬁJ

.36 mos.

© 36-48 mos

36248 mos
36-48 mos
36—48 mos

36-48 mos

"36-48 nos
36-48 mos
36-48 mos

3648 rios

54 mos.
54 mos.

46-60 mos

Develepment Skills (cont.)
2 log ,

?
bEY 3

© Uses promouns i, Mme; vow, but not always
corract Ly, : .

Gives fuli name on :ﬁfﬁeat.

Télls’seé: Are You a boy or.a girlz"

: : Sgeaks in approximat- | s3ix word sentences.
. Uées nouns and verbh:s Laost :rﬁgﬁently,

- .Tells acticn in niciuyos .,

.‘f Can whisper? . .

. “Can change woine ko fagler vate .

5. Can increase volurmd of [RCRRSI

. Says at least one nursery rhyne.

. _ Can repeat tnree digitas.

e
. MTas 500 word vocahnlare,

. Asks many quest oo bheainning "what 2",

"Whare?®,. "Who?",

.0 ses plural.

. Veralize oiposife 1w ae os.,
I S ¢ .
Can roeweal 4 3ixn #ord sentlonce.

. - Talxs Lo himseli in lony nonologue nostly -
concerned with the precont, inciuding make~-
nelieve activitics . :

- Relates experience, ‘lowcrihes activities.

. Uges mogt rrecuently words: L. it, you,
thiat, &, do, thuis, not, "the. .
. Can jlve” sensikle anrswer Lo "he do owe

., 1

hewo sueresy" ove,

Can nare what he has dyawn after s¢cribbling.

“arries out fourostip conmand, Leing preps
ositions.

srticulates . nobt in infantile s-yvle.

vefjnes four words .in terma of use of..

B

. CGives age and birthday.
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CHILD CARE UNIT: Growth And Development In Early Chlldhood;
Langquage Development Skills (cont).

B 54 mos. ~ _Listens to and t@lls'ionj lforles sometlmes
. : _ e o confus:.ng fact and t.mtaby -
60-72 mos. Speaks- fluently and correctly except for
: ' confu51ons of s, £, th.
60-72 mos. As s meaning of aﬁstract words.'

O GU t
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CHILD CARE UNIT: The Understanding Parent

'GENERAL CONCEPT :

I3

1.

‘Parents must be understanding as they train a child.

BEHAVIORAL OBJECTIVE:

1.

Students will be able to discuss problems which may
occur if parents make too many demands on a child, :
(toilet training,-learning to drink from a cup, etc.) ¢/
before he's ready.. ' ' ' '

-

. READINESS EXPERIENCES:,

‘Why are there so many articles written in magazines

o o

Why do you think some children want, to keep drinking
from the bottle when they are two or three years old?

Why does this upset parents?
Why miqht’it upset parents if children still wet the

bed after age three?

about toilet training? Why dces it seem to be such

o

1.
2.
4,
a problem?
LEARNiNG"EXPERIENCES:
1.
2.
. your child?

Discuss. baby's sucking reflex and the importance for
hig survival, - piscuss differeni approaches to feed-
ing schedules (on demand vs. every thres hours).
Discuss how you'would handle a young child's bedwet-~ .
ting problem. wWhat things would you do if it were-

If you did not know what to do, how might you gain °
information? Include magazine articles, such as Dr.
Speck - MCalling The Family Pediatrician”. :

¢
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CHILD CARE UNIT: Making A Safe World For Children

-

GENERAL CONCEPT :

© 1., Making a safe world for children is important.,

5.
: . - .
BEHAVIORAL OBJECTIVES: )
1. Students will be able to state 4 qafctv yrocedures Lo
to protect children at home. fD

2. students will be’ able to choose 5 safe toys from a :
- list and ioqcclbe why they are safe,

R -
. : .3 F
3. Students will be able to statc 3 safety procedurxes
for children riding in cars. ‘ . "
. ;,5 " . . : & L .\ ’
ﬁ‘f . ' . : N . y o
READINESS ‘EX‘PERIENCES: ' . : , ' e i -
- f - . * A o .Q'
1. yhat ave some good, safe toys- for childreg'l 4 to e _
- play with? T , T : -
2. What'are the usual rulés foi safet“ at homa? - R
K - . . . g L2 © o
;' 3. Why sho Llu peopla 7-Jdlng in cars acdhere to safuty A
_ - rules?.- _ L . . . o0
1. ‘ ' ~4. Did you ever have a Vclose call" as a child® Have . .
’ any children in your neighborhood ever been hospital-
ized because of an accident? . : T e
LEARNING EXPERLENCES: . : . U
’ . 7 i ’ 0 N ) o .
1. Discuss what safety factors shonld a baby sitter be
"aware of in the child's homeé. TList oh the board. o :
] : ) ‘ R .
.2, ﬁVscuss safety in fuy constructlon. "Note the need L
@ tos keep unsafe toys put away. Discuss what toys a “
small 'child might get hurt thh and whether the N
problem is poor cons fructlon or pOOL dv51gn. i’
3. Begin &alklng about speed in arcar. -Have btudents
» " respond to possible unsafe practlces some parents
p allow, such as children btdnd;ﬂ? in a caxr’ or chil-
' dren hapging out of a window. o ;
. ) . : . '\\ . : “.‘ ‘ ! & ‘ ' i
' STUDENT ACTiVITIES: = : : o N
: . - - . . ' . . - 5 [y " . A .
‘ 1. Copy list of safety hazard® on Student Activity. 13b. Do
) - - Also cupy 1t on baby sitters .gheck list, Student Ac- e
N L tivity 3b.- Use this to chetk §oux own home for safety A
. ° ' 0 .
- . ) " 1
( 34 F eq7 ;
t cg ” 107‘e s
oY . :
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CHILD CARE: Making A Safe World For Children

. 12. wooden bench with lid "

13. -ﬁiq wheel

16. Jupgle éym Co L;

17. ngsties'

l‘v8 . Drun ' o o
19: Raﬁties ' 0

20, RBalanced tr.cyclae

* - Name

Which toys are safe for pre-schoolers?

‘SAFE

1. Metal truck with rough edges
g. Round soit ldrge-ball

3. Small ball . -

om——r

o

‘4. wWooden wagon

5. Painted blocks

PP

6. Txicycle'that tips over

Fire enuine with ladder

T e s oe 0 dimie

§. Jumg rope
9. Dart gameiﬁ
10. Markle game

1l. Teddy bear with button eyes

14. Little wheels

15. Swing

Student Activity 1i2a

F139
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CHILD CARE:

Making A Safe World For Children

3

Name

l. Home satfety hazards:

"1, "Clutter" placed on the stairs

(9]

é .

2. Describe

h

Yoyou could change the hazards. (Example:

Keep the stairs cleared).

Student Activity 13b




CHILD CARE: Jobs In Which Understanding Children Is

Important S -
. ’ ) - : . ] ) E ) I3
1. Self-evaluation for (name) R
address : - ‘e
. phone

2. Things I can do for children: (check)

‘Dress children

Fead children . , ,

Play wita children

Put them to bed -

i ‘ - . S .
Undress children : ' o

Read to them

Q : ' Sinc with them

Takxe children for a walk

Take childrén'for a ride

3

3. I think children would like me ﬁo take care of them‘be--
cause . . . .

’ - Student Activity 14b
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CHILD CARE UNIT: Jobs In Which Understanding Children Is
’ A Important = L S '

' GENERAL CONCEPT;

) . 1. Some jobs require knowlédgé of children and how they .
¥ ' ' ‘grow and learn. ' : '

1. Students will recognize the need and relate the use-
fulness of vnderstanding children in specific jobs.

2. Students wil? be able to assess'their-interest_in-
working with children in relation to specific Jobs.

\
|
-/ BEHAVIORAL OBJECTIVES: ; . o , :
3. Students will be able to enumerate 5 jobs directly
involved with children. : '
&

- READINESS EXPERIENCES:

1.  How will understanding the physical needs of children
help a persorn take care of them? ' ' '

2. Think of all the jobs that ‘'might allow you t3 work -

. | with children. - - ‘ , ;
: . . 3. Have you learned anythiné in this unit that will help
o o you be a better parent?’ ' :
LEARNING EXPERTENCES: g o - L
_ * 1. Talk about finding jobs working with children, (after
0 school, weckends and summers) .- Include all possible
piaces for child care in your area, both voluntecer e

and paid. Do not forget things like kindergarten,

play groups, day and summer camp, swimming pools,. girl-
scouts, church schools, baby Sitﬁing;_"candy stripers",
mother's helpers, etc. : » - »

2. Visit or have students visit and report on as many
-of these activities as possible. . .Invite a Brownie
‘Scout Leader, hospital aide, or day camp director to-
speak to students and advise them on how to train
and.how to apply for a job. If possible have job

applications.

- Discuss-a self-evaluation of abilities and interests
irn ¢nild care. Fach student c¢an make his own resume.

y Stress the masculine trait of“being an elementary

. . - school teacher or a male nurse in a pediatric ward.

caen D 142
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CHILD CARE:

Jobs In Which Understanding Children Is

Importqu o,

A

(

Name

1. What are the places in my town for child care[workersé\

NAME

1.

Student Activity léa.

-

bz

%

L

e
\-‘\

4
o

/

ADDRESY

PAID/UNPAID .. -

A




CHILD CARE UNTT:  Jobs 'in ihick‘lndurstandnng Children Is

lvnortant

-
&

STUDENT ACTLV1TIES:

1

|
|
|
|
|
|
Go. to v1s1L a day care center to find jObS avazlab] R

Make vour own lizt of all the local places that need

children's helpers (sece #2 above). .Student Activity

lda

Do a sel j~vVulua11on of ]ourﬁelt as a capable thFd
sare worker, 111 out Student Activity l4b.
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SHIPPING AND RECEIVING -

Table Of Contents

LESSON :

OVEXrVIiew '\ . . v v o o o o o o v .
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' .2." Safety On The Job .
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Aruitoxt provided by Eic:

L . ) - , . . . Ny
R - SHIPPING, AND RECEIVIL 3: ' Overview T
. ¢ ' .
. , T"*‘?«» ik »:{M .
’l\

|
. 'A.handtruck is an esséntial piece of équipment wh'ich .
the student—tralnees learned to properly use :in.the Shlpplng
. and receiving department . . o :




'SHIPPING AND RECEIVING: OQverview S

This plcture shows the counselor-trainer (Mr. Dennan) and
a student=trainee in an actual vocational training session 1n
the ,shipping and receiving department at Delhaas High School ‘ .

a .




>4

. SHIPPING AND RECEIVING: -Ovérview . :
. [
..a ﬁ ‘
o ’ : ]
\Cv”mx»m, -
) o James S. is learning. by'first—hand experience that there
is a correct way to handle cartons and boxes in the shipping

and receiving dnpartment.

Aruitoxt provided by Eic:
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Aruitoxt provided by Eic:

L . '

SHIPPING AND RECEIVING: Overview

-

This is some of the equlpment used dally in the shipping

"and receiving department. The top picture shows -where the sup-

ply directories are kept. The bottom picture shows the adding,
machihe, whlch'makes arlthmetrlc calculations much- ea51er to do

on the job. : : .
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SHIPPING .AND RECEIVING: Orientation To Having A Job In Shipping

GENERAL CONCEPT: Introduction to shipping and receiving

: LEARNING EXPERIENCES: ' o -

BEHAVIORAL OBJECTIVES. -

l.' The student W1ll develop an understandlng of the term
: _sh1pp1ng and rece1v1ng. )

i B - .

2. The student will realize that da11y lives involve
/ o some facet of the sh1pp1ng and rece®ing prccess.

3. The student will reallze the 1mp0rtance and complex—
© ity of sh1pp1ng and reteiving services. ‘

.- ot

READINESSvEXPERIéNCES: o

1. What does the term sh1pp1ng and rece1v1ng mean?

2. Where do you see the sh1pp1ng and rece1v1ng process
in operatlon'>

3% How does the proce8s take placze'>
4.. Who works 1n a shlpplné “and rece1v1ng department'>
, 5. Do you know anybody who works in some shlpplng and’
rece1v1ng department'>

6. Why don t some places have a shrpplng and rece1v1ng
department'> f; o ’ .

7. .Can a lot of Jobs in sh1pp1ng and receiving be done .
~ by a woman? : '

1. erte theaterm sh1pp1ng and rece1v1ng on the board
and haVe the clas’s try to def1ne it, 0
2. -List the places which ‘the students know have a shlp—
ping and- rece1v1ng department

3.f ‘Have the students descrlbe the skllls needed by the
people who work in a sh1pp1ng and rece1v1ug depart—‘
ment. ¢ . : .
5. Discuss- any shipping and rece1v1ng act1V1t1es whlch
' doccuﬂ in the .home.

STUDENT ACTIVITIES: . = °




SHIPPING AND RECEIVING: Orientation To Hav1ng A Job I
. . ' -+ Shipping (Cont ?

v

1. Have studénts make: 1nd1v1dual llStS contalnlng -the
jObS they think are containefi in a shlpplng and re- .-
ceiving department i o -

r 2. Have students read aloud their individual lists and
‘ make a master class list on . the blackboard, using.
ldeas selected from them, . o N .

3. Take the student ‘on a four of some local Shlppl g.
" and rece1v1ng departm t, if arranqements can be
‘made4 - : / : ; /

»;7 'iif - S //., Co . ] \M/ - ...
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" ... SHIPPING AND RECEIVING: Safety On The Job
‘ . ' o ' .~ . _ Name

1.. Teacher or student can ‘read each statement Students
-will write true or false after each one.

"Safety on the jOb means . .
i putting tools awé& when the jOb is completed
. 2. running up or down stairs. ’ ”
3. lifting a box 2 ft. by 6 ft. in. your arms. '&

. 4. piling,boxes aboge your head;k. 12

“ 5. keeping.loose trash picked up. - ‘

-6. stacking boxes with thellargest-one~on top.~
7. ‘leaving trash ftomiopened cartons‘on the "floor.
8. stacking cattons with_the»largest on bottom.

‘ | C9. sitting on piled.cartons or boxes.
'10. returning skids to® loading area.oromptlya -

w

- 11. leavihg a dolly in a doorway.

12, thinking about your task, not'daydreaming.
13. -listening carefully to directions.
14. carrying tools on-top of stacked skids

15.. putting boxes away promptly{

. .
. .
- - . N ’

Student Activity 2a a , L >
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Lesson Three .

o
i

SHIPPING AND REbEIVING; Standard Rules And Regulations

' BEHAVIORAL OBJECTIVE:

GENERAL CONCEPT: -
1. Standard attendance rules and regulations

. . )
@ . . . * o

1. The student will be familiar with standard atten-
dance rules and regulations on a job. :

READINESS EXPERIENCES :

1. Wwhat are rnles?

2. Have you ever had a job. before’ If so, what rules
did you follow’ e

3. wWhat happened if you didn't follow them?

©

" LEARNING EXPERIENCES:

l.: Discuss why i is important to go to work every day.
" What do "Loya ty to the company" and “Respons1b111ty
- to the company mean9 .

‘2. What are reasons for belng absent’ Have sttudents re-
call times from experiences when they had tolbe ab-
sent from their tasks.

3. nJ.scuSs the 1mportante of being punctual and getting

to class.on time. Relate this to the 1mportance of
getting to the JOb on tlme.'

STUDENT ACTIVITIES:

IS

1. Go to See a time clock; practlce punchlng in.
2. Have a math lesson-on flgurlng pay atcordlng to a
tlme card. :

3. Invite a personnel man to ‘speak to the group about .
the above practice. '

4. Game - Have several s1+uatIons on a card {Ex. -
oversleep). Have one student draw a card and tell
what he would do, in regards to a job, if that sit-
uation occurred. «Encourage the other members of
‘the class to join in the dispussion.

A L
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SHIPPING AND RECEIVING:

_Standard,Rules.And.Regﬁlations

Name o '
. , 5

Using the,WOrds "Frlendllness" "Coéperatlon" "Industrious"
and "Determlnatlon", write. as many words.as you can find
for each. Try to use all the letters in each word. -

.-2;"C00peration

1. -Friendliness 

t &

4. Determiration

3. -ﬁndustrioué

Student Activity 3a
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SHIPPING AND RECEIVING: Rules To Follow On The Job

" GENERAL CONCEPT:

. 1. Important rules to follow on theijob

BEHAVIORAL OBJECTIVE:

l. The student will become familiar with various job.
rules and regulations. This familiarity should ' .
help him attain suctess in the job.,

READINESS EXPERTEMNCES:

* 1. what would happen if you got into a fight on the
job? DT | g
2. -‘What would happen if YOu.came to the job drunk?

3. What would happen if you punched in someone else's
time card when they were absent? ' ' -

LEARNING EXPERIENCES:
1. List ways you could get in trouble on the job.

2. Visit the time clock area. Give everyone a.card to
use in the time clock. Return to the classroom and
discuss why a time clock is used. o

3. Discuss the importance of punching in and out every-=
day. Emphasize the importance of punching your own
time'card:‘ : : - I .

"STUDENT.ACTIVItiEs:

1. Discuss these terms and how they apply to rules which
an employer might have: Foul language, horse play,
loafing, stealing, gambling, fighting, illegal use of

~time, : , , , :

2. What would be appropriate clothing to wear if you

‘ worked in a store, in a restaurant, in a steel mill,
in a shipping and Yeceiving department of a school,
or in 2 hospital kitchen? What does the clothing
we wear have to do with the rules of a job?



R

SHIPPING AND RECEIVING: Tools And Equipment On The Job

. S GENERAL CONCEPT: - -

,l. Spec1f1c tools for each job

3 _ BEHAVIORAL OBJECTIVES.

.l; 'Students will be able to name the tools used in shlp—t
ping and receiving operations when he sees ‘them. :

@ : A 2. Students will be able to match use of speoific tools |
to the appropriate operation.

_ 3. Students‘Will relate inefficiency, carelessness, dan-
o - ger and breakage to poor choice of tools for :a job.

READINESS EXPERIENCES :

1. Did you ever receive a package that was hard to open7
\\\--)d Too hoavy. for you to lift? .

2. What did you do?

. : . 3. How do the custodlans -move a lot of packages :Ln school'f’
- - - ' Why"

4., What kinds of packages.need to be opened carefully?;

e

: - LEARNING. EXPERIE'\ICES

J. Have plctures of tools for:students to look at Have
\ students decide whether the tool 'is for opening pack—'
: ages or mov1ng packages.,

2. Dlscuss proper use of all tools and equipment. Stu-
dents could demonstrate, using the equipment for a
particular shipping job. ' o

3. List names of tools and equipment on the board Stu-
.dents could copy,the wist. Hold up or p01nt to the
todt. Students: .

a. respond with the name -

b. write the name on answer sheet, using spelling
of words on the board. - '

TN e

ic - 01188
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2 | SHIPPING AND RECEIVING: Tools And Equipment On The -Job
‘ ) : _ , T . : . Name
I+ Teacher and student read the words out loud Jlocating

them on photograph if appropriate. Student will cate-
gorize the tool by type of use .Class may. discuss the

categories: used to open“ "used to close" and "used to >
move" . : - : T
- 1. large screwdriver ~ 10.  tape machine
2. dolly S . 1l. straps
3. metal shears e " q2. <smaIl'.screrrivor
4. pliers . g ) 13. knife
5. cart ) - . 14.,-' hand truck
6. crowbar . . 15. mobile skid
7. stationary skid : - 16, gloves
8. scale : S . "17.  twine and string
. h g 9. wrapping paper . .18, baler
Used to open : Used to close (seal): Used to move
N ,
I
Ve
L ,I. \—- =

.Student Activity 5a”. o g




SHIPPING'AND RECFIVING: Tools'An&'Eggipment'On The Job

Name

-

-
»

1.  Teacher and students read and discuss words, reviewing

from pictures if appropriate.

Students then unscramble

the words at the bottom of the page to match vocabulary.

(971

0.

. ~adjustable wrench

" steel tape,’ 12 ft.

hack saw .
tool box
2 ft. rule

Stillson Wrench

" Scrambled Word;

4.

5.

lerisp

. .2 tf. uler

cakh was
tutyp nkvise

Karmngi epn

dajtsubale iwnelc

'

10.

11,

12,

11,
12.

2 ft. ievel

pﬁtty knives

. . metal shears

.pliers

Allen wrenches

‘marking pén;

. lalne rwnehcse:

llitSsno rwnhce
tslee a§e£ 12 tf.

2 tf. eelvl

-emtla hsaesr

loot xoba



SHIPPING AND RECEIVING: - Custodial Supply Order

GENERAL CONCEPT:

N ) v

1. Custodial or janitoral supply order form -

T e

BEHAVIORAL OBJECTIVES: .-

. _

2. Studentsawil! be able to correctly fill out a supply
form from oral or written requests.

,Students,will be able to. read a- general suppl form.

A'-‘v

READINESS EXPERIENCES'

1. Were ,you ever told to do something and forgot what o
it was?

2. Why is it neCessary to write things:do’n?_"
3. How, can you avoid mistakee’

L 4. 1Is there a place near your telephone ‘at home to re-
‘ . i - cord messages” 1f not, has this caused any problems?

iy
¥

LEARNING EXPERIENCES : : o x

" 'l. Makc samples of Cuatodial supply forms using school
' ~fforme. Read over with students the parts of the form.

2. Students could copy sample items from board on to a’
blank form Check. for a correct copy :

3. Studehts.make out 3 order.forms from written ndtes,
-or from dictation, as in a telephone conversation.
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'SHIPPING AND RECEIVING: Custodial Supply Order

Namea

. ' 1. Dlscuss the kinds of materials a custodian would need to
‘ - ' order. How would you decide the gquantity needed? Why
isn't there a space for price on this form? '
Make out an order for-
a. 5 gallons wax, 4 cartons paper towels, 16 boxes
" bar. soap and 2 heads for waxer .
b. 15 wastebaskets, 1 carton wastebasket liners,
10 dozen boxes of pencils and 1 utility box
. 1 .

s

" SCHOOL DISTRICT OF BRAYSTOL TOWMSHIP
REQUEST FOR JANJTORIAL SUPPLIES

| | ‘ " DATE
FOR — i
_ SCHOOL _, ’
| ‘ “ QUANTITY . DESCRIPTI ON

RECEWVED BY __ : DATE K

—
Ze
rorg
RSN
>
e

Student Activity 6a




SHIPPiNG AND RECEIVING: Safety Aspect Of L1ft1ng4And Stacklng
: 2 ' Procedure ‘ .

Name

hd

.I, Wr1te yes orno after each of the folIOW1ng questlons. " If
‘ you' are . 1n]ured on the _job, ‘do you.

e _ | . :. | | |
1. go to.a doctor?"* . . .
s 2, "go home to mom? | B
: ‘ $
3. pay the doctor? Lo
. Q
b - oo » -_ : \
4. tell your boss?
“" - »
5;' tell"yGur-supervisor? . ' :-
6. call payrQthand report the injury? - .
_ o . : _

7. go to a hcspital?

o ‘8. say, "It's ncthing"?. - e el
. ¢ . \ » . \ B A
P : . L\ e S

2%, C >~ .9, f£ill out district injury, form?

Av‘z..‘ , ‘. . ) X o . -
ol )

'10. pretend you're a hero and go on without treatment?

H
s

2.. Has any member'of‘your,family ever been injured at work?

: 3. How-did they handle the‘"paper work"? Were they~paid?

’. N N -Q ) -‘ bl ' N . ) . .

4, Prepare a report for the class ‘about how they prepared

, - the. cla1m. . ’
&." _
L. / v ’ .. | - N ° T | ‘ ‘F.‘
‘ .7’ student Activity 9b o o ) T |
° 2 . ° i i ¢ 1% 165. -
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- SHIPPING

Lesson Seven

GENERAL CONCEPT:

; S . C
AND RECEIVING: Labeling' Cartons For Delivery -

o

1.

:BEHAVIORAL OBJECTIVES" S

‘Labeling cartons for.de}ivery'
N A

2.

Students Wlll understand the labeling of cartons. for,
dellvery in t=rms of accuracy and legﬂbillty. -3

Students willecorrectly label lO dellvery items.

READINESS EXPERIENCES.

1. Have ycu ‘ever seen boxes marked for dellvery9 What
' words were on them? : :
. 2. How would you label something like a mop which has
‘ no container? - ‘ : ) .
| LEARNING EXPERIENCES: .
1. Learn and practlce printing clearly with a~felt tip

marker., Letters must be large print.

2.

Have students learn the "eode" or system for label—

'ing in the school bulldlng or the’ school dlstrlct

'Students could follow labellng procedures on cartons’

sent to dlfferent locatlons in the school. ..~
Havertudents bring in the addressed .Jportion of car-

tons which might be. in their homes. Study the labelﬁ
ing. Explaln the purchase order numbers. '

o

cy o
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Student Activity 7a

SHIPPING AND»RECEIVING: Labeling Cartons For Delivery.

Name

@

fl. Teacher will expléin that rather than write out the

place for delivery within a building, receiving depart-

ments use code numbers. .

The teacher will say a series

of code numbers and s*udents. wéuld write in the source

according to this. chart.

Office |
bE3
3

Guidance Officg
GY;fl o ..v?
~-Music Room
' Classrﬁomjl
.Claésroom‘Q
vCla;srobm 3
‘Classroom 4
,SChoo% Neﬁsﬁabgf.Officg
Céfeteria

Art‘Rbom'

Math Officé‘
Audiofvisual Room -
\Liﬁrafy e

Custodian's Office I

?

CODE NUMBER

169

1

10

11

12

13

14

15




SHIPPING AND RECEIVING: Procedure For Stacking School Supplies
N , h

o . .. . A
. ' GENERAL CONCEPT :

1. Procedure'for stacking school supplies

BEHAVIORAL OBJECTIVES: = . - o

©

1. Students will learn techniqﬁes’ofVStacking eupplies
safely and in order,

2. Students will learn to avoid poor ways of stacking
supplies. ' o

[}

. READINESS E. ERIENCES:

2. How would "pleatness" be important in stacking carton |
swet:rial? : ' . - ‘ -

2. How womld safety be 1mportant to con51der in stack—
oporatlons7 v

- 3. Wll’ stacking procedures be the same 1n a hospltal,
in a school and in a factory?

.  LEARNING E’ VEPIENCES?\ - - S

1.. Discuss the advﬁ/tdqes in locating materials stacked
in an orderly way. - LlSt them on the board.

2. 3Have students Hantomlme "poor" stacklng techniques -
with dr without props. Class tries to guess what
student 'is doing wrong or unsafely.

3. Some don'ts for stacking: : Don't stack 1tems too high
.or too wide, stack fraglle item on bottom, or stack:
.heavy items on top. Don't stack too much on a skid’

or leave a fully loaded skid 1ﬁ a hallWay.

4. Have someone from the receiving department in your

school district come in to dlscuss "packing out"
and maklng a count" ,

Q o t..'.' ; o ‘. . ¢ lfi' fl"}

1A
)




kSHIPPING AND RECEIVING: Procedure For Stacking School Supplieg

Answers to Student Activity 8a, Number 2.

i. skids

2. stacks

3. pggking out

4., fixed - ' : ,f- - B -

it . ~

5. mobile -

.6. lift o

7. count

8. 1label _

9. dolly L
10. suppiies -

N

s
—_
~I
s
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SHIPPING AND RECEIVING: Procedure For Stacklng*SChool Supplles ’ w
' |

Name

Have students review these terms usedlmv supply room prac-_.

tice:
1.. dolly ..;'- | '_ - 6. stacks
12. ‘count B | 7; fixed
3.  mobile. | s | “ ' 87 :l;fr
'42 paekrnggbut ' 9. iabe; ~\M}
- E 5. skids l.~‘. }lb., suppiiesi

A

‘ . ) "~ department:
1. kidss 7 6. flit
2. katcss ‘ - A 7. utonc
3. knigcap uto 8. bella
‘4., xiedf = o 9. lodly

5. mibole ' , 10. . lipsupes

3. Students could practlce wrltlng an order to an employee
using each of these terms -above.

. S ' Student Activity 8a e

|
|
|
2. Unscramble these words used in a shipping“and*receiving _ - f

y ‘ ' c | . .
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-SHIPPING AND RECEIVING: - Safety Aspect Of Llftlng And Stacklng

. Procadure
. 7

-

cENERAL CONCEPT:

safety aspect of.lifting and’stacking procedures

BEHAVIORAL OBJECTIVES:

Student will learn to associate safety with maklng
assessments of a given task.

©

Students will make realistic ch01ces about carrylng
weight after a self- -evaluation. : .

READINESS EXPERIENCES: . . - - g3

LEARNING

Is there a correct way to lift boxes?
Do.yeol bend your knees to lift heavy items?

What do you do if-you need to lift a box that is too
heavy for you? Would you ask for help'>

What'relationshlp is there between moving, heavy ob=
jects above ydur head and serious accidents?

" Should you "be brave" about an 1njury'p Who should
you report it to?

a . : °

EXPERIENCES:

‘Demonstrate and discuss with students these terms:--
body movement, muscles, welght lifting and balance. )

*  Discuss dlfferent ways for 2 peOple to carry heavy

or average objects.

eShow how and where strain can be bad for the body.
Use Student Act1v1ty 9a fér students to 1dent1fy
possible injuries to the body.

Discuss these aspects of reportlng 1n]ur1es to the
employer:

a. Report to supervisor.

b. Go to hospital if nkeded.

.¢. Go to own doctor if needed,

d. Call payroll and report the- 1njury.

‘e. Fill out proper forms., ¢ : ,
f. Learn how tc send doctor's bill to the employer.

o

(b 17




. nSHIPPINd AND RECEIVING: Satetv Aspect Of Llftlng And Stacklng
' Procedure '
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SHIPPING ANDF RECEIVING: Safety Aspect Of _Lifting And Stacking N
i ‘ ‘Procedure ‘

- . . °

|
K ‘ "
° .‘,' ) ) ) g
T ’ @ ) 1
, . INCORRECT LIFTING o ‘ f

. ERIC




4. Prepare a report for *I = rlass about: how they prepared

SHIPPING AND'RECEIVING:“ Safety Aspect Of Llftlng And Stacklng

. . . Procedure

® .

s ‘ ‘Name

1. Write yes Oor no aftel each of the followlng questlons. If
you are 1njured on the job, do you: :

1. go to a éoctor?
2. go heme to?moﬁ?i . | n
3. pey the dector?
4, . tell your bess?
5. ttellryour sdpervisor?

6. eall pépreli and report.thejﬁnﬁury? o .
r7"“go to a hospital? "/
€. 'say; "It's nothinq‘?. o
9., fjli:bf; districe id}ury form?

10. pretend vou're a h-.o and go on without treatment?

“ 9

2. Has any mewber of your “amily ever been injured at work?

3. How did they handle thc "paper work"™? Were they paid?

o

the clalm

Student Activity 9b



SHIPPING AND RECEIVING: Proper Use Of Hand Trucks

GENERAL CONCEPT: o B
&, . . .
1. . Proper use of hand trucks ‘

BEHAVIORAL.OBJECTIVES:

1. Students will learn to properly place and balance a
hydraullc hand truck. / .

2. Students will be able to assess whether a hand truck
"is properly loaded.

P . /\a.
_READINESS'EXPERIENCES: oo B
: . ) P "

1.  what is a hydraullc hand truck? .

.%; What does 1t do’

3L'.Does°the'truck'know and respond to being incorrectly
loaded? .

4. Whose~resansibility is it to load it correctly for = o
balance? :

LEARNING EXPERIENCES.:

1. Use stock room field experience or have shipping
personel demonstrate use in classroom to show scope
of uses of a hand truck. Perhaps a custodian could
also illustrate this. s S

2. Discuss construction and physics pxlnc1pals of why
the hydraulic system is more efficient. :

3. Draw, trace or copy a handtruck-and label’the parts.
4. Students could ‘talk about ways household chores could
be aided by the use of a cart. Have students recall

. ‘dlscusslon of the use of carts from the unit on food
service. : ’

- X . . r
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.  SHIPPING

AND RECEIVING: What Is A Purchase Order? o

GENERAL CONCEPT: -

1. What is a purchase order?
BEHAVIORAL OBJECTIVES: P
.l; Students will become familiar w1th the supply pro-
S cess ‘using ‘purchase orders. B
. . ..}’ : ¢

2. Students will be able to correctly check a completed'

’ . order against the orlglnal purchase order for accur-
_ acy. -
3. Students will learn to ‘complete all- steps in checklng

.

- READINESS EXPERIENCES:

procedures to' maintain inventory and files.

a

l'.

T 2.

Co

-Why is each purchase order numbered7.

What is a purchase7 What‘is a purchdse order? ' .
Who gets the
cop1es7

Why is every item on 'tile purchase drder also numbered?,

Why is accuracy and completeness important in check-
ing purchase orders as they are filled?

EXPFRIENCES :

LEARNING

1.

~11b with students.

by using the form sheets from Student‘Actlvlty ila.

'Ask:ydurrbusiness'office for a sample.of all forms
‘used in the ordering process or have one of the stu-

dents visit a Sears catalog office and brlng sample
forms used to order merchandlse. )

. Acqualnt students with the concept of "part number".

students can_ review the
list and

For Student Activity 1lla,
first four pages of a district supplles
record the proper part number.

Discuss the warehouse requisition - Student Activity
If you use it to make dittoed
copie., they could Qomplete a sample order as a tea-
cher nght in getting ready for the, opening of school,

~ e

189




- “SHIPPING AND RECEIVING: What Are InVOices?

GENERAL CONCEPT:  ° .

1. What are invoices? -

. BEHAVIORAL OBJECTIVES :

1.~ Students Wlll be able to tell what . 1nformatlon 19
needed to complete an invoice slip.

'2.€ Students w111 be able to correctly use an invoice

slip. They willsuse it to check number, size and
type of ordered materlals | . :

READINESS EXPERIENCES

l. What do’ theee invoices have in common'> (Exhibit
dlfferent invoices) . :

2. Why sho@ild they be attached. to or arrive with the-'
. package?
3. How many people see an invoice between the tlme it
" is typed and the time the mérchandise arrlves at
the correct destlnatJon)

Cep

LEARNING EXPERIENCES:

¢

l. Read two or three invoice slips as a class and dis-
cuss the information. List it in chart . form on the

.- board. Call on different students -to verlfy 1nfor~
matlon on the- 1nv01ce slips. :

2. Stress the 1mportance of complete checklng of the
1nv01ce agalnst contents of the carton.

3. " Set up boxeb w1th mlscellaneous materlals, each w1th
- an invoice slip. Let small groups of students check ’
each one. for contents listed and recelved e

4. The teacher could lrst contents of four sample car-
' tons on the board, as they 'are dictated by the stu-
dents. If the companies are. identified as the Acme
Produce Co., The American Book Co., The Block Jani-
torial Co', and the Montgomery ward Co.,. students
‘ should be able to list sample items which: could be
/ purchased from each company

190
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'SHIPPING AND RECEIVING: Correcting Invoice Errors

by

W

GENERAL CONCEPT: - -

l. Correcting invoice errors

s

BEHAVIORAL OBJECTIVE:

L. Studenté wili_befable to follow up invpice errors: by
taking appropriate action. ' . s

READINESS EXPERIENCES:

- LEARNING EXPERIENCES:.

o

2. Woﬁld it be possible for an order to'include too much
- material? S S . .
3. What if the material. is damagedAby”breaking or spilling?

° 4} 'What if unordered items are inciUdéd?

1

1. Discuss need to count contents of all packages care-

. - fully and match aéainst-the invoice.
o e ‘ . —
2. Discuss the  fact that the employee must know who to
give information to when he sees errors.. Stress fol-
low up practices to carry out all job responsibilities.

Discuss .role of the. supervisor.

3. How do you tell your supervisor of any problems? Does -
he want it written? Is there a place to note this in-’
formation in writing? o

4. Discuss ideas of promptness.in reporting damage or
© loss.. | ‘ R : S e
5. If possible, haye the sécretary who checks 'in your
~ - school supplies come to the class with copies of
purchase orders, invoices and pPacking slips. Ask
her to describe procedures, especially when there
are errors. - '

2

)

STUDENT ACTIVITIES :

"1l. Have students read and interview each other on *he
' problems posed in Student Activity 13a. Answers may
be written'first on 'the board and then copied under
the problem on the page. Stress reporting to super-

L1091
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1. What if theé order istincomplete and itéms are missing?
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SHIPPING JND RECEIVING: - Cerrecting,Invoice Errors (Cont.) : N

~ : o isor, marklng the carton W1th the ‘word "damaged" o
when appropriate. , ‘ - ; . ,

.

2. Students could write letters to each eompany,‘tel—

- ilng of the problem, using ficticious” ourchase or-

i der and invoice numbers. This would be good prac-

tice for their future role as consumers when mer-
chandise needs to be returned or replaced

i
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'Read the problem;apd wfite.your answer below it.

Name

1. The Amerlcan Book Company sent all four grades of
math workbooks, but the teacher’'s manuals are mis-

sing. What should you do? What. w1ll your employer'i

_ need to do when you tell him? , : . .

s

-,

N

I

o

2. The Portland Pottery Company carton is damaged
Two of .the eight gallons leaked .and are ‘not full

. What:would you do?
. probably do? .

wWhat . w1 l your. superv1sorf

.

3.. Kurtz Paper Company sent 40 reams of white ditto
" paper, instead of 30 white and 10 forrest green.

. What would you do?

®

Student.Aotivity'lBa_

A

.

W - -

What: w1ll your superv1sor do?

SHIPPING-AND RECEIVING: .Correcting Invoice Errors / ST

-?.‘g' ,.
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© SHIPPING AND RECEIVING: What Are Safe And Unsafe Unpacklng .

GENERAL CONCEPT: ~ . o R

Procedures°r

1.

What are safe'and careful unpacking procedures?

rs

WBEHAVIORAL OBJECTIVFS.

1.

& 2.

]

@

Students will be- able to d1scr1m1nate batween safe

.and unsafe procedures for openlnq crates and cartons.

Students Wlll be’ able to open crates and materlals
se as to avoid. damage and loss S

*

"~ * READINESS EXPERIENCES

l'

2.

What tool would you - use to . open a wooden crate? A
cardboard _};:ao:'c'> Cartons closed w1th tape?

WhV'should you use 1nstruments rather than your hands,
to opennpackages? : . ‘

a

EXPERTENCES : : .

LEARNING

1.

—

In order not qO ‘injure oneself, students need to dls— h
Cuss how to use tools safely. They could practiceius-

ing an empty carton in class

.,Have students read word bank words on Student Act1v1ty

l4a, and discuss them in terms of the Shlpplng room
act1v1t1es o . —

The class could do Student Act1v1ty l4a .on safe pr0*
cedures together and discuss why the safety rules

'should be Jollowed

e

(38) .



SHIPPiNG AND RECEIVINGI - What Are Safe and Unsafe Unpacking
ST : 9rocedures7

~ Answers £o Studenthctivipy l4a, Number 1.,

safely
.iools
| safety
biiérs:"

.sééples‘

knife.
6."stap1er. o . 'F , - 3 ;.
‘ - caribﬁ | /
- 7. hammer ' . L _— K
8. bruise-'
; ° ,--9.\ ééols
’ o 1o. 'pre'ven.t‘ ]




SHIPPING AND RECEIVING: What Are Safe And Unsafe Unpacklng

& - Procedures?

' Name

~

o

WORD BANK: Use the follow1ng words to £i11 in. the blanks
in the sentences below. - . RN

tools} injury, safelv, safety, carton, knlfe, pllers,
vstaples, stapl=r, brulse, wound,’ prevent hammer

,.1. AiWays open cartons S .«
° B . a s o
2. sting. ) . Ny ~~ instead of hanésehelbs do - the job
o without injury.
T 3. Observe thé rules of ___“when working.
"" 4}' Using'_ B e to.pdll out - N is a .
‘ good work h?blt
. Tl '
o : S _ o . . : o
5. If.youzuse/a. e safely, you will not cut
yourself. ' ,
o ol g R
6. Remembe r t%~fili the - - : . with staples, to
use it~en:a%j» o . - ’ L
/ 7. Do not use a " " to open cartons.
/ R . ' o < _
i 8. 'I'f you . your hand, put an ice pack on. it.
; 9. Always put . ___away when not in use.
10.' work safely to ' ' ~injury.
. " Stuuent Activity lda -




SHIPPING AND RECEIVING: . Inspection Of Packages /And Contents

GENERAL CONCEPT:. S ',V/'

1, Inspection of package and contents / = .

i

BEHAVIORAD’OBJECTIVE: ) : o z/

° / ' ‘ / :
1. ,Studeﬂts w1ll be able to recognize the value of 1n-
spectlon procedures. : : / o

. . o/
READINESS EXPERIENLES° o ‘- ' A

/ . .
//l;_ What are the riames of the papers used by shippers to

1dent1fy mater1als°

2. Who' makes up- the purchase order’

3. Is there an organlzed procedure needed to check ~in.
materials as they arrlve at the schooI ‘or .store or
factory"' :

LEARNING EXPERIENCES :

1. ~Read aloud the sequence of 1nspectlon procedures,
' so that the need for a step-by step sequence is
1mpressed on students.

2. Students can read orally tne sequence.

3. Students could make & numbered checkliSt for them-
selves.. . . I . g

4. Write the following steps on the board. Have in-

- dividual students read each sentence. Students.are
asked what dces he do first? Then what-does Mr.
Dennan do? Discuss the reasons or logic of having . .
a system. ' ' ' ‘

Mr. Dennan is head -0f the Shlpplng and rece1v1ng
department in .our bulldlng. He wants to be 'sure every
carton gets checked in. He wants. tosmake sure nothing
is 0verlooked. These are the steps he uses to do this:

N

e -

4'1,.'He opens all cartons as they come into shlpplng.

2. He does this carefully axd checks for damage or .
o 'breakage. :

3. When thls is done, he must cross-check the 1n—.
. v01ce slip agarnst the purchase order.

C197




SHIPPING AND RELEIV NG. lnspectlon ot Packages And. Contents

(Cont..

.
e ¥

‘ Hé checks.each shipment twice in his department.,

- After he is certaln everythlng 1s OK, he is rea-

dy to have a. pccklng list- typed..

Packlng llsts are typed in quadtrlpllcate of pa-

per. . . i

One packlna list is kept on flle in Shlpplng and
rece1v1ng .

"Two llStS are now sent w:th the materlals to the

teacher who ordered them

The teacher or person who gets the order signs

“_the packing list.

When Mr. Dennan ‘gets back this 51gned packlng

‘llSt, his ]ob is. well done.

F198
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- SHIPPING AND'RECEIVING: .Inspection‘Qf’Packaggs'And Contents

L

: s . : ' o ‘Name '
1. sStudents will make ‘a check list. This is a check list.
'~ for them to ask (or practice using) in shipping and re-

ceiving. .Students may role-play a gupervisor and ship-

ping clerk completing an order. ..

Check List For Working In Shipping:And Receiving’ ~

’ Check. List ' , fcheck When: Complete

‘_* ' | ld. ' DR “ “

St@dent Activity 15a '

. g
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" SHIPPING AND RECEIVING: Inspection 0f‘Packages'And/Con'tents‘ ‘

| o . . " Name o

. i 1. Fiﬁd‘.ten small wo'rds in 'elach.of ,the' f»iv"e“wo'rdsl Below:
| In'du,strltio'us | l‘ Proceduréé R o YR’ec.e:i\'/‘J".ng'
1. 1. 1.
2. 2. 2.
& ]
3. 3. 3. °
o 4. ‘. 4.
5. 5. 5. £
6. 6. 6.
7. 7. 7.
4 » 8. 8. 8. :
. 9. 9. 9.
. " 10. "10. 10. .
) Shipxﬁenfs ‘ _E_Iilg_ipmenf
1. 1.
. 2. 2.
4, | e
A D ’E’,‘ ' 5.
6. . 6. &
7. - 7.
8. o 8. . _ "
9. 9.

‘Student Activity 15b o s
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L " SHIPPING AND RECEIVING Purpose Of School District Cross-File

f O | * :GENERAL CONCEPT:

1. The,purpOSe of the school‘district.crOSSffileg

13

) BEHAVIORAL 'OBJECTIVE:

1. . The student will learn to expect that complete re-
cords are kept by bus1nesses. :

READINESS EXPERIENCES;f

1. 1Do'your parents keep records of finances?
:2.'fIf 50, why do they keep‘them?'

3. Do you know of any store or bus1ness that glves re-
‘~ce1pts to 1ts customers? o . v -

4. Whygwould a school keep.good business recordS?

LEARNING EXPERIENCES: . : - —

'l. Have slides or fllmstrlps of the d1str1ct cross"flle.*
-and its use explained by the superV1sor of. sh1pp1ng
and . receiving. If this can be done in sh1pp1ng using
~ the actual file, students would no doubt benefit from o
" the expe7ience. - _ ' S

2. . The class could make a-list of people and buslnesses s
they kriow well, who keep complete records. Does the.
consumer always know whether a bu51ness keeps good -
records? How$‘~ S :

3. Have students tell from their experience about sit-’
.uations where they‘were given a receipt? What did
they do with it? What'kinds of receipts.should .be
o kept? Why? (income tax, etc.) Do-businesses need
s s _ - to keep the same kinds of records as a family does?
: (Illustrate the fact that out of a $100 pay ‘check),
the family could spend its money any way it pleased
without keeping a record, but a bu51ness needs to
recorgd- each expendlture)

4

e p' : . j ., ( 4lt$ “vﬁafﬁl.
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©:  SHIPPING AND RECEIVING: Purpose Of School District Cross-File
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SHIPPING AND RECEIVING: Good Housekeeping B f
. ..~ GENERAL CONCEPT: . -
) 1. :Good houSekeeping is important in shipping and';eQ.,”
) ceiving. . - ‘ - ‘ :
. . - ‘a4 ! : 1
. a ‘

- BEHAVIORAL OBJECTIVE:

1. Students will understandfthe importance of'géod
. cleanup procedures in the shipptng area..

- : : N
. : ) . ) . ¥
"READINESS EXPERIENCES:
av 0 Y Ky 0 . . Lo .
1. Are there any special ways of keeping a shipping &
- -area clean?. ' , o ~
. 2. How often should.it be cleaned? ' .
3. ‘What is more .likely to happeri in a work area that is )
-not kept clean and orderly?. T, ' v
s 4. What kind 6fAworking';onditions,exist.in an area
' which does ncot practice housekeeping procedures at
allz> o . o . o :
" S '_ : . - S+ What kind of an“impr«e'ssio'n ‘does a sloppy diso}rgaﬁiz_ed B
: . work' area have on visitors ard fellow workers?
»\\. , 6. Could wo?king in such an ‘area be bad for your health?
How? P I . ' -
LEARNING EXPERIENCES:
1. -Compare a sloppy kepf house with a'boorly kept area
'~ in regards to the apparent lack of housekeeping duties.
2. Discuss.with the class-the reaépns-forahousekeépingr :
' in a work area and use Student's examples of the rea-
_ .+ - sons for routine housekeeping procedures. '
o ~ ' 3,' Discuss the relationéhip between'how a.work area is
' © kept and the kind of safety°practices used there. )
N l. . 4. . ask sﬁudentS*tO“use“ﬁhéTY petsonal experiences‘as
) . "’ examples of the housekeeping procedures used in a
home, in school, or in another activity. '
S B T ' L ,
STUDENT ACTIVITIES:, o . ' C S
. ' - .1l. Have students establish a simplifAievd list of c.lé'anup‘
: — . rules which could be.used in class, in school, in any -
. : '
(oA
; i ke- 20 4 "
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- in keeplng the room clean. -

!
B
!

AW

¢
e ,
-~
—~
- a
.
. L AR,
< R . s A,
. L. ' Gy
.
. 3
° “ -
g
“
. »
' E #
P .
+
. -
¢ .
-
‘e
Pyt
~
¢
. %
s '
’ [
: -
s
4
\
f
.
’
&3
. .
.
.
- ~
Te
o
"
| .
&
\ .
f
-
o

A v.45i""“‘)t




: N\ LI
(Y P

. i .
-a

D RECEIVING: What Is A Purchase Order?

Name. -

. . R . .
\ . . . . .
L 7 . Lot . . * . . - - v s
B " s A M . ‘ -

ca - . Artic & and Description :.Part'Nﬁmber' fUﬁit Price

. “ - b
1., Ace Staple Remover '
2 Bank Pins D "’° v
3. Blackboard.Erasers *
4. -Blackboard Ruiéfghj?» - o Lo ’

_5."Bbok Supéortsﬂ o o e S ' 'f . ii

(63}

6. Cards, Index 3 by 5 white ~ | :

.,

Sy, o Cards, Index 4 by 6 white
. ,“' vl . " A
o e B Cards, "Index 5.by 8 white - S . o : - : 7

9.;*Cards,'1ndexf 5 by 3 salmon

- 10. Cards, Index 5°by ¥ yellow

. §ﬂ iv'.' 11. Cement, Duco oo
' . 'y i - N N | ) ‘ ‘ ©
12.. Desk Blotters 19 .by 24
| - . V . %-f
‘ . 13. - Report Card Envelopes = -

14. . Erasers, Speed =~ o

%i5-',Arf Gum 1 by 1 by 1’

16. Art Gum 2 by 1 by 1

-
.

. 7. "Fast‘éin‘er's_ 100/bx. 1R Three.éighths -

StudentrAcﬁivity.lla
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SHIPPING AND RECEIVING: What Is A Purchase Order?

-

' S - ' ~ Name -

N . Article and Description ' ‘Part Number ° Unit Price
) ) = T h -

18. 2R; %" round head
19 ’Mimeb Papéi’} vellow °

@

* 20. News Pads,-Ruled 6 by 9 % - “

)

it

‘.
£ Ay

5
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. 1;‘
- "Phillip and Mr. Smith getting ready to leave the main-
tenance’ central shop as they head toward their firsv repair
job; for the day. - N -

" ' h
S . ! N
e R 1 ‘




e

Mr. Smith is showing Philfip the proper"brocedure for

repairing a broken lock after it has been removed from the

door. Phillip is also learning the names and uses of the
various tools needed in this particular phase of mainten-
ance work. o ’

u . .
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&




MAINTENANCE UNIT: Overview ‘ ; | , o

-
) .
e

. d
S 3
‘ Here, we see Mr. Smith and Phillip lnading their tool
boxes on a maintenance truck as they get ready to travel to
their work destination in some district school. Mr. Smith
and Phillip were always together ' in this training prégram
and therefore worked as a team with, excellent results. - '
1
® e R
) . . : ' O . . : e N
i ~ b R12

ERIC L _
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Aruitoxt provided by Eic:



MAINTENANCE UNIT: Overview : ' IR

.o AR . : ' Coow

¥ ) \
i & o
) -
Phllllp is helping do some of the llght cement repair-
work out in the courtyard of Delhaas High School. The court- '
yard patio was_belng repalredffor qraduatlon exercises sche-
duled there. . )

ERIC - . e

S T (4)




"ERIC

Aruitoxt provided by Eic:

.

This is a picture of Phillip's tool box which contained
cessary to help Mr. Smith do simple repair

the basic tools ne
work.

I 214
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MAINTENANCE-UNIT: Overview

~

ThlS is the time clock which Phllllp used wnlle he was .
in the training program at the maintenance department. Phil-~
lip was.issued a time card and required to "punch in" and '

- "punch out" just like the' other regular employees. This rou-

? tine job procedure was requlred becauee it gave Phillip prac- - .
' tlce using-a. ‘time card, whlch is a natural part of the worklng

man s life.

P
U.!,

.'EMC S 6 )

Aruitoxt provided by Eic:
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Aruitoxt provided by Eic:
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A 3-INCH PAINTBRUSH

L v @ PR >
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of equipment in doing

to use these items early in hi
learned how to take care of an

use of the items. -

These two pictures show items which ar

A SPONGE AND A RAG

e essential pieces
'simple maintenance work. Phillip learned
s work training program. He also
d the techniques related to the

-
.

~
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_ MAINTENANCE UNIT: Overview .

This is a grindihg‘machine located in. the Bristol Town-,

: : ship School District's maintenance shops area. . Phillip was
. not allowed to use this machine for several reasons: Insur-

' ance coverage, safety reasons, labor laws and. hecause it was
not a goal of this training program. . The main goal of this
program was to introduce the student to the basics of voca-
tional training, which emphasized habits, attitudes, inter-
ests and personal goals. ' ‘ '

ERIC~ - Cotey

PAruntext provided by eric [N . . .
‘ . . .
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Aruitoxt provided by Eic:

MAINTENANCE UNIT: operview . ¥

,?& ’ A PAIR OF PLIER§ =~ - . o o
v { ' : : : ’ .
.
' \ A SET oF _WRENCHES
‘ These arensome of the tools which. Phllllp learntd to o v

recognize and use in his training at the malntenance depart-

‘ment of the school dlstrlct b\

. ’“\ {9 )w,., o 218



' MAINTENANCE UNIT: Overview -

.

: v :

® B

_ T CRAFTSMAN
: ‘QUALITY DRILLS
| | o FINEST HIGH SPEED STEEL
oo 7T U0 e PRECISION GROUND AND
- TEMPERED
o BLACK FINISH, SURFACE TREAT-
 ED FOR EXTRA LONG LIFE
| L. ACCURATE, UNIFORM romrs
T e INDUSTRIAL QUALITY
: s
' o IDEAL FOR SHOP OR HOME
USE, AS WELL /AS REPAIRMEN,

s CONTRACTORS, ELECTRICIANS,
T ] 7 ETC, ‘ '

" MADE IN U.3. A,

A rou MANDY LEAD HOLE SIZE CHART
; N SEE OTHER NDE\“ - |
. . ; . . » . . C o \
L AR . A SET OF-DRILL BITS
|
Vi
sy
2

, o fThis is a hand operated hlgh speed electrlc drill, 'used
0 by maintenance workers to make quick. and .accurate holes in
':E]{UC‘ : materlals. ' '
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After "unscrambllng" the words . oh Student Act1v1ty
la, students could use the®words in a “dialogue to
act out.a situation where safety was 1gnored

R N+ | I

11y o IR

cL Lesson-One o L
L MAINTENANCE UNIT: Safety In The Home .
GENERAL CONCEPT: N
X ; l../Safety at,home L -
»f'?,.,"s‘ ce L f‘
'% gEHAVIORAL OBJECTIVES
.. 1. " The student will develop an understandlng of bas1c
g ‘ safety practices around the home.
”5 o . 2. The student w1ll practlce basic. safety practlces 1n
S - his home. :
o 3. The student will become safety consc1ous in the "to-
T tal environment".
X : _
) (SN ; ] ) .
READINESS EXPERZEMCLS: ﬁ\? , . _ L -
, (Y '
1. What types of accrdents can occur around your house? ..
. : - - ‘2. How do you prevent acc1dents in yo r house’
. - ’ o . ' .,
. o .- 3., Did 'you ever have an acc1dent in your house"
: B , 4. How can. you practlce safety habits around your house7
5. Can.you thlnk of some safety rules whlch you should
use 1n your house’ ;o .
6. CanAyou thifk of some safoty rules whlch you 1gnore
. ’ around your house7 .
LEARNING EXPERIENCES
l.\\Develop And wrlte a master safety rules llSt for the
home.. :
2. Discuss those safety rules whlch are commonly 1gnored
Co around their homes.
} "\“l\ o . .
3. There are many.good. fllms, such as, "Safety In The
= Home" After pre-orientation to the film, a follow=
-up d1scuss1on could add to ideas dlscussed in the ‘
“ readiness phase of thls lesson‘
' STUDENT A CTIVITIES .



1. Frbﬁ the folléWiﬁg‘saféty.
~below: '
hazard'
e safer;,,
‘accident -
o oo 'hUrf
house
 break  -
~-ladder
.' lc‘_ S :. 1. aQsh |
. 2. .i.eet¢cir'
] 3. adol
4. wiosyl

5.  rbake

- . \

6. zaardh .

9

7. reif |

. . . . . o
- . )
° . ) ) .
. . . —- .

‘Student Activityfla

N

22

MAiNTEFANCE‘UNIT:‘.Safetz In The Home

Name. .

words, unscramble-the words .

load
fall
head

" back

electric

fire

_slowiy

10.

I1.-
12.

13.

.—//

14..

o

- ytefsa
. ddrglg;l

.clacdtne

alfl

ckabﬁ

uohes .

<rtuh




MAINTENANCE UNIT: Safety On The Job

‘ | GENERAL CONCEPT: o . - 3
1. Safetyﬂon\the job .
'BEHAVIORAL OBJECTIVES:)

s

1l. The. student wil _develop an'understanding of the.

KA - term safety.

2. .The student will d Velop an understanding\ofythe c .

3. The student‘will devel p a senseeof safety ¢on-

. * . 5 v ) )
. READINESS EXPERIENCES:
. 1. What'does the word safety mean?

2. What are some-basic work rulesxyouzshould follow in
various kinds of jobs? : .

3. What happens if you don't obey safety\rules_on the job?
] o 4, How do employers enforce their safety\rqles?,-
5.y What does the term ”acc1dent -prone" mean?

lJ _ " .. 6., What can happen to an acc1dent—prone worker on his job?
Sy - ' ' : ‘ L T,

.LEARNING EXPERIENCES g M/ e
) . o s

1. erte the word safety on the @&a@ﬁhoard and have stu—.
"~ dents try to - define 1tkﬂmﬂﬂ

v ’ : . . R T n&u ©
2. Develop an acceptable‘geflnltlon for safety from stu—“_
dent contrlbutlons. T :

3. .DlSCHSS and lrst.basic safety work rulesm

. a4l Develop a master safetyawork rule llSt from 1nd1v1— -
* dual student llStS . S

5. ‘erte the deflnltlon of the term "acc1dent prone on

" the blackboard . o _ .
o - - : , ' o
6. Do you know somebody who is~accidenteprone°‘ ; ‘

‘ o ; T Do acc1dent prone peOple have a hard time obeylng ' ot
= : o ‘jOb safety rules7 ' v \ '

222




MAINTENANCE UNIT: .Safety On The Job (Cont.)

STUDENT AO@IVITIES.

t1,"

'2'.

Have students write their own 1nd1v1dua1 safety rules
list. . : o,
.

Develop a class master safety rule WOrk 11st, as

. though the class were the employer in a new factory

Just about to hlre the first emp yee._. A S

- Have a student make a class bulletin board display
llstlng and show1ng the claSs safety work rules.

Show a fllmstrlp on the basic safety work rules.

Have students look up the fOllOWlng words, deflne
them, use them .in acceptable sentences and then-

" put ‘them into alphabet1cal order: safety, accident,

rule, law, amputated, crlpple, unconscious, pension,

‘enforce, habit, responsible, insurance, dlsablllty

ey

-
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Lesson-Three'

MAINTENANCE UNIT: Attendance and Punctuality On The Job

GENERAL CONCEPT: . . - I

1.

Attendance and'punctuality on the job

BEHAVIORAL OBJECTIVES. C

1.

2.

The student will deveiop an_understanding of the

The student will develop an understandlng of the.
reasons for regular attendance on the job. . :

reason punctuality is stressed on tHe job.

'The student will understand the reLatlonsnlp between
- regular attendance and punctuallty on. the - jOb

‘The student’ will understand the” consequences of ir- o

regular attendance and hablthal lateness

The student will understand the legltlmate reasohs
for absences and lafeness on the job. -

'READINES" EXPERiENCES'

1.

o ' ( 14 )

‘work? - _ .

Why 1is regular'attendance 1mportant for- malntenance

.workers?

What happens if a worker is /habitually absent on his
job?

What~happens'if a worker As always late for his job?

Does habitual lateness ¢ause ‘inconvience to - fellow
workers° 'How’ ' . LA ' ‘

. What are some acceptable ‘reasons for be1ng absent

from work9

What are some acceptable reasons for being late for

,-n

What are some unacceptable reasons for belng absent
from work?

What are some unacceptable reasons for belng late“
for work?

What will happen to a worker ‘who sxgns himself in
at work and then skips out for .the . day?

How would you handle -excessive absences and habltual

'lateness 1f you owned a company?

S

- R4

f—w‘w




MAINTENANCE UNIT:

’ ! . . | ’l

LEARNING

Attendance and Punctuallty On The Job (Cont )

EXPERIENCES.

1.

2.

STUDENT

ACTIVITIES: DU - | T

Dlscu s-with the class the reasors why regular atten-
dance lS lmportant on the jOb

List the acceptable reasons for being absent from
work. :
it .

List .the unacceptable reacons for absenteelsm from',_
work on: the board.

. -
Draw a comparlson between acceptable. and unacceptable
reasons list. . .

©

Discuss how and why company policies and regulatlons

 are made to. govern personal habits?

-
u

1.

a.

o sences from work..

|8
Ey

Role playing SItuatlonb

Student assumes he ig the boss of a company and
one of his employees has been late for work ten
- timés in the last two months. How should he
_ tréat the employee since this is the ‘second time
-he ] spoken to him about the situation? o

.~ An employee is appearing before the personnel
director of a company because- of excessive ab-

This is the first time this

particular employee. has ever been in any type

of trouble. How would you handle the situation?

el

L@




MAINTENANCE UNIT:“.Attendancé and Punctuality On The Job

PR

. Name

- Put thé?following vocabulary words into élphabeticél order:

1.
12,
13,
14,
15.
6.

17.

Student"

absent

~ regular

excessive

éCceptable

‘unacceptable

lateness

dévelop ,.

stress

' habituai

inconvenience

daily
impoftaﬁt
éttendaﬁqe
maintenance

policy

‘discuss

COmpahy

employee -

personal

skip

family illness

Activity 3a




Lesson Four

MAINTENANCE UNIT: Using A Time Card.On ThezJob R

1.

BEHAVIORAL OBJECTIVES:

GENERAL CONCEPT: S :

Using a*time card on the job

1.

2'

‘The student will develop an understanding .of how a

~

time card is used on the job. o

The student will develop. an understandlng of why &
time card is-used on the job. .

“The student willndeyelop‘an'understanding of the -

direct: relatlonshlp between hlS pay. and h1s t1me'
card. .

The student will develop an understandlng of the

‘time card process and atta1n a degree of competence ‘

in using the t1me clock.

5./ The student will learn that there\1s'a set of strict

6“

rules which govern the use of a wotker s t1me card.

The student will develop an unders anding of the pen—.
alties that can result when time cards are abused
and misused. : B

READINESS EXPERIENCES

1.

What 1s a tlme card used for

3

Why must you be very careful where you place your

"time card? ) ‘ . . - !
.'What will. happen 1f you lose your t1me card°

'Why must you learn how to properly use your time
- card? o

_What is the time clock?

What do the terms "punch in" and "punch out mean?

What W1ll happen if you punch in on the wrong day
of the week? T ‘ , T

What will happen if you punch in and ounch out "your
friend at work?

What will happen 1f you forge another employee s
“signature on-a tlme card and turn if in to payroll°

‘. 143
{ K .
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' MAINTENANCE UNIT: Using A Time Card On The Job (Cont.)

ol | i

. ‘ L ‘LEARNING'EX‘P.ERIENC.ES:- :

; '.k' 1. Discuss with the students what is meant by the term
' . payroll time card? :
;2., ‘Pass out sample payroIl t1me cards and d1scuss the
ba81c parts found on 1t :

@

, , 3. uExplaln what is meant by the term payroll number.
S . ¢
S o 4. Explain how the time card is used to kecp indivi-

' , dual worker s pay records. : ~
= ’§A I 5. DlSCUSS the use of the ‘time clock as related to the-
. payroll tlme card.

6. Llst the obV1ous penalt1es of m1sus1ng another work-_.
er's: payroll time card? :

'f‘i L - 7. DlSCUSS "the long term efrects of being fired for '

' ’ .forging and m1s451ng payroll ‘time cards :

“

v STUDENT ACTIVITIES
. - 1. Students coul?l receive a sample payroll time card v
so- they can become familiar with, the de51gn, word-
ing and use. :

. o o 2{' The students' could: f ll out the tlme card. under tea—
' cher d1rectlon.w ; : :
/
'3. Thé students could check the1r -owWn sample time cards
_ under teacher dlrectlon.

- 4. The students could recelve an actual payroll time
‘card for his own use and this mlght be placed in a
mock time card rack.

5. The students could 'sign in" and "sigh out" at the
start and end of. the school day or of the school
,perlod

6. “This act1V1ty might be a gdod time to flash a 'clock
. d1al to the class and have them write the’ times as
. ‘ 'they would appear on a time card, (i.e., 7: 32 8:47,

o  9:52, etc.) :\
. Q - ' l | R » . -
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'MAINTENANCE UNIT: Using A Time Card On The. Job

’

Name

1. VOCABULARY WORDS: Define each.of these words; then use
- each'word.in absentence as it might appear.in~a.company
rule book.

1. time clock.

g
.2;‘ tiﬁe card -~ }

_3{. latehéss

4." regular . \ :
5. ‘misuseﬁ »

6. empioyer_
7. employee
8. r‘quit

‘9. absent

10. employment

\\\..

11:° slot-

PR

}

. \
124 forge

Studént Activity 4a %@. 299 - . :




"Lesson Five

MAINTENANCE UNIT: Development Of Self-Confidence, A Job Asset

" ‘ GENERAL CONCEPT

l. Development of self- confldence, a job asseti

 BEHAVIORAL OBJECTIVES:

term "self- confidence".

2. The student W1ll develop an understandlng of how
self-confidence 1nfluences his attitude and job' perT

'for7ance. , - o 'V o7

3.. The/student will develop an understandlng of how the
lack: of self- confldence plays an 1mport nt part in
-job performahce. , ‘ ‘ ‘ P

\

|

|

: : : : |

1. ‘The student w1ll develop an understandlng of the = '

4. The student will develop an understandlng of the
problems created by over- confldence

READINESS EXPERIENCES . ' o S . '

o ' 1. What is self conf1dence°. \a'

'-3,. What does the word confldence” mean?

'What does the word’ "self" Hbap°7 I

\

4. 'When do you have confldence in your ablllty to. do
someth1ng° ,

5. How do you feel when you have . self conf dence\an
you believe you will succeed in whateve youw at empt°.

6. What happens if you lose all self—confldence in' your
rablllty to handle a partlcular job° A

7. How does a person show the lack of selF—ﬁonfldence
in performing everydav ac**r1v1t3_es'>

8. Can you‘think of instances when you, . lacked self-
. confidence in trying to accompllsh thlngs?

9. Can you think.of lnstances when a-close friend or a
' family member failed, at something because they lacked
self-confidence?

10. What steps can be taken to_develop self-confidence?.

. - ~+ 1l. Can a person -become over—confj_dent i'n himself?




W

i . : .
‘Development Of Self- Confldence, A Job

©’¢ MAINTENANCE, UNIT:

Asset (Cont )

\

Does over-confidence affect the job perfornance of,
a person’

EXPERIENCES :

) sess:Lon .

- the’ entlre meaning.

Discuss the meanlng of the term self- confldence?
If possible have a guidance counselor conduct this

Write the word "Self-confidence" on the béard and
show the students how~the word is made up of two
root words. Discuss the 1ngs of "self" and
"confidence" and show how cach.word contributes to

Have students give examples of people wh \they be-
‘lieve possess self-confidente; have them determlne

.what factors contributed tgfthe apparent self co%r

fldence in these people.

The,class could dlscuss,ﬁow.Sulf—confidence can have

positive effects on peoplc>in kheir daily activities.

The 1mportance of acqulrlng and malntalnlng self- -
confidence will be dlscussed with emphasis upon its
influence in school, home, llfe and work.

The problem of lacking self- confldence could be dis-
cussed with the class by a counsemqr or a school

”psychologlst

STUDENT ACTIVITIES:

'vlo

Studentg could glve personal examples of s1tuatlons

fwhen they lacked self-confidence and the consequences

associated w1th it,

Students could qlve examples of people who seem to
exhlblt self confidence in school or on ]ObS.

Students could analyze the follow1ng three sltua-'

tional. examples and comment on the role self-confi-

. dence played 1n the outcome of each s1tuatlon.

‘a, - A quallfled young man applles for a malntenance

worker's position in a local hospital, but is
unsure of himself and makes many simple mistakes
during the interview-with the personnel director.

He doesn't get the job and feels even worse about

himself afterwards.

231
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MAINTENANCE UNIT: Development of Self Confldence, A Job

" 3.' Do you think the other parents were very

' 4.. Was the glrl rlght in telllng them off and

g Pertlnent Questlons

1. Why was. the glrJ over- oonf:q_dent'> o °

A student studies hard for a math test. and pre-

»*ials studied in class. He is very sure of him- :
- self afld knows. he can handle the math problems :

Asset (Cont )

Pertinent Questions{,fh- ‘ : ‘ “-*;‘_ S

>

1. Why do you thlnk the young man was "unsure" '

"~ ¥ of himself? , : - |
- |
- 2. Why does the young man feel so bad about d

himsel£? _ . . -

'3, How can the the young man prevent thlS fail-

ure from happening: the next time,he 1is 1nter—
V1ewed for a- job9 :
R . . » . - . ; . . . B ’ »

A young glrl ‘who works as a baby sitter ‘for 'some
people assumes she can take care of their chil- . - s

" dren plus those of several heighbors. She has ‘ w
© a very difficult time handllng all the children ' v
~and some of them get into minor mischief while-' - g

the parents are gone “for the evening. ‘When the
parents arrive home they blame the baby sitter
for doing a poor job because of the house's con=
dition. She resents their criticism and tell’s
them off before leav1ng their home.

v

2. . What should she have'done when asked to watch
the children of several.neighbors?

1

considerate in. asking her to watch their _
.children if she was only hired to care for )
'the one couple s ch11dren9 :

leaving abruptly for home’

5;? How would you handle 'such a 51tuatlon under
the same c1rcumstances7

0

pares himself by a careful review of the mater-

given on the test. He takes the test and re- ;
ceives an "A" grade on it. He is-very proud of
himself and receives compliments from his frlends'
about- h1s achievement. .

o’:‘

(20%)
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MAINTENANCE UNIT:

_Pertinent Questions:

Development of Self Confldence, A Job
A5set (Cont ) v

Did the studeht possess'self-confidence°'

2. fHow did the student prove hlS self-conf1~
' dence? ,
3. ‘Do we sometimes have ourselves to blame whenJ
. ‘ . we are not conf1dent7 "Can most people put.a
the blame on themselves where it belongs,-in
‘these kind of sztuatlons7 -
,\\k_
N
A
& /. o

(21)
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' .-MAINTENANCE UNIT: Development Of Self-Confidence, A Job Asset
,1..> R S Name.

1. Look up the definitions of these words and wrlte them in
the spaces below each word: =, . -
1 self - | N | .
t iﬂ- T2 eonfidence' ’ y

3. self-confidence - . _ . . ' R

4. lack

— 5. over-confident . ,
o - . —_—
. N . " v
. - 6. boast
T 7. proud -
r ‘
8. resent [
9. achieve 7

- 10. depreseioh\ '

11. - success N
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: Legson,siﬁ

'MAINTENANCE UNIT: No Alccholic Drinks During Work Hours

® i
A  GENERAL CONCEPT:

1. No alcoholic drinks during working houks

BEHAVIORALVOBJECTIVES'

l.. The student will develop an understandlng of the rea-
sons why the use of alcohollc beverages is not allowed ,
on the jOb. . ( : P ‘
2. The student w1ll develop an understZ&dlng ‘of the con- B
" sequences related to the use of Lg\hollc beverages o L
whlle on.the jgb.. , , (

* ' . 3. The'student will develbp'an understanding that alco- :
' ’ " .holism is a sease which totally disrupts and des- N
troys the em loyment opportunltles for a person. - . ‘ ‘

~4} The student Wwill develop a reallzatlon that insur-
~ance and uhipn regulations forbld the use of alco-
holie beversy es:on the job. : . o

. 5."The student will develop an understandlng that- state
: ' ..+ -and federal |labor laws forbid the use of alcohollc
. . beverages wt 1le oh.the jOb .

The student |will develop an’ understandlng of the

. 6.
o safety hazayds posed by the use of alcoholic bev=- .
erages whll% on the- job. - - S e
- READINESS EXPERIENCE]: - Y,

1. What are 'the| reasons why alcoholic beverages are
not allowed |to be used on the jeb?

2. What are -the| obvious effects of drinking alcoholic i
beverages? o ' : ° , ' B 1.
: , - , . ‘

3. What are the unnoticed effecte of drinking-aleoholic
' beverages? ' - '
% o 4. Whatvsafety ngards-are created by workers who = - . ' )
drink alcoholic beverages on their jobs? = - ' ‘ f

. 5. What do you .think are -the poss1ble consequences Of
' ‘ 'being drunk while on the. job?

i

-65"W0uld you like to work with a person who is drunk?

. o : 7. . How do you think most companles handle drunkeness
‘ ‘ on the job? :




"
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MAIﬁTENANCE»UNIT: No Alcohollc Drlnks Durlng Work\Hours

10.

. LEARNING

(Cont. )

How would an insurance company react when notlfled

that a company employee under their coverage. suf-
fered a serious 1njury because he” was drunk on the
job’ v : S , o

'.Would the insurance company pay benefitslto the ser-=

1ou§ly 1njured employee'>
)
How would alcohollc ploblems limit or destroy a = =

‘person's future work career?

E

EXPERIENCES :

1y

2.

Discuss the obvious reasons why the use of alcoholic

beverages is prothlted by employers while on the jOb.‘l

' Discuss and list safety hazards created by drlnklng

L]

a1cohollc beverages on" the job._

Explaln how written company and. union pollc1es Strlct—
ly forbid drzlklng on the: job and plalnly state the

;penaltles for this 1nfractlon

Show a fllmstrlp such as . the one entﬁtled'"Alcohol

"And You" (Part 1 .and 2, 400001-400002), Alcohol And

Narcotics Series, McGraw Hill Book Company, McTeuchen,

.N.J. This partlcular filmstrip gives a compreheén-—

ns1ve view oF alcohol and the problems related to it,

. 'Explaln how 1nsurance rcgulatlons ‘prohibit the use .
"of alcoholic beverages on the jOb and the conse- o
"quences of breaklng these rules

lescuss the hardshlps created for a worker who has

a chronic drinking problem when he or she- attempts
to acqulre future employment.

-

' STUDENT ACTIVITIES:

1.

Have students 1nterv1ew a .personnel representatlve -
from a local company who will explain that company's
policies regarding drunkeness on the job and chronic
alcoholism among its employees

The school ‘nurse could be asked to descrlbe her ex-
periences as an R.N. ‘with acc1dents of any type re-
lated to ernklng ' : o . :

The drlver training teacher could be asked to dls—'
cuss the relatlonshlp of drinking to accidents.

(23 . 236
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MAINTENANCE UNIT: No Alcoholic,ﬁrihks During;Wdrk Hours

‘Name R

' VOCABULARY WORDS: Look up the meanings of these words

and write their definition in the space provided below.
Then use each in a sentence which might be found in a
union agreement with a company.

[

1,  dran :'“~"
2. (aléohblic
3. 'insurénce | ,;'
4, ﬁegulatiéns
5. suépeﬁsion
61 probétionu{'t
7. dismissai
18.'.risk

9. é%éitﬁal

e v

10 . wbrk're¢ord

11. wunion

StudentAACtivity 6a

&

P
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Lesson Seven /

MAINTENANCE~UNIT:‘ No'Narcoticstn-The Job

GENERAL CONCEPT:

1.

No narcotics!on the job~

BEHAVIORAL OBJECTIVES:

1.’

The students will develop ah understanding that the
use, . possession, or sale of narcotics on the jOb is
not allowed.

The students will understand that the wuse, possess-—
1on, or sale of narcotics will result in 1mmed1ate

.'dlsmlssal from the job.

The student will understand that the use,'possession}
or sale of narcotics will result in some type of le-
gal prosecution. ~ :
. N i
The student w1ll understand. that the use of narcotics -
on the job may result 1n 1njury or death to oneself
or another co—worker. -

"READINESS EXPERIENCES :

1.

2.

o

. Why is it dangerous to 'use nafcotics while working

on a job?

What would happen if you just carry narcotics, but
don' t use them whilé work1ng°_ -

What w1ll happen 1f your boss dlscovers you-using '
narcotlcs on- your job°

What could happen 1f the plant securlty pollce are -

~.doing a routine check and dlscover narcotics on - the.

front seat of your car?

.Could the company doctor tell whether or not you' re-

on narcot1cs°‘

Why are the effects of narcotics- especially danger—‘ '
ous to people who do.a’ great deal of phy51cal work

at their job> ’

Why is the wox%jng narcotics addict not only danger- -

" ous to himself Lut a menace to everybody else as

well°

Will the insurance regulations cover ‘a- worker's 1n—”
jury from an industrial accident if it lF proven to '
be under the 1nfluence of narcotics? , b

"(24,. 238 \
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"MAINTENANCE UNIT: No Narcotics On The Job' (Cont.) .

\,

: <
- LEARNING EXPRRIENCES :

*
N

\

\‘! . 1.

' ihg narcotig¢s at work,; at home, or at school.

15 minutes). It is
~Information Series: 10101087 - Narcotics. The pro-

; | o ‘ o E .
.Dlscuse\the effects of taking narcotics and emphasize
Jwhy it is particularly dangerous to be doing, hazar—
.dous or heavY work. ! . '

A . , |
Discuss legal aspects of using, selling, or possess- : ‘ 1
o

List obvious sighs of. taking narCOtics.

Discuss the. reactlons of an employer who. dlscovers
that an employee is taklng narcotics on the jOb.

."Show a fllmstrlp, such as the one titled "Narcotlcs

(a full color sound Q}Imstrlp with a- runnlng time of
rt of a series entitled The Drug

gram describes narcotlc drugs, their history of use -
in the U S., relationship to crime, social and per-
sonal factors associated with narcotic abuse and Guid-

ance Associlates,’ Pleasantvmlle, N.¥Y. -10570. . w

 STUDENT ACTIVITIE;: <

1.

2.l .

Student discussion of filmstrip, .as related to prob-

- lems of drug addiction on the job.

Have students interview a representative from some
‘local or county police department who will explain
and discuss law enforcement of narcotics laws and
particularly how a narcotics -charge will effect i

chances of contlnued or future employment
/




L . p

' MAINTENANCE UNIT:

&

o

No Narcotics §n The Job

Name

‘meanings of the e words and

1. VOCABULARY WORDS: Look up ;p
and use them to write a sho t

to an "addlct

1. addlct o

torv descrlbln what happened/

/, ;

Y

2. heroin 'w.'j
. | N /.)
3. narcotics , o
- 4. 'hazard ,
5.  habit
. /
6. dope
7. morphine
| |
8:- inject X
9., wveiln . .
. " /,
;O. peddler A /
_ . . Q- /
+11. poison '
12. sickness.
13. cure .
o U
i4. 'pfison
15. federal )
- . s S
';Student'Activity 7a . ‘ ' . ' . _ 1; . ' \\5\;\
: . £ 2z ' A ’ ) . ~
| 240\ ™
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Lesson Ejight

MAINTENANCE UNIT: Intﬁéduction To Maintenantce -

GENERAL 'CONCEPT:

1. Introduction to maintenantce

]

. BEHAVIORAL OBJECTIVES'V

- &

1. The student will develop an understandlng of the term
malntenance. %_ v
- 2. _The student will realize that- ‘our daily lives involve
doing many bas1c maintenance jobs.

K

3. The student w1ll reallze the 1mportance, vastness and
- complexity of basic malntenance activities in the home.
or at work. : :

READINESS EXPERIENCES : -

1. What does the word maintenance mean°

2. Why do we do malntenance work. alound the hous

“ o 3. Who does the maintenance-work -around your.-house?.

house?

5. Do you "know ‘how to do malntenance work ‘around the
house?

6. When do you hire somebody to do malntenance work
~around the hous ,

4," What happens when you don t do thlngs to le up your :

| i

7. How do the yellow pages-of the phone book list many ‘
of the people who can be- called to help ma1nta1n a |
home? - . .

. YO

LEARNING EXPERIENCES: _'g

1. erte the word malntenance on .the board and have '
students in the class try to define it. e

;e

' 'é.' Write all definitions on -the board and try to get
" . one definition. :

3. List the types of maintenahce work needed to be
done routlnely inside or out of the house.

R}

- . e

S mogy



...,

" MAINTE ANCE UNIT:' Introduction To Maintenance (Coht;) : °

STUDENT ACTIVITIES

“ butions to the general maintenance.of the home;

Discuss and elicit . .from students all their contri- . =~ N

|
. : |
Can maint nance work be done by women? List which: - S
chores: aren t usually done by women or glrls? <

l.<

Have students make 1nd1v1dual lists contalnlng all =~ o

. the Jobs they do around the house or apartment. What
" would happen if these jobs weren't done?

- Have 'students read aloud their individual lists and

make ‘a master class llst on the board using thelr

- ideas.

Have students discuss the need for getting several
bids and checking references before- hlrlng someone-,
to do a large repalr jOb 4 _ _ -

Have the llbrarlan or I.A. teacher bring in some of
manuals written to show people how' to make simple
home repairs. (Soime of these are written at the
third or fourth grade reading level). '




. MAJ&TENANCE UNIT: - Ordinary Outside'House'Maintenance.Work

\ Lesson- Nine

3

) , \

1

1:.

¥ - q

GENA@AL CONCEPT: . ~ A | f. o

Ordinary outside house maintenance work

e READINESS EXPERIENCES'

i

The student W1ll develOp an understandlng of" regular
outside house malntenance .activities.

The student will understand the reasons- necessary
for regular outs1de malntenance work '

The student w1ll understand the relatlonshlp between
regular outslde and inside maintenance work.

why .
R
e

L

lb.

" LEARNING EXPERIENCES:

What do we mean by outs1de malntenance work°

‘Can you think of some jobs whlch are done around “

your house or apartment’

tLe

Who does the outs1de chores around the house or
apartment° . :

K

Is this outs1de malntenance work done on a regular
schedule’ | :

"How long does it take to.do all of the outs1de maln-

tenance work?

\

~ Why do we pay the people to do some or all of this

outs1de maintenance’ work

How do we dec1de which people to hlre and what to
pay them° : .

How does  the outside appearance of the grounds af- ,'.
fect the house 1tself° .

Can. you thlnk of some examples of sloppy outs1de

. ma1ntenance° . , .

What are your personal feelinds toward the person
who. just doesn't care about the outside appearance
of his house or property? Can this affeet a neigh-
borr.ood?

R 12N
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.MAINTENANCE UNIT: Ordinary Outside House Maintenance Work

Make a student list of - those activities included un-
_der the term "outs1de home maintenance

’Select a student to do’ a\}ole playing episode in which

'neighbors have in- trying to get a successful solution

(Cont )

»

Develop class ideas involVing the definition of the.
- term "outside home maintenance" “

Discuss those items included in the outside home - .
maintenance list. : ' ’ ' '
List and discuss reasons why itfis important to do
regular home maintenance work,. How can the student
use this Knowledge to plan his own vocational future”

he-or she pretends they are a belligerent, eccentric = _ .
homeowner who refuses to do or have done by others. '

any type of cutside maintenance work. This person's

house detracts from the others in the neighborhood

and these: neighbors are upset over the situwation.

Try to establish the real reason why this homeowner

refuses to do anything and the .resourses which the

to the problem.

\ - ' ' ‘ B : e
- - , : . : , .,

STUDENT ACTIVITIES: = IR

1.

home or elsewhere where they have done any type of

‘earlier in the lesson to interView the prespective

Another committee could interview the head custodian

The class might also dis(uss-with him the ways stu-
-. dents make his jOb more difficult. .

Students will make an oral report to the class on =
some personal experience’relating to their role at‘\\

outside maintenance work. They are to.tell what
they did, for how long, their feelings toward the’
job, and if they thought their jobs were important.
A student committee of;four students could be picked
by the teacher-or students to interview the school
district building maintenance superviSor.,

This committee will use the questions discussed

guest.

g

for the school - and discuss the importance of his job.

-

12

e
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. Lesson Ten

MAINTENANCE UNIT: Tools And Equlpment Used In Outslde House

Malntenance Work

'

GENERAL CONCEPT:

¢ @i

l.o 'V

Tools and equlpment used in. outs1de house maintenance
-work : ‘ :

BEHAVIORAL OBJFCTIVES

t;'

2.

. READINESS  EXPERIENCES:

The student will develop an understandlng of basic-
tools and ‘their uses in- outs1de house ‘maintenance.

H

The student w1ll acqulre v1sual and oral recognltlon'

of- the bas1c tools

The student w1ll develop an understandlug ‘of the ba—

sic equlpment used in outside house maintenance.

.The student will acqu1re an understandlng of the

cost, care and handling of tools and -equipment.

1.

10.

11l.

13.

Why are some tools more expensive than others? .

‘Where should~yourkeep these tools stOred5

12.

‘What kinds of tools do we use on outside maintenance
work? ' ‘ ' o

What are each of these tools used for?;

_What do'each of these tools cost? . ' | . i. )

-How should you protect these tools from belng stolen,
lost, or m1splaced9

What,is an owner's manual?
What is a warranty9

What klnds of equlpment are used in outs1de home'

_malntenance work’

Is this equlpment cheap or expens1ve9
‘Where should th1s equlpment be stored? a

How should ‘you protect this equlpment from belng
stolen? :

Does this equipment have a warranty'or guaranty?-



<_MAINTENANCE UNIT.' Tools And Equipmeht ‘Used In OutSide House

14,

15.

. Maintenance Work (Cont )

-

R

What are the basic safety rules to be followed in

'handling this equipment°

: " ' .ll o, ' ’ ’
Can tGols_and equipment be‘rented_or leased?

ACTIVITIES: - PR

LEARNING

lc'

2.

10.

11,

¥ STUDENT

. =v¢h.

-Develop a maSter list of all the possible tools which

could be used for outside home maintenance work. .

7Develop a master list of all jObS these tools are.

used for in outs1de maintenance work.

Show a movie film on- handtools, -such as, "ABC Of Hand
Tools, Part I". It shows the proper handling of such
tools as files, saws, chiesels,’ planes, drills and

punches. (The I.A. Department of your school probably ' ”fr

has this film)

PaSs'out available ekamples of each tool to the class. -

Describe and model tool*samples.

" List. equipment used in outs1de maintenance work

Use pictures to deqcribe equipment

Compare cost of_equipment~to cost of tools.

" Describe. the care and handling of equipment.

Explain what is meant by warranty and guaranty.

Explore other methods of obtaining needed tools and
equipment for use in dOing routine home outs1de main~

,tenance work i , e

()

ACTIVITIES.:

' l’.

" tine outside house maintenance. (These pictures will

Students could make‘individual notebooks using.pic—
tures of tools, equipment and jobs related to rou-

' probably be found in many copies of magazines already

found in tHe room. They should be encouraged to con-
tinue looking for additional pictures .in other maga-
zines at home or elsewhere) . ‘

Students could’ ‘label their pictures With the appro—<
priate names and describe’ ,how often each task pic— '

tured should be completed

:
H-#\ EY
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. _ Lesson.Eleven

' MAINTENANCE UNIT: Maintenance Work In The Classroom

'3

. ‘ ) GENERAL .CONCEPT:

i L

1. Maintenance work in the classroom

¥ - 4
o

BEHAVIORAL OBJECTIVES: ‘ ‘

Y. The student W1ll develop an understan ing of what '7j

maintenance dutles are completed in the ordlnary
classroom.

2. The student will understand the 1mportance of hav- - '
ing a regular malntenance schedule for the class— '
room. e . . : -

3.  The student Wlll see the- -mportance of 1nd1v1dual
‘contributions to the overall: general appearance. of
the room. : . N

READINESS.EXPERIENCES:

) 1. What types of ordlnary malntenance jObS are done
R dally in this classrgom?

a0

' . 4 2. Who dees the da11y malntenance work in the class- i
- - . .room? . i ER . .
3..- What are some of the routlne jobs you do -in th1s
: classroom'> . : _
4. - What would the classroom loock llke W1thout any. type

P - © ¢ of routine malntenance work,'> . o . o A

5. - Why is ‘it important to have a regular schedule of
ma1ntenance duties done in this classroom°

6. How would you feel about hav1ng classes in an un—‘ o “i'
" kept room° ' :

\1' - . el ’

7. "What are some addltlonal rules which you coukd put’
. into effect in order to help make th1s classrnom .o
‘easier to ma1ntaln? .

&% ’ ’ o
8.  What’ kinds of jobs need done onlv yearly or. semi-
- annually to maintain a Classroom° o~ ;

®

.

LEARNING EXPERIENCES:“ ' : o - f ‘,_ 3

. L 1. Use class dlscuss1on to develop a list of'routine U
" malntenance dut1es done . in th1s classroom. , - j'(

s




-

-

STUDENT

MAINTENANCE UNIT: Malntenance Work In The Classroom Cont )

Establlsh the roles and respons1b111t1es of the in-
dividual students 'in ma1nta1n1ng\a clean clas room -
and bulldlng : :

Ask the students to compare their personal féelings
about be1ng 1n a neat verses a sloppy classroom.

‘List the duties of the,teacher in. the classroom, to .-
.ass1st ma1ntenance.' ) . o oot

sEstabllsh the role and responslbllltles of the school
}custodlan in’ regular classroom malntenance

Show the dlrect relatlonshlp between the teachers,
students and custodlans in malntalnlng a clean/ class- .
‘rooms o
Help students to reallze that the custodlan is. a hlgh—
ly trained person with a great deal of. respons1b111ty,
and that thls role would be a wor thWhlle career,

ACTIVITIES

1.

‘ *

Students could make up a dally malntenance schedule
which could be implemented in any classroom. " They

S will assess their own schedule and make necessary

changes where needed to help. 1mprove the appearance .
of the classroom. S




)

’MAINTENANCE UNIT: Maintenance Work In The Classroom (Cont.)

Establish the-roles and responsibilities of the in-"
dividual students in malntalnlng -a clean classroom -
_and bulldlng.

- Ask the students to compare their personal feelings

about belng ln a neat verses a leppy classroom.

Llst the dutles of the teacher in the classroom, to
assist maintenance. :

/‘. .
-Establlsh the role and respons1blllt1es of the school
4custod1an in regular classroom malntenance. '

Show the direct relatlonshlp between the teachers,
students, and custodians in malntalnlng a clean class—
room. .
Help students &o .realize that ‘the. custodian is. a high-
ly trained person with a great deal of responsibility
and that this role would be a worthwhile‘career.

ACTIVITIES'

STUDENT

Students could make up a dally maintenarnce schedule
“which could be implemented in any classroom. They.
will assess their own schedule and make necessary
changes where needed to help 1mprove the appearance -

~of the classroom.

- -
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i.

‘Custodian's role:
‘below: ‘
MAINTENANCE RESPONSIBILITY
1. 1. '
2. 2%
3 3.
4. 4. )
s, 5.
6. 6.
7. 7.
8. 8. -
9, 9.
10. 10.
110 11,
122, 125
s, 13,
4. 14.
15, 15. - e
«9."

L]

N

L

-

s

‘Name

MAINTENANCE UNIT: Maintenance Work In The Classroom

,Find 15 small words in each large word

i

' CAPABILITIES
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§\< Lesson Twelve
\\; ' ' B
“

.~ -~ . MAINTENANCE UNIT: The Custodian's Responsibilities Outside
S ' : »"\\_ The Classroom '

‘l’ ' ‘ - o N :
. N ~

GENERAL CONCEPT: NG

8 ,"5 A'l. The custodian' S\reSpOnSlbllltleS outside the classroom
‘ | . | \\\ . - o . .
'BEHAVIORAL OBJECTIVES: -

~

'ﬂI 1. The student Wlll develop an under tanding of the cus—
A , todian's resp0ns1blllt1es\outs1de the classroom.

2. “he student will understand \hat the type of job,
length of time and avallabllltY\of equlpment all con-
trlbute to the limitations of a custodlan s jOb

3. The student will develop an understahdlng that school
size, staff size, complex1ty of malntenance problems
and state regulations also: limit the type of malnte—

nance duties performed by the custodlan.,\\
_ ~\\

READINESS EXPERIENCES'

AN

: o 1l. What do you think are some of the’ custodlan s main-.
‘ . : tenance duties outs1de thls classroom? -
3

2. What determlnes the number of tustodlans assigned a .
partlcular school building? :

3.  What are some of the- thlngs which llmltS a custodlan s

//effectlveness° :

. -4, Does the: slze, type, use and facilities 1n'é school'.
' o bUlldlng influence the type of malntenance duties a
CuU-UuLdn will perform there?

5. How do insurance, union and labor laws influence the
performance and routine malntenance schedule in a
school bulldlng°

6. What are the worklng restrlctlons 1mpoSed by the age
and structual constructlon of a school building?

LEARNING ACTIVITIES.

l.' Develop a llst of malntenance duties the custodlan
performs outside of the classroom.

‘2. Discuss and write this list on the blackboard.

" ‘ ‘ 3. - Demonstrate by example how the size; design, construc- =

tion,luse;.availability of tools and equipment, the

e o AT 25
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 MAINTENANCE UNIT: ‘The Custodlan's ReSponblbllltleS Out51de.'

|

The Classroom (Cont. ) ‘ e ]

type of repair job and amount of available .work time
all limit the type of. maintenance duties performed

by the custodian. (Ex. - A large modern urban high .
school with complex fac111t1es and numerous class-
rooms. verses a small elementary school. Compare both
schools as .to size, ‘'structural design, architectural
:design, actual construction materials and facilities
and describe how each presents a variety .of different

. problems in terms of routlne building maintenance) .

Show how malntenance and custodlal starf size affect
‘budget considerations. How does the working day -
schedule limit the kinds of general malntenance du-
ties performed by the school custodian? -

The local_dlstrlct "Supervisor of Sschool Buxlding
Maintenance" could come in to speak to the class on. .
the problems of maintaining buildings properly with - [
limited budgets. He:might also spe€ak on the speci- = - :
fic skills needed for employment. . 1 : S

-

ACTIVITIES.

STUDENT

'-1.

Students could develop a master lrst of questlon Ho
ask the "Superv1sor of Building Maintenance", ‘'whelr
he comes in to quak or these could be mailed a

ing for responses on a cassette ta;e




-~ .. . Lesson Thirteen
. . . o

MAINTENANCE ‘UNIT: What Is A Maintenance Worker?

r

® GENERAL CONCEPT: . .
R N What is a maintenance worker?

”BEHAVIORAL OBJECTIVES.I‘ - . :

i

1. The”student will be able to list three tasks that
a malntenance w0rker does.

f Lo R 2. The student will be able to state in terms of de-
‘ ~ - gree .of skills the dlfference between a custodian-
and a malntenance worker.
' READINESS EXPERIENCES:
. . o 1. What is' a maintenance worker?
2. Who would:fix a broken lock? )
i 3. Who would fix a’broken window?
4. Who would repair'a'broken'ceiIing tile?
. _— "~ . 5. What kind of training ‘does a maintenance man have
o " " to have'> ' : :
6. Is- there a deference in hourly pay between the cus~
‘todian and malntenance man?
7. Is there a dlfference in working: schedules between
-~ the 'school’ custodlan and a malntenance man? .
- 8, ‘Is;there a dlfference in the the of tools and equlp—;
K ; ment used by the custodlan and the malntenance man? -
Y .
9. What are the dlfferences in the type of repalr work
' " that a custodlan and a maintenance man do? :
LEARNING EXPERIENCES:- ‘
-l.,‘Have the class list the many jobs that a malnten-
' ‘ance man does in the school. :
) 2. Discuss the llsted jobs in terms of skills needed to -
do the work; the complex repair work requires moére
'technlcal training than- do most routine’ custodlal
jobs. : , .
. ‘ ’ ' 3. - Show: how’ the maintenance personnel are always -on :
' ¢ call and move to where the job sight is located,

.o .,verses the custodlan who ls permanently assigned
1‘ Oy :

( 36.) ROOU




e -

MATNTENANCE UNIT:

used on the job.

What Is A Maintenande Workerﬁf(Cont.);

"to one bulldlng.

Discuss the dlfferences in pay between the school

custodian and the malntenance worker.;

‘Have a malntenance worker .come lnto the class and
discuss his duties; working conditions, pay, - frlnge
benefits, technical training, courses for advance-
ment, working schedule, and tools and equlpment

Nv

Students could make up questions ‘to ask the main-
tenance worker before he comes to speak. A stu-
dent committee could be selected to interview the
guest speaker with the rest of the class actlng as
an audlence. ' :

=

B )
el
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Lesson Fourteen

MAINTENANCE UNIT: Rulés And.Regulations On' The Maintenance Job

GENERAL CONCEPT: - e

l.v Rules and regulations on the maintenance job

'1BEHAVIORAL OBJECTIVES-

"~1§.>The student will develop an understandingiof%the.
" L. ic work rules which the maintenance worker must
. fol iow. - o R

2. The student will.develop an apprec1atlon of the rea-
’ . sons ‘for various work rules for the malntenance worker.

. 3. The student will" develOp an understanding of the llm-

‘itations which the rules and regulatlons 1mpose on
the job of the maintenance worker, :

READINESS EXPERIENCES'

-

1. What are some of the bas1c work rules whlch the main-
tenance man must follow°

2. Does the ma1ntenance man have to be welf’dressed
' well groomed and highl¥y - educated, in terms. of college°

. 3. Is the malntenance man allowed to swear, drink, or ;,.'
fight on the Job° : .

4. Do you think" regular attendance is an 1mportant part * -
of the malntenance worker s obllgatlon° .

5. What would happen if you got caught steallng some—_
thing on your job? : .

@

6. What'would happen if you used narcotics,on*the job?

.7. What happens if you are'caught sleeping or loafing
on the job? : o :
- l

" LEARNING EXPERIENCES:

1. Discuss what type of clothe: the maintenance worker
wears on the job? Why?

2. Show how the variety of repair jobs influence the. '
‘ type of work .clothing worn by the maintenance man.

3. LlSt the equipment used by malntenance men .

4. Llst reasons why the malntenance man cannot be

1

8 o5




 MAINTENANCE UNIT: Rules And Regulations On The Malntenance

o ' Job (Cont )

'.etpected to be _lean and well groomed on the. jOb

'S.I‘Dlscuss the consequences of flghtlnq, swearing and
- drinking on the jOb V

_ 6,'AShow by specific example how each or all of these
S bad personal habits win or limit a person's chances
for advancement.

- ' . : -

STUDENT ACTIVITIES.

1. Do a socio~drama involving a s1tuatlon where several
students are playlng parts as maintenance workers,
doing. a repair ijob in the school cafeterla. One of
the workers decides to disappear and go to sleep some-
where. The other workers know what he did .but con-
tinue to .finish their assigned job. The boss drops
in to check on them and to see their progress on the
job. He becomes upset because the one worker is mis-
sing and asks the others where he is. They tell him

- they think the missing person is gettlng some equip-

- ment needed to finish their repair job, btit the boss
still isn't satlsfled so- he beglns looking around-in
the other areas of the bulldlng - He finally finds
the, missing worker asleep in-a supply room and he’
«fires him on the spot.  He also tells the other work-
ers he is putting a written’ reprimand in their per- -

- sonnel flles about the incident because they lled to
him. ;

2. Do. you feel the maintenance w0rkers should have told
n*helr boss the truth when he asked them’ where the -
“missing wOrker was at that time? o

g /yj. Do you think. the boss was justlfled when he fired
: . theworker . who was sound aoleep in the supplyﬁroom7'

4. Could the boss have just told the other workers
they shouldn't cover for anybody and he’ didn't
appreciate thevlnc1dent° .

5. What would you Have done to handle the matter dif-
ferently? : ' L

LT e

( 39 )
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THERE IS A JOB FOR EVERYON

Here students are helping to serve on the lunch line.
. . ' 'R . A .
- They were relﬁctant at first, but seemed to enjoy ‘it once

théy'tried.




Lesson One

. FOOD SERVICE UNIT: There is a job for everyone.

. . ' GENERAL CONCEPT: . . )
1. There is a job for everyone.

o

BEHAVIORAL OBJECTIVbS

1. The student w1ll reallve what it means to work by

' stating three or four pos1t3ve attltude towards
. Work. / _ o

v . 2. The student w1l] be" aule to state the’ advantages of
w o . working. : - Sl

3. . The student w1ll become fam;llar w1th the opportun-

ities available to  hinm or ‘her and know the titles Jt
flve food services. :

' READINESS EXPERIENCES:

l.. Have you ever had ahy jobs‘at home? . Were'you‘com—_
: pletely responsible for them?

2. Were you pald to do these. jobs°

have gone out?

Q
. 4

'LEARNING EXPERTENCES : L

1. Dlscuss dlffercnt flndS of jobs that would be abaii—
able in a kltchen or cafeteria. T

2

n

2. Discuss different places you could get a job, i.e.
restaurant hospltal dJner,_motel, hotel, camp,
caterer. '

-

" STUDENT ACTIVITIES: _ . .
» . : °

iﬁ ,Us1ng the class1f1ed sectlon, select all the ads that
- pertain to food services. Read and discuss in class.

wo e © Talk about skllls needed to perform these jobs.

¢

® 2. Visit the school cafeterla Observe the way 1t func-

tions.

[?'

A 3. Make a bulletin board of various thlngs done in a Z

.' : ’ - school cafeteria.

ERIC B A |

3. Did you ever stay home and do your. job when you could,




. ‘ . o
FOOD SERVICE: There is a job for everyone. '
| d;,r _ _ Y - Name
1. Vocabulary Words:. Rronéunce and défine.
I. .restaurant :, 11 responsible
2. ‘(hQsip.ital- L “1.2. diner .
© 3. fusgful‘ I 3. cthidént
4. ca¥eteria ;  14. caterer o .

5. -retirement ’ - 15. _indepeﬁdeht

6. important f//‘, : L '16. insurance c .
7. summérlcamp' ' - ' 17. satisfaction E
8 8.  salary ° 18. wages.
9. proud . ' - 19. ‘hospitalization
10.  %itchen' : C- o : 20. " hotel
. ' ’ .8 ' - » ) o ’
2. Place vocabulary words in tﬁencolumn where you think they’
belong. - ' o : o ' :
. N i . . . . - . l N -

Benefits from working A placeyto‘Work‘ How  you might féél‘abbut
: - : ' - - working

¥

o>

Student Activitjvia ' . o : -

é- .1 ,,_~::)'.at’<;1v.r.~ k‘  .//




FOOD SERVICE: Therc 15 a job for everyone.

o o C | o B : . Name

1. "Make a list of some of the things you micht like to cdo when

) you start edrning a living, l.b..help out at home, buy.more
- o new clothes,.eta. , o ) . .

'1.:-

‘ ‘ S
13.

5. ,

of . . . v
o Student -Activity 1b
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o
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FOOD SERVICE UNIT: Job Interviews

GENERAL CONCEPT:  °

1.

Appearance and preparatlon are lmportant factors in

an 1nterv1ew

'BEHAVIORAL OBJECTIVES,- - SN

1.

. application.

her appeararice. .- o . o oo

The - student w111 bn able to coxvectly flll out an

0.

The’student will realize the importance of having '
certain information written down beforehand.

The student Wi]l'become'awarerof the importance of his/

* _ READINESS EXPERIENCES:

s

1. Why does an employer want specific information? t
2. Will it help you in' filling out your apblication,if
you have certain dates, addresses, etc. written down
before hand? ‘ o ’
3. If two people applied for a job - one was neat and
the other was untidy, which one do you thlnk would
get the job? Why? - : '
e ' : i
LEARNING. EXPERIENCES:
1. Go over sample;applications with the students:
- . . - B B - 1
2. Bring in pictures of hair styles and fashions.
3. Talk about clean ha1x, ciean nails and petsonal clean-
liness.
4. ,Make a'list of important tnlngs to reme mber when going
‘ .for an interview: s '
-~ proper 4dress '
- good' posture - : <
- no gum chewing, etc. e
STUDENT ACTIVITIES: — o .
1.knRole playlng HaveAstpdents interview each other for

jObS

a. Make up quostions.

' b. Take notes.

PR




s FOOD SERVICE UNIT: Job Interviews (cont) . - : .
.J:"' S .~ $2, Write down dates and impdrtant -addresses on file |

cards. Make a file-up of the different kinds of in-
formation that will be needed for an interview.

Make DO/DON’T pbéters in reference.to.intefviews.

t




v\\

'
FOOD SERVICE: Job Interview Name g

’ . 1. Pronounce each word talk about 1ts meanlng. Use eécﬁ wdrd
: in a complete sentence. . o , : C -

__- VOCABULARY WORDS N o -

: 1. interview . - ' - 6. neat

"-2: ap?iicatidn. v . %.' untidy '

- 3. appeafaﬁce S . _  8. clean

4. information ' 9; hair

5. -apply' ' .‘f 10. dréés

2. Look at the two plctures below and tell whlch one you
’ _would glve a job to. why7 Write a short story about it.

B : N 3

! oS,
-

Student Activity 2a




FOOD SERVICE: = Job Interview .  Name

11. ‘says; "please" and.'"Thank you"?
12. is happy to be able to wgrk?
13. _can‘be'depended on?
L 14. accepts_fesponsibility?‘
15. .does your share of. work?.
16. ‘has confidence in 'your hbility?
) - ' 1
17. practices personal cleanliness? ‘
13
A Y )
Student ‘Activity 2b M oo oy
R R W aafSED' e
» ‘(‘0 ‘ . . ‘ .

Teacher or student reads each statement out loud, as "zke
you a person who likes to be with peonle?” Then the s/u~

dent writes yes or no in-the appropriate box.

Are you. a person who

1. likesﬂto help others?

2;’(talks~a'lot?

3.. looks someone -in the eye when speaking?

4. is cheerful? L

b

5. talks about his/hér‘t"“ubles?{

6. - greets fellow workers?'

1

7. gets angry when told what to do?.

8. tékeS“pride_in'the way you looK§°

9. t3Tks when someone elge’is talking? .

0. talks with.your mouth full?




‘Lesson Three

GENERAL CONCEPT:

FOOD SERVICE UNIT:  Socialization

;

:READINESS EXPERIENCES#

7

1. It is important' to greet fellow .employees.

BEHAVIORAL OBJECTIVES;

l. The student w1ll be able to properly greet a fellow
worker. : ‘ - :

2. The student will be able to properly respond to greet=-

~  ings from fellow workers. ‘ '

.tl, How do you feel when gomeone glves you a cheerful
greetlng in the morning?
. 2.\\Bo\you respond with a greeting?

°

3. How do you feel. when someone ignores you in the morn-
o 1ng° : .
4. How would you act towards thls person for the rest of

'~ the day?.

5Q - Why d@ you think it is 1mportant to cheerfully greet
- your. fellow. workers?

LEARNING EX?ERIENCES-

1. The student will list several approprlate greetlngs
' to be uged with fellow employees

2// Student ‘will llst approprlate responses to . the greet?
1ngs they receive. v }

3. Role play1ng - greetlngs and responses.

STUDENT ACTIVITIES
. ™ ..
1. _The student w1ll take roles and practice greeting each
_other and responding correctly to greet1ngs, as rein-
forcement of lesson

2. The" student will greet each of hls/her fellow employees

upon enterlng the tafeteria. .

3. Maxe a bullet1n board show1ng people respondlng cor-
) rectly 'in. soc1al s1tuatlons

R

e




- ' ' Lesson Three

FOOD SERVICE UNIT: Socialization

‘ Answe£s fo StﬁdenﬁlactiQity}3a, nﬁmber'zi
._l}:'Thénk yoq; it wéé nice meetinghyoﬁ.
2;‘ HoW éré you? | |
°3. Gdéd mqrning. “ -

4. Hello. "

.5+ Fine, thank. you.
6. It was nice meeting you.
7. Good - bye.
9
{



FOOD SERVICE: Socialization  ‘Name _

‘ ‘ 1. Draw lines and match areetings in first column with res~
M s w2 ’ . » .
.ponse 1in second column. . B R
e ) ' . - - -

. . A / . A
1. Good orning. - | - a. thank you, it was nice.
.. ‘ o o o ‘ meefting you. : :
. o, - 2. Hello. . h. Fine, tha
S ‘ g _

you. ~
* -;- l . ‘ . i . . ) )
3. How are yoa? S o, Gool-bye.

4., "Good-bya. - ‘ d. lello. ) :
o . . ) . B V 'S

o - ‘5. It was nine meeting you. e@. Gooa mOorning.

2.« Unscramble the following greatings Lrom~ above:
‘ _ 1. ‘htnka uoy, ti was c¢ein «tengln uoy.
2. woh rea oyu? ’ ' ' ' -
B . 3 . . C -
3. ogdo romigni..
4.  lehol. 3
. - -5, ‘nefi, aknht uo.
e : . ' 6. ti swa lenc emtuoygni ey .
" ; ) 7. odog-yeb. ' , e
- . . ‘. . a
2
) ’ :
i
: °
. student Actiwvity Xa :

ERIC B o 'f L I .

A FuiText provided by Eric - o )




. Lesson Four

FOOD SERVICE UNIT: Manners And Attitudes

GENERAL

CONCEPT

l‘

Manners and att1tudes are 1mportant in dealing w1th

--the public.

BhHAVIORAL OBJECTIVES

. l..‘

READINES

@ .

The ‘student will become familiar with the social .
- skills necessary for working as a food server.

Y

S EXPERIENCES R - .

,-\é

worker and school students) - have them
ferent situations in the cafeterla line
plcasant workers and students, reaction
students and workers). :

1. How do you feel when wyou go into the cafeterla and
see the womeg,scowllng° - S
2. How do yO /feel when you go through the llne and the
~ women are pleasant to ;you? '
" LEARNING EXPERIENCES~‘ N ,
1. 'List and dlscuss social skllls necessary whlle serv-
ing food: 1n the cafeterla
2. Why are these skills necessary°
3. Discuss reasons why a person may be- pleasant most of
L the time and occasionally unpleasant. ,(out51de prob~’
"lems - such as family trouble). *
STUDENT ACTIVITIES: ]
1. Role playlng - have students‘take roles (cafeteria

act out dif-
(reaction to
to. unpleasant
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" . FoOD SERVICE: Manners And Attitudes  Name

1. YOCABULARY WORDS: Pronounce each word, discuss its meaning.

1. . pleasure
2;.ggrumpy
: 3: ncourteoué- '
"4; écowiihg

5. manners

2. Find the vocabulary wdpds”inxthe puzzle and ci;éie‘each',

- one: : 9

-10.

.g N

1

. - pleasant

unpleasant"

glare -
- ' <
rude’
‘smile
N
\
\
|
|
|
13
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Lesson Five

FOOD 'SERVICE UNIT: Personal Cleanliness

<

1.

GENERAL CONCEPT: . |

Any person working around or with Food should follow
basic cleanliness rules. :

~,  BEWAVIORAL OBJECTIVES: - 0
N 1. 'The student will be able to identify the steps one
_ must take to insure personal cleanliness.

. . READINES

S LXPE RIENCE S.

1.

C2.

what'wou]d v o hLI} if you walked into the kitchen,
ob a fauLdnt ind saw a very dirty person cooking
your fonﬂ’ } C
zoulri you }“:c, upth" hy?

'c‘u .

EV}LRIrlLFS

LEARNIG

1.

i

STUDENT

Digcuss what vou would da Lo prepare vourself before
roporting for work in a =witchen. -

A ) -

List the thinus yuu.WQuLd'uv afid tell why:

a. wash hands : i
“b. fix halr net - - . -
c. put on apron

<

ACTIVITIES: | , . Lo

.

1.

N

O

ERIC

Aruitoxt provided by Eic:

.. Y

‘Have each student make w chart of Uprsona] cleanli-.
ncss habits. -The student should keep the chart for’

a wegk, U ark;n,'uown each tireg he/she does the activ-
ity. {Ex. - wash hair, prush tecth, atc.)

SUN. - MON. ~ TURS. © REDS. - URS.  FRI.  SAT,

P
'

Make siszns concerning porsonal cleanliness.  Ask your
school cafeteria staff if they would like to 'place °*
~them around the kitahen to remind other cnployees.

Ex. - in lavatory - uASil HANDS or DID YOU WASH.YOUR

TANDS?  Or at docy af kitchen - 1S fOU EATRNET IN

s e+ & . PRS-
PLACE? - 4 : -



.+ . - . . 'Lesson Five
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’

Q

FOOD SERVICE UNIT: Personal Cleanliness

. -

. . - : Answers to Student Ac'tjtvity Sa:‘number;z.
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Personal Cleanlinéss

FOOD SERVICE:

' N . ) L

WORDS :
these .words to,

VOCABULARY
ing. = Use

i

/

hairnet
clean -,
3. soap . ' ' /-

Y

4. wash . : - ,

Lro,bw01d puzdle.‘

ACROSS: . B

1. A cover for voul halr.

= /.
You wash your . h{
get xrid Oﬁ /

N —-

to

The opposité,&f dirty

J

!
Som&tthg ubed Lo wash -
i hands :

. ) h . N, 2
_Pronounce cach word; \discuss
cemple
the bottom of the page’ . H

te

5"

@

Name s “
: \

. ‘
\

its mean-
puzzle at

Y
bhe,

-

cxossword

L N - ~

. alls W : - C
: \ N \\ : : -

. -apron ' ‘ | '

. yerms

. health

TpowN: L. T ERE

1

g

. - : Le

. A cover for your dress

yohrfhands'thaf.
kept clean 7

.-

. Part. of

musit " be-

N @

. Something' you do before
" handling food

. .'A';‘]\."“_' all

‘LA

need good .

¥
i . i °_ an
N ; 2 . o ' 4
; " i ! e ind
B
o $
o . .
@ 8 e h 2 . . \\
' ‘ z ; A
/ ’ - [
T 3 \
B 3
- N .
. . Ay
. O e '
i
P N— IR SO
3 ° :
goedmieid e S IR
e .-
3 . M R o :“J
1) ’
- . - . g - -
w s 7
L
' . VY R " /
: . /
_ . . ., ‘ R /
' " ) . ! N ” ) hd - * ‘ ,’/ . .
Student Activitw Sa | L .- Ry AN
‘ : R y o~ , S
" ‘ | ,"‘ ) 2’75/ g
: 3 B 1 .
« 1 W, : S
» » L] - ) . K )
‘ . s .




- Lesson Six -
s

FOOD SERVICE UNIT: Observation of Health Laws

GENERAL

a

CONCEPT

l.

Strlct obselvatlon of health laws is 1mportant when A\
worklng in food serv1ces. :

. . N " ]
5 . o

"

BEHAVIORAL OBJECTIVES

;'l.E

laws pertalnlngmto food services' WOrkers. (1 e. -

- T.B. tests, hairnets).

READINESS EXPERIENCES

.l.

2.

What is the "Board of - Health“7

Why is lt necessary to have an organlzatlon such as
the "Board of Health"?

-

. LEARNING EXPERIENCES:

. l."'Dlscuss T B. ’and how it could affect you 1f the per—-a
- son-handling. your food had T.B.
2. Dlscuss theebas1c laws concerning the food services
‘ - and why thege laws arg made for.public safety.. .
” . ’ S . -, . .
STUDENT ACTIVITIWS~ T 7p, e e
.o . N / [
1. Have the school nurse come and explaln the  three
. . dlfferent T. B. tests (x—ray, tlne, .mantoux) . *
2. Write to. the Board of Health for 1nformatlon on ,
health laws concerning food services. (Students .
s may‘request pamphlets and postels).c*‘m
3. V1s1t a place where food is prepared (ine. = a ros—
A FanE, 1Ce cream parlon) ‘where students can ol
serve the practlce of health lawo..j
? - A ’\ .. ~ . s .

* See_Teacher'Sugééstions on reverse sice of page -

o

. oo
.oe ) . . g IEPES
. ) © - p :
. . .’ * N » P zb
’ . R . . worla ! . .
. . [ .
v . .o
i

The student Wlll be able to 1dent1fy the basic health



Foon SERVI(E:: observation of Health Laws

Teacher Suggestlons

\

*  The Board. of Health in Bucks County does not 1ns1st on a

T.B. test BrlStOl Townshlp does. . ~'*__
* Tine Test - (multlple puncture) fast screenlng process .
. Mantous - (under skin) most.accurate - -~ . ®
X- Ray - given when the other two tests show a pos1t1ve
reactlon, .

The Board of Health requires all eating establishmehts to have
and display a yearly license. : o
: . R . S

“Answers to'Student ActiVity 6a, number'2;‘-

A
2. disease, lungs - o

4. Mantoux S S

5.  X-ray

e N
———
——
———— e .

Y )‘1)/
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'FOOD SERVICE: ' Observation of Health Laws

. ‘ . .,. g . . . Name | ' . . | }

1. vocABULARy'WORbsﬁ . = _ | .
1. . test ' ﬁ‘f‘ g ~ 4. Tiﬁe H . |
2. disease- o : R i.'S; - Mantoux
32 lungs ' 6. X-ray
: -

: o . . -N :
2. . Having discussed these words in class, fill in the blanks
in the sentences below: ’ 3 S

2

e 1 o . 1. A o is éiveh td.see if oneiébuld.have T.B.
) , T S
2. T.B. is a -of the S ‘-"'"‘ o .
3. The C test is given first. -~ |
?4:“ A . test is considered more‘accufate.
o _ 5. An. is taken if there shéuld be a poéiﬁive
T“ \ : g ' n;eaction.' AR ‘ . ' L ‘

‘ _ 3. Now that. you have filled in the blanks and.f'un_derstand thé
~ - words more clearly, write a complete sentence, for each
of the words above. : o ’

o

L‘)
e 0

. . .
‘ . \ V
. n
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FOOD SERVICE: Observation of Health Laws

‘ I : , . Name -

..

1. Uéingfa dictionaryh\look up and Write-dQWn the meaning of
these‘words:- A o SRS

' 1. Tuberculosis - Co ' . o .
2. contagious - | |
2. 3Writé'dqwn some of the things that help prevént'T.B.,'(i.q.

- : * rest). '

9
»

1. . | i o
, R .
N - ° .

2.' . ' . [y

7 . ] ‘
[ . N | .
e ) 3 ‘
|
° |
: ’ \
q |
0 |
\
<o ‘
ter 9 ‘
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. X |
A 4
o n
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. v
T P e - .
’ ! & . o .
L
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7 I
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| »
S
.
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" . 4 » .
b
‘ ~ ' Al
Sy
. o . h
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, . . ) . n |
. R ) ) | .. "
. . ) i ‘ o |
.. b ‘ . ‘ o i :

oot . Student Actiyity 6 s - : *
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" FOOD SERVICE UNIT:

- Lesson Seven'

Genéral sSafety . -

e . . S -

GENERAL CONCEPT: - .. - a

l 3

_ kitchen to insure ‘safety and, prevent

ollowed in the
eidents.

There are certain rules that must be -

BEHAVIORAL OBJECTIVES :

1.

"READINESS EXPERIENCEQ

The ‘student will be able to recognize certain pétenf
tial safety hazards in the kltchen, i.e. water on
floor knife in dish water. . ' -

o .

The student will be able to correct potentlal safety
hazards, i.e. w1pe up spills.

The student will be able to apply h1s/her 1nformatlon
about’ safety to hls/her own home :

o

1.

2.

LEARNING EXPERIENCES: -

' How would you hand a knlfe to someone°

Rsl
-]

Why would you not put a knlfexlnto soapy dlSh water’

Why would you wipe tp, somethlng you spllled on the
floor right away°' . _ ] . K

Do you think it is a good idea tb'usefpot holders or

‘mits when removing anything hot from the stove or oven?

oy
éﬂ s

[
a

10

The student w111 list flve safety rules

e S Eudent will: tell why he thlnks safety is so im-

portant, to hlm/her : ‘ . R

¥

STUDEWT ACTIVITIES

1.

2.

3.

..Make safety posters and siéns.

at " home.

Brlng iA picture showing what can happen if we don t

practlce safety. '
S B

Make a list of‘possible safety hazards you have seeh

o
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FOOD SERVICE:

Answers to




@ 1. vocasuLary womos:

Pronounce each’'word: Discuss its meanlng Write each
~woxrd in a c0mplete sentence.

| * /
.l. burn , . B 7 . . .’ P .’ . . . -

L rd
FOOD SERVICE: General Safety . Name o _ . o SR
|
1
. : - o - : |
- 2. cut . T . - « v K |
~ ~ i

... 3. fall .

.
'
<
i . Py ‘
4. spill
: . | |
5.  safety’ s ’ .
A N ' y o ‘
6. shock- ' o -
. L
7. Dbruise .- : ' R : , : h w
.8~ break ‘ . . o : L , . c. . v-
/9‘ Slip ‘ . . . ,'i' l N ) ',,J
accident o

. ‘J . ’ “" ’. . -

. -

; . -
S . ) |
N . TV , | .
%
4
- ? X
. Py
° -
, ‘ | .
L) g ‘. - .
2

Q

3
- ) .

_ oA
“

Student Activity 7a
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FOOD SERVICE: General Safety - Name

-~

%.n.Usihg the vocabulary words on Student Activity 7a, search-
. .and find the words in®thé ruzzle, then circle them.. .-

e

sitjcip viwiMloiT
olBJu R INIXxIBIR |W N
1PlZIT|OB|{RIRIPIE]
INIMIN|R|FlOEIB|S
XiYI!S{UIA]JPIA|R I .
RIOIL {VILiX|KlU|P
dSAPlILLILIVION T
tHIA P QISIWIXISIL]|
1O[SIAIFIEITIY E|O]
1ICIVIM{AIBID|CIW{Z |
K[ATCic I IDEINIT]
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TOCD SERVICL:

A —— A e Wi 25 4

0:

. . R
, happen in the =~ [

.
.

t.to de/when accidents
: g ) ;

.

a /’ ' a’
- S .
o ‘ in th2 kitchen (i.e.
: s iscuss the simple’
five. ice for burns
v .

0 STUGCENT ¢

ot b st 2

. RN R T N oo sy ao book that cagh student may
ey aadd ; '
!
, 2 Hymry a0 v
¢, 1 “\‘f;i:'l .y B
it YR YU moonns Faints, wihat should you do?):
.. ' . . . . ’ . ., .
- I8 i - »
b “ Tochmmrnand to {iispley in the
I M ‘1 T K :

Aruitoxt provided by Eric
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] g/;/ o Lesson Eight
,/‘/ / . ‘

FOOD SERVACE: First Aid In The Kitchen
VAR : , . .

/

. . T . L L v ) .
Answers toOStudent:Activity 8a, Number 2.

1. /pressure \Q.

A

2./ assistance o

. ,,.—"’" v'.,"' 5
i% first aid - _ )
4. sice o o
" S ' ’ ’ ' ‘ ’ 3 ’
5. emergéncy , B . . 4
\ £ . : < ' v
1
t‘ a
b
<
t“ o
'y
i . i
W
’ a
<
2
[

p—

AN

SNy
-
P -
2 .
. .

& }..)3.",
DD
X
S

e
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o - FOOD SERVICE: First Aid In’The Kitchen ‘
. ) AR ' " " Name ,

1. VOCABULARY _WORDS : :

Pronounce each word and dlscuss orally what you think
they mean. .

el

l.a‘falnt :
2. burn | e
3. first.aid' L L o
4. aesistance | | oo
’ 5. 'wound: . l', : ; ‘ , {

6. emergency
7. ‘ammonia
. R |
8. capsule - : -
o 9. pressure K C :
. S 10. ice . - T

2. Flll in each blank with the correct vocabulary word

L. Yo would use 7 . - a tovstop bleedlng |
‘ . 2., If someone falls and is badly hurt you would call
/ . for . .
e ,av‘f ‘ ¢ : ' . .
1 3. When you tredt a minor cut or burn; it is called
4. If you burn yourself the first.thing you would do is
put : on- it. : . '
5. An ambulance is called an = - 3 vehicle
6. Steam can cause a, bad
67;f A poorly ventllated room sometlmes causes people to'
8. An ammonia - - : ‘'will-help revivefa fainting
_ person. . _ "o : :
‘ . { -
@ ‘ |
, . - Student Activity.8a °

Woie

o286




ngbOﬁ Nine

FOOD SERVICE UNIT:  Fire Safety ‘
«,I - “GENERAL CONCEPT o P .
1. There 1s a p0551b111ty of a flre in tne kltchen. )
S BEHAVIORAL OBJECTLVES:
) 1. . The student will -be familiar wlch the correct pro—
; cedure to follbw.in»case of fire. ‘ :
}‘4‘, t ° L e . )
. 2. The student’ will be able to locate the fire extin-
gULbher, the fire blanket, and the fire exits,
N S - 3. .?he'student will He able to extinguish certain,types
"of fires. . A i T
READINESS EXPERIEHCES: '
’ t . 1. Have you ever seen A Flre ln'your‘own lecnen while
R . your mother was. tooking? g s
' 2. W'at~u1d you or your m0tner do? -
. . X . - " . . 4 ’ : LI
. o ' 3. How does oxygen flor drdifts) affect a fire? . .
,,o . ’ \ nc - . a.,_ . . r.. .
i  LEARNING EXPERLENCES: ° . :
, . R 1. Talk about the fire O“pdﬂ’e nd etress how 1mpo:— .
v . : - tanl it is to cail thoem at once. . s :

2. Bcguaink the students with the use of the fire ex-
tinsuisher and the five blunket. Stress the impor- \
tance of closing ail doors -and windows.. Also, polnt

) ‘ out the fire'exits. . P :

3. Ulsﬂueb how to eA.lnwulgn certain types of fires (i.

‘ e. - yrease fires, electrical tires). . '

S _ o

STUDENT A (TLVJTL ES:
1}» hake a card with your fx‘e compahy's'phome number and
keep it, near yuur~g‘9ue ‘
) ’ 2. Jfake fire .sately postrrs. o B
. ) 3. Uave a T1eesdan cgyelin and talk arout kitchen fires - o
. ’ o ' and, desonstrate thco ases mf the fire ex tln ulsher '
. - o . oand the fire klankct, . . : 4
> . . ' ' ' ' “ T . ' :
. i o, K I . \ .
ERIC. - . . ikey L. ' e
. e : S . - : S o o - : ' :
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FOOD SERVICE: Fire Safety

¥

Answers to Studeént Activity
1. fireman o,
2. -exit

3. ‘baking soda ar salt

4. extinguish

5. smother o

‘ o
6.. hot

7. ‘blanket

8. wlectrical

 Q
5 . ' '
9., sinoke
e
o
<
. .
¢
.
k]

Y

Ya,

o

Number 2.
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'iFOOD SERVICEE Fire Safety | Name o .~ | i v, o
@ 1 vocaBuLary WORDS
‘Discuss the followmng vocabulary womds and deflne each '
in your own words . .
1. -flame, k - : 7; )flremah
2. extinguish  ° . 8. hot ’
. 3. exit 4 e 9. smoke ‘
4. velectrical“ o e lﬂ.Q_grease
! "5. smother = . 11. blauket‘
© 6. salt o _4i ~ 12. baking soda
T ’ . : B _" . -~ ' N .
:2."Fill lp each-blank with the correct. vocabulary word.
1. You'call‘a L to comeuput out ahﬁire. o
T 2. A door you use to leave a bulldlng is an e o
o ) .
N C 3./ or . ; [can be used to put
' . . ‘ out .a grease flre |
4. Another way to say "put out" a. flre is .to ., ]
a fire. . E g ’ e
'5.‘ If you put a lid on a flamlnq pan, it will 1w
' the. flame g C .

6. When you otand near- a flre you w1ll feel very | e

Sl

7. If a person 's clothlno catches on flre, you would wrap'
the person 1n a v, !
'ﬁ . | ,.
. 8.. AlWays check the wires. on - . ki%tchen equip-
" ment. : . Lo o
9. The gray and black clouds you see above a fire' are | =
called ' : : 4 ,
. ‘\’ ;
. . , I
BN R - . » : Lo
S a . ’ % o
: ) _— R i ’ : . :
' Student Activity 9a - . : _ |




Lesson Ten

—™ _  FOOD SERVICE UNIT: Efficiency
'. . GENERAL CONCERT: 3 S

1, Eft1c1ency is necessary to operate a kitchen success—

Fully. S L
BEHAVIORAL OBJECTIVES'
I 1. The student. wrl1 kitow where tc place certain egquip-

ment., H o : ‘ o :
2. The student will know why yoo place‘itfthere;

3. The student will l&arn the -mickest way to perform
‘ " specific tasks. = ° ' S ‘

READINESS EXPERIENLES

lk_ Do _you have a larce or gimal 1 Altchen at home?
L 2. Where-is your stove, your refrigerator?

3. It is a good 1dea to ol"your.refrigerator next- to..
" your. oven? ’ : ' - '

.
L .

‘ ‘ 4. Discuss the word "efticiency"

LEARNING EXPERIENCES:

v ‘ 1. Using.a Flarmel boarn, show student why you, place
- certain JUCG of eguipment next to each other or . .
across’ From each pthey :

2. Explaln how sav1ng sf(“s saves tlme and’ money.
- 3.. Having equ1pment together also helps to prevent ac-

, .cidents, (1 e. tabhle near stove. or oven to set hot
T -~ 4..  pans on.)

STUDENT ACTIVITIES1 ' .

. - L. 'Have student. draw a -room or use the. accompanylng lay-
o " out plan. . :

‘2. Role playlng'~ work1n~ in an Jnmfflolent kltchen and
an efficient kitchen. :

L 3. Refer to worksheet [or other activities.




FOOD SERVICE:

Efficiency
WORDS :

1. YOCABULARY

Pronoupce each word an
eff1c1ency ‘in the ‘kitchen.

1. lsave

é. timeb
3. fprqfiﬁ
4. meneyA

5. steps

' 6, racrossf” ’
7. hext
g. place .
o 9ﬂvnpre;ent
10. 1§b6r | ’
11, oveﬁ
12.: range
‘ 13. stevef
'i4., eink

Student'Actieihy 10a.

ol wrlte a sentence 1n reference . to
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1. Draw lines for the quickest and safest routes from place. '
*  to plage. Role play (i.e.~ If you .cooked spaghetti, after
taking/ the pan from the stove, where would you go with 1t?)

. ’ N P . — ."’ 3 '
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FOOD SERVICE UNIT: Efficiency

UTILITY CARTS

Carts play an 1mportart part in the kitchen. They save
many steps for the cook or baker. . When the baker 9s going to
" bake a cake, she takes the cart to the storage room and puts
.. all the ‘ingredients on it instead of running back and forth.
Th'is is being efficient. The carts -also are used to take hot’
food from the kitchen or ovens to the serving area - this is
a safety-measure. Do you knew why it is safer to use a cart
instead of carrylnc hot pans?

e
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Aruitoxt provided by Eic:

" FOOD SERVICE UNIT: Efficiency

x
%, ;‘\k’a -

STEAMERS

The stoamer is llke a pressure cooker It cooks with
.steam. We use this to huat all our meats and’ vegetables.
It's fast, and there isn't any chance of fond burnlng A
timer is set -and when the bell 11ng we let out. the

and the food is ready for the.- servxnd tablp

steam

4



| FOOD SERVICE UNIT: Efficiency o T
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’ : . STEAM KETTLES

This kettle holds about forty gallons and is heated by
steam. It is used to make all our soups, spaghetti sauces,
stows,'etc. Can you iinagine trying.to.cook elqhty lbs. of

. meat on top of the stove for qpaJhettl sauce! - How much
easier it is-to’ put it all together in one big kettle! .How
many ktwo 0z. servings can we get from exuhty lbs. of meat?

a

R
FRIC T

Aruitoxt provided by Eic

# . . .
. . . .
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Aruitoxt provided by Eic:

FOOD SERVICE UNIT:  Efficiéncy.

Q

“ -

D I S “(\'A‘.: HER

l How long do you_thiﬁk it would:-take to wash dishes for
five hundred students by hapd? A long, long, time. . That's

-why we are hdppy to have this automatic. dishwasher We serve

“spoon, how many-pieces of s 511vcr would ‘that be?

three lunches.and wash dishes three times a ‘day. Hownmany‘
trays would that .be? i If we uged a knife, fork. and

.The board of health 1nspects this dJshwasher when he comes

in to make sure. tne wasnlnv temperature is one hundred forty
five degrees and the rinsing temperature is one hundred eighty
degrees. The watex must bc hot ‘enocugh to destroy bacteria.
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- Lesson Eleven

GENERAL CONCEPT: - o

" FOQD ‘SERVICE UNIT: Kitchen Layout

L.

L4

There is a dlfference in the layout of an institu-
tlonal kltchen and a home kitchen.

BEHAVIORAL OBJECTIVES.

READINESS EXPERIENCES:

Tho student w111 be familiar' w1th the layout of an
1nst1tutlonal kitchen.

Students will be able to_pick out similarities and

differences between a home kltchen and 1nst1tutlonal

kltcheﬂ

What is an institﬁtien?
What is an "ihstitutional kitchen"?
Where do we find them? " '—

How do they differ from your kitchen at home?

EXPRRIENCES&

LEARNING

1.

STUDENT

ACTIVITIES:

.Dlsplay a dlaqram of a t/plcal kitchen in an insti-

tution. ' (audio-visual) Discuss the equlﬁment in-

vo]ved and thelr funct1ons in use.

t

Compare ‘an 1nst1tutlona1 kltchen and a home kitchen.
Discuss the differences in terms .0f quantity of . food,

" size, sizes of eqguipmerit, number of people working

in 4t. : ®

1.

N 2 M

3.

Have students clip cut pictures of kitchen equip-
nent*. ‘ ' '

'Have students visit & kitehen in an institution.

Role playing.

T




ERIC

Lesson Eleven o o oy

TOOD SERVICE: Kitchen Layout - .

.
S

NOTE :

E

. - B

‘this unit. * ' ‘ . i

'BIBL1OGRAPHY : . | . c R

Food Service Magazine. Magazine for professional sr>-.

vices is subscribed to by most schools and.instituti os

© . T . : s ‘
Also catalogues’ from dealers have photos useable for
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FOOD

o

SERVICE:  Kitchen .Layout

1. VOCABULARY WORDS

v -

Name

-

' Pronounce each word and use in a sentence.

" 1. -kitchen ¥‘f
2, ';Dtable
3. steps

4. s‘aves'w
5. ‘layout

63 size

7. differ

8. tséqge -

9.  floor
10.° aﬁdupt‘
'll. bnuhber°
12, empIOyées
l3. diagram

14. institution

2. Unscramble the letters to correctly

~words.. ¢
i.. sepst o - . 8.
2. vseas ~  | 9.
3. untyol o v: v 10.
4. apsce . o 1.
5. olfor : 1z,
6. benmur - oy ‘ 13-

7. seywilpoe

<]

Student Activity lla. '

€

, kN
spell the vocabulary

L]

"o .

‘bélet'

ctikhne
zsei
ffierd . o

o

margdia

‘tutionsniti

299
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FOOD SERViCE: Kltchen LaVOut ‘ . Name . . ' ' 4

' 1. Use layout Jbelow for ‘the kltchen. ‘Paste the collection
- ‘ S : : of pictures of equipment in an eff1c1ent arrangement, .
remember:ng ex1ts. ' . v C

o’

" L s Sman b -
[MC - r’Student Act1v1ty 11b . - OO()“
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. . . FOOD SERVICE UNIT: Kitchen Layout .
&
. - « 2
¥ ) N
, . r o N ) . R . . @@‘}5&‘5"'
. " :
. T . ‘ o
T * “
°4 v&" 3 . .
' .
"~ - & b s !
..). ,.}\ N Lo »
"._ S : R . . N ’ . T . n . .
—_ B x . L , LARGE MIXER .
L4 . . . . ) L 0 T .
W T ’ ce "

ST e . Students surely would.miss the- nice hot rolls made every

' “ s . day without the aid of this eauwpment “This mixer. holds 30#%
-of flour, 3# of dry milk, 2% sugar, " 3% butter, 1 cup of salt, .
C1E dried eggs, l# yeast, wvlus . 2% gallons water. ~Mix altogether’

L - and you have approximately 600 dnnner rolls or 400 hot dog or
hamburger. rolls. . .
’ ®

Q ‘ - ) o » . o

P A v provided o enic N . v N X Yoy .




FOOD SERVICE UNIT: Kitchen Layout

[}

A .
1
: - B.
: . S I |
‘$  Usually kitchens have special sinks for special phrposes.
A is"a large 51nk we use tc mash poto and pans. )
: " B is a Qmall utlllt/ sink a Lhe ond of the table we use for
e dishing up desserts, pouring juice or cutting butter. .It's: .
. : handy -to rinse your hands or to rinse your cloth, after w1p1nq
-+ up-.spills.’ Can you think of anything else’ we could use special
_ " sinks for? ' . o S o L
@ . L A ’
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" " pOOD. SERVICE UNIT: Refrigeration I

o “ : ’
Lesson Twolve . SN

-

.
.4:,

'GENERAL QONCEPTA' . o - -

e

1. It is necessary to. know n'ow to refrlgerate dlfferent
; : - types: of rood ;

. BEHAVIORAL OBJECTIVES: - = , - . \

‘ . T e : ’ . \

o _1. The student w111 ‘be. able’ to rdontrf\ the dlfferent
© . kind 8 ‘of refrlgerdtlon,'(i.e. + yeach-in, walk in. )

2. he student w111 (noh the correct temperatures‘to
. store -foods. ' o “ . :

3. The student wiil bhe abld¢ to read a thermometer.

'READINESS E ‘XPERIFwas:’ . T

1. What klnd of ref xlgerat;cn do. you have at- horne9

2. Why is 1* lnportdnt to keep the correct tempegature’h

3. What klnq)of food wougg you store in a refrlgerator°-'

LFARNING FXPERIENCES ‘ S SN
. N o C ' - '?“¥
‘ 1. Brlnr in % thermometer, explain and check ‘e tem—

pcrature ‘of the refrigerator (35 degrees, 43 degrees
rn ca:eterla kltchcn and nome xltchen .

2.  Exglain the dlfferencc brtwocn a "walk—in" and a
'."reach—;n refrrgerancr.‘ ' C o

3. Have student list what types of food they havc in
" refrigerator- at hore.. Include sone produce, meat
ﬁJJv and cheese. o ‘ e

4. Descrlbe +he dlfferencc berueen an 1nst1tutlon re-
. frluerator ‘and yours. at hore. : f

s

? ' ~

STUDENT ACTIVTTIfS'

.

i“->Cut out dlfrerent types of walk-in refrlqerators.
' Put pictures of tywpes ot food 5t01ed in this type
with a: ﬁlctule of a walk -im . : : :

2. ‘Do the same w1th reacihi-in: refrigyerators.

%

3. Use dhOtngthH of walk-in and reach in refprgera—~
tors for hackgrovnd. Have students draw them.



0.

~ FOOD SERVICE:-.Reffiéération I . Name  - ) _ .

. - 1. VOCABULARY Wong:vk_ T

- v ®
Pronounceé and/define. Teacher and student'reviéw,words
haps list on board. Student will distin-
those stored in "walk-in" and "reach-in" -
by ‘writing, in proper place. )

S ’ 2/E degred - \7 C o A ' | ' -
Y A R {w;;f » _ - _ . , T
~@/ﬂ f oo “‘.QL;arefE}gerator“ : - o _ _ .

s i ! N
( \\\\ -4, thgrmometers\ .

orally and p
guish betwee
- refrigerato

l.f temper'ture

e Lo ) L TR .
L NN - URSRUIGICpS . ) 5

T s walksing S ¥

N

| © 6. .reach-in

”
L

el

,7. 'producé
.77 8. meat

‘ L \ 9. examine ‘'«
C 2, Tell about* a walk-in refrigerator and a reach-in, then
/. \ 1list some foods you would find in these’'refrigerators: »

-

"WALK-IN

i

REACH-IN

«

e
1=

a~

. . ~
‘III’ ' -
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FOOD SERVIEE: Refrigeration I

'Suggestions:

e

;1. Walk-in = usually used fOl cases of produce,‘crates of
‘ fxult, etc. ‘ i . ‘

1_2. . Reach=-in - usually used ts gtore desserts, butter, thlngs

prépared ahead of time.

P
-

Answers to Student Activity 12b, Jumber 1.
Jd. temperature'

.2, degree

3.- thermometer N 4
. B b
4. ‘walk-in . i . [ ‘
5. .reach=-in '
6. produce
7. meat-,
8. refrigerator.
, - : &
- - o £
-4 9. - examine
- ‘:{l'. . N .
5 ‘
A .
!
. Vo
-~
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Name -
. — ;

FOOD SERVICE: Refrigeration -
Read each wbrd from the previcus worksheet and review mean- ;.
s bhelow!. . C :

i |
f- 1.
ing. Student will £ill in blank

D

! 1.t _p_ v _
f 2, .d _ 9 r o
3:  _hen Cwmoe s s ..

5.
6. T d c

; R — - -

H > -

: 7. in A

,/ o - !

; 8. e £ 1 e a o e

i 9. X m N )

ey
N
e
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Aruitoxt provided by Eic:

FOOD SERVICE UNIT: Refrigeration I

REACH IN -REFRIGERATOR

We use the name reach-in, because that's exactly what it
is; you are able to stand and reach anything that's stored in
it. Thére are doors on both sides, making it convenient to
use from both. sides of the kitchen. -You can put foods in from
the preparation side and take them out on the serving side.

" The vents .at the bottom are to let air circulate around the

motor to help keep it cool. ThHey are not .just a decoration.
The .temperature in the mefrigerétor should be thirty-five de-
grees to forty-five degrees. - ' o : ‘

v

T 807




‘Lesson . Thirteen

FOOD SERVICE UNIT: Refrigeration II : | R

" '~ GENERAL CONCEP‘T- k ‘ | ‘ . -

' 1. It is necessary to know why dliEerent types of food‘
, need refrigeration. . . :

BEHAVIORAL OBJECTIVES

l. The student will appréc1dte the need to prevent
_.spoilage. A B

-

. s : : o : .
. 2. The student 1. learn the principles of food stor-
b . . age for appearance, preservation, and.convenience.

READINBSS EXPEPIhNCES

1. What happens to a grocery order if it is not put ¥
away soon after purchase?~

2. wWhat happens to milk, produce, meat,fcheese'and
butter if it is not refrigerated?

3. wWhat is. the cooles* place in your house?

LEARNING EXPF'RIENCES :

R

1. ake the students lnto the walk -in refrlgerator and
“ point out the different types of Eood tnat are kept
under refrlgeratlon
2. Discuss'ﬂhe 1mportance of préventing spoilage. (ldss
' of money from spoiled food, loss of vitamins, food
‘poisoning) . ‘ o

STUDENT ACTIVITIES:

¥

S Leave ‘a small portion ol milk and a piece qgf. a vege-

table (a lettuce. leaf) out of the refrigerator over

* night. The next morning, have the students note the
changes in the mllk and vegetable «

El{llc | . _' ( 22 ) . B ”




Lesson Thirteen

Refrigeration II.j

SERVICE:

FOOD

| Answers to Student Activity;lBa}"Number 2. o

¥

E
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3 FOOD SERVICE: ,'Ref'rigeraztion I ~ Name

. 1. VOCABULARY WQRDS o
i

" Learn the meanlng .of eaeh word and be able to tell what .
it is in your own words. . - ‘ v :

/ 1.' sp01l

2. wilt

s
o

"33_-sour '
‘ 4.' mold
5. food poisoning
6. produég |
7.,“refri§er;£ion

8. dairy

2. Find each of the vocabulary words‘in the\puzzlevbelow.

IRIE[EIR|1 |GIE[R|A{T [I |O|N] "

/e felalemlsioiminik 1[5 [E[F]
INIJ lO|ClE|{PIH(E |C|B|AW]|C|
K|GID|FIH| 1[R[ [H|E|C|IIA
His|Plo|1|L|K|O|T|SIN|LIE]|

ﬁ J1K|o|CIM|E|N|I [D|BIVITIH| =
Alcltis|T|Q[R|J|H|UH|DII|
BIE|S|OJUIR|AE|N|I[C|Q]J .
{c|Alo|F|I|N{J |D|S |A|T]EIK] "
AEIYINIWIRHIRITIA[ TS | YIWIG
JH[S|IICIAJE|N|I|YM[OIL[D|
IGIEINITYIW[FIRIW|Y[T|S{E|

- |EIN|GIVIE| TIZ]Y T |E|CINJA|
. s udent'ActlvitS/ 13a o B P
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Lesson Fourteen'

 FOOD SERVICE UNIT: Freezers

. READINESS EXPERIENCES :

GENERAL CONCEPT*'

$It “is necessary to know how and why to freeze cer—ﬁ
tain - foods .

'BEHAVIORAL OBJECTIVES :

1. The student w111 know what foods belong in a freezer.

2. The. student w111 know what temperature to keep foods
frozen :

1. Do you have a freezer at home?
2. Is a freezer‘colder.than your.refrigerator?

3. [Would you be able to- keep frozen food in your refri-

sgerator° w&

LEARNING EXPERIENCES :
1. Use the thermometer and explain how to read it.

2. Explain the. correct temperature for the. freezer, (i.

e. - 0-10 degrees ) Is tnls the same as for the re-
fr1gerator°

"3. Put’ thermometer_in freezer and check.

STUDENT ACTIVITIES

#

‘1, Br*ng in some pictures of foods that are kept ln a
a freezer. . :

-

. ) ' ') h B "“ "\ , e . .
25 lee students experlences u51ng a thermometer.

3. VlSlt a supermarket and llSt the items kept in a
free7er. :

4. Famlllarnze»students with procedures to freeze foods
- at home. , . o

s 31

ST




~—

~FOOD éERVlCE:’ Freezers . Name ] 3 \
. ' s f -
‘ 1. YOCABULARY WORDS: " | ]
| Defirne the folldwing words aﬁd write a genteﬁce fof %éch
one: . ‘ - o s o ' B
. jﬁ - 1. freezer o - s B _ . \.A
S 2. zé{o |
' 3: ﬁfrozéh‘_ .
4,.‘;ce ' S, .
5. défrmst
6. melt o
7. freeze' . o S | R :”f?_f
D ': :' 8. 'fros% : ?; 55 |
] ‘.é. Draw_a_liné betweén food and the correfct type on:effi—.
geration. : : S .
‘ ' o 1. eygs - =
T L 2. ice cream S Vﬂ froezer
3. butter :
4: ﬁqmétoes 1 |
5. milk . S 'f ,.f _ ccoler
6. frozen spiﬁach_ ‘ !
7. oranges k k ' o s -
f 8. tunad fish - ‘ o h refrigérator
. 9. ice.cubes ‘ :
: ) - , :
° ‘ o . o ! . ./

® Student Activity lda

»




3 ‘,.»"f' .
. . ‘ o . { . 0 )
FOOD SERVICE: Freezers * ~ Name ]

1. Make a' list of your favorite ioods that are kd%t in al

freezer and in a. rﬂFtherafor.

FREEZER o . RSPRIGERATOR
1 | 1. |
2. : 2.
3. 3. ’
4. '- 4. .
5. : 5.0,
6. 6.
7. ] ‘ 7
8. - 8
9. 9.
) ' L S
0. : © 0.
1. R | i1, °
12, B 21 12,
3. I £
14. a o T 14,
5. _ o s, &
)



ERIC"
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Q

Aruitoxt provided by Eic:

-

L
»
)

FOOD SERVICE UNIT: Freezers L e

FREEZER '
: v ' . ‘ o .
Hav1ng a freezer is ‘both cohvenient and economical. . We
can buy food when it's on sale and that saves money. It also

doés away with every day dg}lverles. Temperature should be
ten degrees below zero to ten degrees above. Can you tHink™
of any other reasons why it would be good to have a frekzer?

L4 . ' . L

k)

N -

b



Lesson Fifteen R , .

FOOD SERVICE UNIT:

Storage Room o . h'fl f“ng
GENERAL CONCEPT: o . )
e ' o 1. A well organlzed storage room 1is an‘essential part

BEHAVIORAL OBJECTIVES:

of the kltchen.g : ' ) L .

>

~

The student will become famlllar wrth the arrange-
‘ments in the storage room,

©

i ..
The student will be able to organlze food and sup-,

plres by category (i.e. ~-pears w/fruit, peas w/veg—'

-etables)

READINESS . EXPERIENCES :-

.At home what kind of

£ .
\

‘ 1. food does your mother keep in
, the cJocet° : S - A c
2. Why wouldn t she keep ice cream in the closet? (Onl?ﬁ
Cank o “things that don't nood xetrlgeratlon are kept in the -
‘ﬁﬁ\“\' ) ‘.closet5 :
/ ."?? ’ . - y . ’
| 2 3. Does your mother have spec1al closets for - certain
§ﬁ thlngs (i.e.-— canned goods in one closet paperware,.
5§§ & } * _etc. in anothér) ; .
,.‘ i:_ LAY — .
. L . . i ) v !
[N 4. 1In the kltcnen»we have one big-closet, the- storage - _
[ ~room. “What kind of. things do.you think we keep in ’
‘..? H it? o . s - S ‘ ’ f’;.
4."“" " ' ' ; : v _’, kd
° . . . . . —_— . L \ R N
\ © _LEARNING EXPERIENCES: Lt SR . % ‘
S l "+ 1. Take the stude nts 1nto ‘the storage room of a cafe-
: : L Ateria kitchen and how tﬂem how thlnqs are arranged
; — (RS
; i : _ 2. Explaln the way the room is organlzed (i.e. = all
i . - vegetables in one area, all paper goods in. another,
i \ etc. ) SR ' ] \ ,
\' < STUDENT ACTIVITIES - R | S .
s "~ 1.. Have students cut out prctﬁres of different foods
E Q . : and objects that cduld be found 1n & storage room.
,‘g‘ 20 Have the students group these plctures into cate-

(i.e. - corn, peas, carrots-all go together
"wegetables," - napkins; paper cyps, "paper-—
- jello g@d puddlng "dessart". '

gO]‘J,v;,
under
ware'.,

£

O (aegee s
O L,;3lbu e o




' FOOD SERVICE: Storage Rooms:  Name

. Student Activity 15a

1. In the storage réom, food and supplies are arranged in

categorles {things that are alike, such as corn and peas

'xv are both vegetables, so they would be in one category).®

Below you will see three words in a group.' Circle.the

one that does not belong with -the others (ex. ‘corn,
- peas, oranges. Y “You circled oranges because it is a. frult‘
“,and corn and peas are vegeeables '

1. apples, bears, string beans a | R )
I 2.;:£omatoes; napkins,-carrots |

3. salt, knife, fork ¢

4. cake %ix,>pudding,_oran§e juice

5. pgtaépes;:peas; banaﬁas o

6. .pear ' r cups, napkins
6 ears, pape ¥ nap!

. : _ , . o |
T 7. tomato sdupllcookies, chlc cen noodle soup
,8.; spinach,'peasy_applos ‘ -

9. oranges, carrots, peaghes

10L  jello,~temato soup, pudding

. 3 .
° . . ) .
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-ERIC

Aruitoxt provided by Eic:

.canned fruit and desserts on certain shelve
'gether and paper goods are all in one area.

FOOD SERVICE UNIT: Storage Room

Yinik

,

»mn
kS

e S O

e s,

STORAGE ROOMS

'Having a large storage room is like going to the store.
Here- we have all the supplies we use for food preparation and
serving. fThe canned vegetables on ¢certain shelves and.the

.Spices are -to-

are datag so that.we use the older thlngs first. This room
must be kept clean and well ventilated.  All

.. foods are kept
in clean- tight containers. { - ' :

"»-,-a,

All the articles



FOOD SERVICE UNIT: Storage Room ' -y
: R . 2
o  GINGER

Here is one spice :
found in- the  storage -
room. It . is used in
curry and .ginger snaps.

'+ Can-you think of any- '
thing else to use gin- -
~-  .ger in? ., -

,ﬁ.‘,‘«,

e

f SR

2

P

Ed é(.’
B A e Lt
. ‘i‘ ,“.*". o A K*pf?‘“_w,

: ] ; B : , = A
. : L “  MOLASSES |

’ ?
This is also found on '
' a sheltf in the storage room. -
It is used in many -things, . . -

like baked beans and cakes.
.Can you tell about anylhing
. ' else which is made with mo-
' - lassesg? ' :




" Lesson Sixteen

FOOD SERVICE UNIT: . Inventory o : \

‘ S GENERAIL, CONCEPT: ‘ ' - N B

1. Keeping an inventory is an 1mportant factor in the
operatlon of a cafeteria. ¢

BEHAVIORAL OBJE(TIVES‘

oy .
l; The studenL will be able to define. the word "inven~
tory".

2. The student w111 reallze the nece551ty of the 1nven—
tory, (i.e. - rotatlng rood ~ ‘'same as money.) .

‘3. The student will be-ab1e~to take an-lnventory.

K]

"READINESS EXPERIENCES:

: 1. Before your'mother-does the‘grooer' shopplng, does
e . 'she .check the closets to see what she ne~As?

2. Does she ever buy more than one- of the sane thing?
‘ ‘ 3. D"?.oes_ she use a can that has been on the she,lif or.

does she use-.-the new one? -

LEARNING EXPERIENCES:

1. Discuss the word .inventory" (2 list of articles =
- number, quantlty, value).

2. Explain' why the cafeterJa must know how much of each

- * product 1t has on hand. :

3. DiScoss what could happen 1f we dldn t take an inven-
tory {and ran out-of food) .

= . -

STUDENT ACTIVITIES:

1. Have the students ‘help w:th an lnventory ‘in the school
kltchen. : ‘

2. ,Have the studéents go home . and take a sample inven-
. /tory in the closets of their own kitchens. (Use the
. . /- sample inventory form on the work sheet). :
y . N . . o ..
/ ' - - ' :




=.'- (: ok,
| . lFOODéSER\{ICE: "Inventory . . _' ' o R s
 ‘.' » T " . i
‘ A ‘Anéwers tQ‘Student ActiQify‘16a,~ﬁuﬁberA2.
'3‘14"inyentpry"
— P 2a produce o ‘- - )
| 3. rotate
4. uﬁi£
5. émount
6. quéz‘iti;;y ) 3
7. aséét ' ;
8. value
o
|




FOOD SERVICE: Inventofy™ " Name S .

'

: E 1. VOCABULARY WORDS :/

! .
Pronounce and define. .
1. inventory

/
/

2. asset /
3. grocerieg/ e .
4.  proauce =
5. érticles ’ n
, 6. value
| 7. unit_
8. amount
9.. cash : V B - R . .
’ ;0.' fétatef |
' o T 11 'quantii‘_t‘y ‘ " )
| 12. humbér.' ) g

2. Fiil,iﬁ‘the blanks with the»roabulary words;v
1. . Once a month_you should take‘an v e Y.
‘2. Lettuce ahd tomatoes are Cailéd _r ;'c". .

' 3. We should __t _'£ ”‘fpod so;we always use £h§ oldest.
4. A ot i's éhe size or weight of thercgntainerg 
5. An _m _‘u _ is £helnumbér'qf'articles you have. )
6. Cafeterias buy.food iﬁ‘ _ _;_ _t _t ;, B
7. Grocerieé,on the shelf is an ; s _ t.o
: t

8. A large inventory is of great v _ _ 4 _.

1

Student. Act. vity léa " 1 a . -




. Name

- iFOOD- SERVICE: Invenﬁory

Monthly Inventory o .
-Month of 19

(.’ T

UNIT | UNIT
PRiCE#;TOTAL MOUNT | PRICE

: j I -

ITEM

\ g

CANNED FRUIT . |
T : = -
. _Apple Sauce - - ]

Eé: ‘ 4)0. .

SR 5‘)""15"‘

@ cmuwEp vEGETABLES

- S

E
S

R s T et Lae b s, e
= Fﬁw

GROCERIES

Catsup ' ]‘ _g' ' o
i
T 4 g
® +— —
_ = Wu— -
3 ' L ; £
i %' , . Y
. Student Activity 16k - o £pey
g o }' &7; :idﬁ“




%
. *
. H - :
Y . . . . R N ~
¢ . .
. ‘ . . . . .

k]

R TOMATO CATSUP
o
YAppixIE ' . |
". ) (,as CUPt j ¥ Y TS : . :
o . ] n ’ o i . . - ‘ 0
‘- _ c o ( 2% ) qQ A . '




Lesson Seventeen
L, .

+ . ' @ .

FOOD SERVICE UNIT: Weights And Measures

‘j~- . . GENERAL' CONCEPT:

1. ‘Accuracy in welg. nq and measurlng is. 1mportant in.
food preparatlon. :

BEHAVIORAL OBJECTIVES

N . .
' 'l.r The, student w1ll be familiar w1th mgdsurlng cups,

measurlng spoons, kitchen scales and weights and
measures -and be able to use them accurately in
"kitchen work.

READINESS EXPERIENCES:

= 1. Why are scales and measuring devices used?

v . . 2. Why is it important to know hcw to use scales and
ot . _ ' - measures? , o o

-

LEARNING EXPERIENCES :

'

o~ ' ' 1. Bring in a kitchen scale - discuss measuring device
' ‘ . : .. used. . Give studonts nractlce uqlng 1t '
@ RS . - o . °
2. "Review basic fractlons - whole, %,%.
' . l,. . . !
° o , " 3. 'Bring in measuring instruments, (i.e. - cups,

spoons, quarts and gallons.) Give atudents practlce.“
using these. : : -

4

v, STUDEVT ACTIVITIES :

\

l. Have student bllng in different size contalners.
a. l lb, - butter og oleo carton

b. 1 gt. milk carton

& .
. C " c. 1 qall milk container ' ‘ - ‘ 4
' 2. Have student pour cups of water into gt. contalners.
How many? .
3. Have student pour ruarf oT water - Lnto gallon.<dew

S many?. . B . . )
." | . 4. practice leldlnq an dppl& Or orange into dlffgren‘c
' ' "ectlonal measurements. (%' %'s.) \

’
8

o R - 30 ﬂ:'
e T 08 g




Lesson Seventeen

FOOD SERVICE: Weights And Measures
| ‘ Answérs to Student Activity"17a, Number 1.
. 16 ounées
4 cups ‘ e .
32xdunces'
4 quarfs
Y . ‘Answers to Student Activity . 17a, Number 3
misli]clvipltlyls :
nQllb;d] | l6lulnic|e
oJull xjq i albjf|9
k a olnisimjo|s : "
riimja|p X Z)l.
| tllalcp|s bimlo
P - ris e 1F vic Qa
Answers -to Student Activity 17b, Number 1. _ \
ounces | - pounds '~ guarts galloks
) . 1. pepper 1. butter _1\ mayonaise 1. milk
‘2. candy 2. coffee . 2. orange 2. ice
bars: . juice .- ¢ cream
- : ’ ' - 3. meat : . .
: o . 3. cinnamon ; 3. mustard 3. "olives
. . ' . - 4._/pread T _
° o . ‘ ' g o ‘ 4. pickles
. ’h"_.::
1' | S
£ A ; B
., 3

(A

S 4 T U




FOOD,SERVICEE ;Weights And Measures Namé. /

: ‘ N ’ . /
N A .. . !
. . ’ . -
. . . / {
. i ,

1. ¥ill in thé blanks:

ounces = 1. pound ,/

- ' cups = L guart | -/

. . ¢
ounces = 1 ‘faart
. guarts - 1 galion
oy

-....2. Learn these abbreviations: |
oz; ~_ounc§s
‘15. - pbunds
at. - quagt
gal. - gallon“A ‘ : : c
. 1v o / " * . ) R . .0
3.. Pick oul thé words énd a@hrpvidtiopS'irmm fhés word séarch

gais .

. . . . B . 3 . .
o j :
. : : s /o .
. . 4 AR TFEL DAy pma.wwgnuw;- ey
: : S o )
E

NiQ|B|D|T|OUINIC E
olultlHlwluiaie|FlG

. Jolak]iolnls wlofr
a JA[RID{J |TIDICITIOIZ
a|1|alc|rlsiiiBmio

‘Student Activity 174 op : f_;
. ) : [t 3 P'{!I
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'FOOD SERVICE: Weights And Méasures  Name

y ¢

. . s
. Lo

1. List under its ploper column somb fooas that can be bought
in these weilghts :and mpasurements:.' :

ounces ¥ . -~ pounds quarts - gallons
. N
' 1t
’ !{ ‘
- e \'
¥ ’
» .
o
A
o ) .
1
A\ .
> o
¢
L o

Student Activity 17b
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FOOD SERVICE UNIT:

s

» " . ) ) . ) .. ] ) ' ‘ . ) ) . ) . o "
How could“we.possibhyaget along withoéut ﬁeaéuring?. Years
ago people measuréd with Qginphes“ and "handfuls'. Today we
like to know exactly how'much flour -to put in a ¢ake,'exactly
how much milk, etc. o : o : o
1. DO'you.know‘how many.ounces in a cup? ‘
. 2. How many cups in a quart?”
3. How many ounces are there in a large juice can? ' .
v ; . Lo : o . . -
4. There are 128 ounces of juice in a gallon-. - How many
4 ounce cups would you get Ffrom 1 gallon?
: - Che Co :
© i el » .
¢ ’/
!

ERIC - )
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Aruntoxt provided by Eic:

FOOD SERVICE UNIT:. Weights And Measurés

TS

-

A  'SCALES

- .The scale is used every day. - The baker uses it to mea-

-sure flour; the cook uses it to make sure we are serving 2

ounce portions of meat. There are four welghts here, (1 1b.,
2 lb., 4 1b, -and 8 1lbs. ) There is a scale pan and a balanﬂe
weight that must be used every time the. pan is used. If you
look closely at .the plcture you will notice the scale is not
balanced - one side is higher than the other. They must be

~even before you use them.

.ll If: you wanted to welgh 10 1b. of flour, what welghts
would you use? :

2. If you wanted 3. lbs. of sugar, what welght would you
‘use? .

! - ‘ ( 32\,. ¥, 3(9
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Aruitoxt provided by Eic:

. o .

FOOD SERVICE UNIT: Weights And Measures

scoops 8
. Scoops are a favorite tool-in the kitchen. When you -
-look at these scOQﬁs,'I'm sure you think of ice cream. There
are many other things these ‘scoops. are used for - dipping o
cookies, meat balls, mashed potatoes. They also measure the : .
- right amount of food. S : : : ' SRR
A. -#12 scoop holds 3 oz. used. for making salisbury
. steak or ‘serving mashed potatoes. ' '
B. #20 écoﬁp h61dsv2'oz,,used‘for serving jélld,'pudf 8 -
ding. - . . - . ‘
. A,
C. - #40 scoop holdSzl'oz;'qsed‘forvdipping cookies. -
" D. #70 scoop holds % oz.. used forirelish,'crénberries. e
, 6y L L -
N | VA o
(33)‘ . . a',




FOOD SERVICE UNIT: Utensils

GENERAL CONCEPT :

°

l. There is a speoific‘utehsilffor specific jobs.

B /ﬁ BEHAVIORAL OBJECTIVES

l.' The student w1ll know tho deflnltlon of the word
utenS1ls" . S S

2. The student Wlll know there are certaln tools or
/ utensils for certaln _jobs.,

‘ READINESS.EXPERIENCES‘ o - S

. S ' )
N . o ‘d'l."What would' you use to stir puddlng while it was .
) < o cook1ng° =

2. - Why wouldn't you use a fork?
3. "If you wanted t0—dish up soup, what would' you use°"
4. Do you thlnk the utens11s would be larger in a school

‘ i ' o cafeterla than at home"’

-

. - 'LEARNING EXPERIENCES:

1. Bring in lafge utensils;.the‘kindiused in school .
cafeterias or restaurants and some from home.

72;; Compare sizes and discuss why the 1arge ones would
be impracticable ‘for lome use and the smaller s1zes

impracticable for large% kltchens

.

STUDENT ACTIViTIES: o ‘ , o '

4

1. 'Lay out utensils. Have students pick one out and\
tell what they are used for.

| ERIC DR | A X
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ERIC

Aruntoxt provided by Eic:

- e

FOOD. SERVICE: Utensils ° . . Name N
. . . . AR . . \
1. You have just seen:a few utensils that were talked about

in class. Now circle any vou recognized 1n ‘the llSt be—‘
low and wrlte what they are uscd for:

1. knife W -
2. .ladle \\\‘ o ’ .
3. spoon ... -+ N

4. ~3patulé

5. fork- ’
+ . .
6. pancake .turner h
7. tongs -
8. scoop
9. butter cutter o
» ' ' _'
10. " dough cutter )
2. Use the following utensils in the ncrossword pua7le below:
knife, ladlé, spoon, spatula, tork, tongs, scoop
| i 2 :
T T T 7 — i
. a, 4 .l ¥ v
1 A ) !
. I : -~ N . 3
4.§~ 1 ;
) P4 -
4 ’ ;‘. R Y
. b
' %
. ; ) ] :
S : ; : { !
, K | ] ! 1 § :
34 INl ' JE:6
A
-~ .
. 4 ; § _
‘ b : i
¢ ‘ i : 5 d
[-5-':«, S i : ¢ . P
i
; : 3 1
F i
. 7 ; O { 5 .
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ERIC

Aruitoxt provided by Eric

FOOD.SERVICE UNIT: Utensils - s

. B . . ' -

KNIVES AND FORKS ~

What would it be like to be in a kitchen without any
knives or. large forks? ‘What if the knives were dull and we
‘were not able fo sharpen them? Here are some of the differ-
ent klnds of too%sﬁwe use every day 1n preparlnd food.

\ ./
"A.. Large fork used for llftxng meats from the" roastlng
'pans‘

B.: Chef s knlfe, used for cuttlng and chopplng

,C.~;An1fe~used‘for slfgi'g

.D. Large bdning.knife used for boning turkeys
E.>\SmaLl boning knife
g ;

F. Paring knife, used. for paring, élicing,'etc.

V4

G. Steel, used to keep our knives Very_sharp,‘
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SERVICE UNIT;:

Utensils

'
.
N o
A Y
% .
v
.
“ . .
. ¢ ¢
g
o

Oor sugar :
B ‘ ’
- . S

e

| BUTTER CUTTER, used to cut % 1b. pi
\)‘ . H Ta ' B
ERIC . ‘
'WJ;EH

Qcéé'of butter into

pats.
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§ FOOD SERVICE UNIT: . Utensils . ‘ .
| .
‘ /
| . . .
B .
|
! B
|
. .
}P .
A ‘ A baker sure, wo.uld miss her DOUGH CUTTER,
S L. _,‘,.; # o 'iﬁ@f::;.% % ) : y . . . . P - .
v b4 . ?:':(}})p‘ .

- : . or her ROLLING PIN. R . .
Q. T , C37y 335
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1. Can ybu identify this utensil?

2.} What is}it'cailéd?

3. It has many

FOOD SERVICE UNIT: Uteheils’

%

ey fn

a3 ?9 b
K '?‘gmx X S :
PRl
g
A X .

L7 Ao

QUIZ )
i
uses. How many can you name? ‘
. - G
bl
- » . R A
’\-.-', '
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Lesson Nineteen

1

FOOD SERVICE UNIT: Kitchen Equipment (can openers)

¢

GENERAL CONCEPT: L

1. It is importaﬁé to correctly use a can opener.

BEHAVIORAL bBJECTIVES' _ .

/

)li'.The student:W1ll be able to identify several klnds
of can openers. - : :

2. The student will be able to correctly operate these
can openers. .

READINESS EXPERIENCES :

v

1. Have you ever used a can opener?

2. What kind did you use? What did you open7

1. chow the studenf the different types of can openecrs
usea in-the home and the: commercial Wltchen

2. Demonstrate the operatlon of these can openers.

~ STUDENT ACTIVITIES:

1. Make a list of the different kinds of cam openers.
2; Let -students practice epening cans.

3. Make instructional bulletin board or posters.

8%

(39 )

s
T 3. Dlscuss the 1mportance of the +op of the can belng C
‘ clean before opening.
" LEARNING EXPE&IENCES;-‘ .

»
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'

FOOD'SERVICE: Kitchen Eqdipment'(can openers)

Answers to Student Activity ‘19a, Number 2.

1. can opener [ o . L : ! :
2. puncture 1lid -
3";' tin )
‘" 4. clean top.
5. edge -
6. open . )
i
- <
»
;
&
1 \ 4
§
‘ .
" R
3438
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FOOD' SERVICE: . Kitchen Eqnipﬁent (can openers)-

Name

1. VOCABULARY WORDS:

Pronounce and use in a sentence, staEing proper use in
"the kltchen. : ’ ‘

l. can
2. opener ) |
3. lida i i Ly

4. puncture

5..'shérp’

i 5. _topv .
7. edge - . |
8. 15111 |

9.  clean\

10. open

2. Fill in the. blank spaces, using the yocabuiary words:

1. The B o is‘hea§yf
2. You must . B the ‘ ‘ . first.
3, ‘The : ' .-is sharp. | o
4, "We always . “. . __ the 1 ‘ off.
- 5, Yoﬁ:cmt around the of thé ban. 
6. Tt iéjeasy to - '. a can.

';:ﬁ3f) | g

Student Activity 19%a _ ‘ o
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Aruitoxt provided by Eic:
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FOOD SERVICE UNIT: Kitchen Equipment (can openers)

“CAN OPENER . .

. Where would we be without the good '0ld can opener. This
one opens many can$ in a day. It is quite simple to operate.
All you do is 1lift the handle straight up, put the can under
it and push down, puncturing the 1lid. Then bend the handle
down and turn it to.your righ%. The can opener opens cans of
all sizes, but’'in the kitchen we use mostly 410 cans. They
are the large size, packed for industrial use..

L3

c e D 340
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. FOOD SERVICE UNIT:

Lesson Twentyy

Kltchen Equlpment (slicers,. choppers

'

GENERAL

graters)

CONCEPT

S .

It is 1mportant to know the functlon of the dlffer-

- ent pieces-of kltchen equlpment

! - BEHAVIORAL OBJECTIVES: 3 R .

 Make safety posters.‘

l;'IThe student will be able to 1dent1fy the dlfferent
‘ pieces of equipment found 1n the kltchen.
2. The student will be able to deflne the uses of cer~',

' tain pieces of egulpment (1 e. - sllcer,,chopp%r,
grater) . -

3. The student will be able to correctly operate cer-
tain pleces of equlpment - N

READINESS EXPERIENCES:
1. ‘What klnd of equlpment do you have 1n your home for
o : slicing, chopping or grat1ng7 .
2. what klnd’of foods would you slice? Chop? -
'3, "What kind of foods would you grate?:
. LEARNING EXPERIENCES ;
, 1. .Show students the olfferent types of equlpment used

) for sllc1ng, chopplng and grating. .

2. Show students tme types of equlpment found in the’

-, commercial kitchen versus that found in the home
kitchen. v o _ }

3. Talk about safety in the use of these pleces of
equlpment :

'STUDENT ACTIVITIES: ' 'ﬁg't S | ‘

1. 'Have students sllce cheese, grate carrots and chop
tomatoes, using home equlpment.v .

62 Demonstrate, u51ng commercial equlpment L

Y o &

A K

I

(4_1 ,:)
A
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Lesson Twenty . ". ;:. o

\

FOOD SERVICE: Kitchen Equipmént (s1icers, choppers,
— : : ' ' graters)

-\ .

.Aﬁsﬁéré.to Studept'Activity 20a; Nphbef 2.
L. ‘sliCe"f ' R —
2, 'chéé : ' S - - T

3. grate - e
4. slicer M: o ) . R ‘g-
5. chopper | B

' 6. grater -

oottt e : . . . ) 3 I - ©
Answers to Student Activity 20a, Number 3. .-
1. red or yellow- = ,

.2. orange

3. white or yellow




- FOOD SERViCE: Kltchen Equ1pment (slicers, choppers,
: . n graters)’ _

° \ N ‘ ) , Name
1. VOCABULARY WORDS: N '
. T — - :
Pronounce- use in a sentence about its proper use in. the
- kitchen. . : : -
o 1. slice
2; chop )
3: grate - - fn\
4. slicer )
5. chopper : °
§.' grater
72. 11 in Lhe blanks wlth tho correct word:
'i; You will - = = = the ckeece ror a sandw1ch
2. Please’ . | S the tomatoes for the pizza. -
3. i ) - the uarroto.¢q1 a salad. o
4. You'willlslice.theicheese on the |
5. We chop the tomatoee'with:the , .
6.,'Didlyou ;rate;the carrotsron the .

3. Fill in the- blankb w1th the colors of the food lleted

.below. : o , | ®
¢ ' . .
1. Tomatoes are o or .
. T A ' o
2. Carrots arc
. : . v
3. Checse could be ok
PN N
T
9 - ¢ . %
Student Activity 20a ' : .
v o -
" 343 -
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FOOD SERVICE UNIT:

‘Kitchen Equipment (slicers,

..-' ‘The

piece of

sons, we
how long
hoagles,
- how many

choppers,!
graters) ' :

ELECTRIC SLICER ~ . . . .

‘slicer is a great help in the kitchen, bdf.also a

equipment'we are very careful of. For safety rea-
have 'a "no talklng" pollcy, when using it. Think’
it would take to slice enough lunch meat for 300
if we did not have this slicer. ' Can you flgure out
pounds of meat we would need. to’ have 2 ounces in.

each hoagie?

ERIC

Aruitoxt provided by Eic:

: - .‘ "W_. 344 g




*  FOOD SERVICE UNIT: Kltchen Equlpment (sllcers,_choppers,
; . - _ » qraters) _

:
=
o
'
'
Y
’
v
3
$
o K
C N
N ¥
[P
- .
> s
4
»

D

S -

%
e

B BUFFALO CHOPPER

Our kltchen would ba less efF1CLent 1F we were without
“thls piece of equipment.  Everyday-we nccd chopped vegetables
for cole slaw, salads, . eoup and sauces’. Wwhat weuld we chop
fer.cole slaw? : : For spaghettl sauce?
For veqetable soup? -

a

-

v

o

Aruitoxt provided by Eic: . -

o
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RIC

Aruitoxt provided by Eic:

FOOD "SERVICE UNIT: Kitchen Equipment

(sllcers, choppers,

graters)

.

§
E
i

. S . GRATER

This grater is -an aeCessory that fits onﬁeur-large mixer

and runs from the motor. We use thlis - to grate

pizza. Do you think this is faster than doing
What: else could we 'use this grater for:o

ll.. v" . )

cheese for
it by hand?

2




Lessdh<Twenty—Qne“

-t

.FOOD SBRVICE UNIT: Ritchen Equipme tt(std%es and ovens)’
\ : g . y - ) .

B .\ , _.GENERAL' C¢ NcﬁbT-

1.

BEHAVIORAL OBJECTIVES:

It is necessary to understa

the functions of the-
stove and ovens, T )

3
. o

i

l. The student Wlll be- able fo identify the cooking
 equipment. 'R ' . _
2. The. student w1ll be able/to define the uses'of the”
- stove and ovens.'_ ' j_ '
' ' 3. 'The student will know yhat klnds ‘of food you would
- cook ‘bake, roast and br01l N X
: . 5
READINESS EXPERIENCES: 5 .
A f[ / " ¢

l.

;gas, electr1c)7

‘\ o T 2.

4 ) '3-

"~ In the oven?

T,

What kind of a stovey /does your mother use (i.e./-

bR

What type of food wonld you cook cn top of the stovécl

b

A 1

. Discuss temperatures! (i.e,. Tow heat, medlum heat

high heat). Show oven thermostat

i

LEARNING

§5as stove.

- STUDENT ‘ACTIVITIES:

e

EXPERIENCES ;

List safety rules; if. you use,matcﬁEs to'light a/“

Llst safety rules for us1ng an electrlc stove.

Dlscuss the, meortanc of us1ng pot holders,

~0

Have student bring in @iotures of a stove.

50 - """‘.ﬂ“ - y .
Have students mak0~1nstructlonal posters dealing with
the use of stoves and ovens. R f .

Make posters deallng W1th safety 1n use of stoves . ’
and ovens. :

‘Make potholders out of nylon loops and looms A !

/j . \ t
N R

: ' \ o« 45 ; :34!/ ’ | ‘
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Lesson Twenty-One -

',”" . FOOD SERVICE: Kitchen Equipment (stoves and ovens).
o Answers to Student Activity 21b, Number 1..
Oven {front VieW) . Stove'(top view) -
m 2™ o v Vit font
—— | T
¥. cakes " ’ 1. soup -
2. 'pies _ . 2. coffee
: 3. . rolls o . 3. water
. 4. meat .. : .+ 4. spaghetti
5. 'fish‘ . » 5, fried potatoes
. ' . 6. macaroni & cheese . 6. tomato sauce
7 baked potatoes o g 7. ‘eggs ,
- 8. ‘cookies . o 8. pudding'
9. poultry o ; 9. peas
1.0. ~pudding , ' 10. carrdts

348 o




FOOD SERVICE: ‘Kitchen Equipment (stoves and ovens) S

N

1.. VOCABULARY WORDS:

‘Pronounce each.word and use in a sentence,

1. oven
'fl stq§e
3. low | ; ) |
"4;- gas j
5. hoﬁ"
6. eiectric |
7. bake . e I E
' _ ' é. édok t | |
' S i 9. roast '
“' . u10.'_ heat
'/
’ » Studen£ Activity 2la 4 . : W R 349 :
o L . L : C .
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. FOOD SERVICE: Kitchen Equipment (stoves and ovens) °

. : . L Name

1. Label the equlpment below and list foods' that are cooked
or baked under ‘the proper plcture. : . :

;Oven (front view) - Stove;(top'yiew): oy
| : . . oy
| — - : ‘
3 OO OO v i
. 1. 1 °
2.' 2
3. 3
4. . 4,
5. a 5 S
6. 6
' [
7. _ 7
8. 8.
* "9, 9
10. 10 *
. . Student Activity 21b ) e nr . : B
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FOOD SERVICE (stoves and ovens)

o

UNIT: Kiﬁchen Equipment

- q

- STOVES . -

. Institutional kitchens have stoves very much like yours
at home except for the size.' Do you think there would be
room in your kitchen. for a stove this size?. How many ovens
do;you'seg? ‘How many_ round burners? How many square grills?

L]
@

S - (" 46")




ERIC

Aruitoxt provided by Eic:

Kitchen Equipment’(stoves and ovens)

. . . . B v

K

Beside the two ovens in the stove, we also have two
stacked ovens. These are used mostly for baking cookies,
rolls and cakes. These ovens each hold stwo 18 x 26 trays.
When we bake rolls we put 70 on a tray.

G

. -‘1;' How many can we bake at a time?:

.

2. How maﬁy dozen is that?

e
v
1
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“ERIC

Aruitoxt provided by Eic:

FOOD SERVICE UNIT: Kitchen Equipment {stoves and ovehs)

"

POTS

- How many lunches could we serve if there weren't any pots
to cook in? -We have all sizes and shapes, but these are the

most popular.

'uAn

"B"»

'l_vcu

"D"

llEll'

‘quarts does it hold2

3

is'a large stock pot,- that holds lO.gallons; How many

is asmedium stock pot, that holds 24 quarts. How many
gallons does it hold7 ' ' : . .

is a small stock pot, wh1ch holds 12 quarts. How many
cups would that be? :
is a sauce pan, ‘'which we use to melt butter; make

small amounts of white sauce, etc. It holds 5% quarts.

is a pot ‘which holds 2 3/4 quarts.._ We use it mostly
for dlpplng up soup, spaghettl sauce, etc. ihto. the
serving pans. '

e . - LT

( 48 ) o 353 - o
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: FOOD SERVICE UNIT: Kitchen Equipment (stoves and ovens)
|
|
|
|

PANS .

§

These pans are great £or convenlence and eff1c1ency
They can go from the oven or from the refrlgerator to the
serv1ng line. That cuts dywn on labor.
' A" is 2"'h1gh and. holds 7% quarts._JWeAuse this mostly
for Jello and puddlngs. - :

"B" is 4" hlgh and holds'l4b quarts. .This is used for
© . baking meat loaves or macaroni and cheese, It holds
approx1mately 200 serv1ngs,'us1ng a #20 scoop.

¢ o "CV'ls 6" hlgh and holds 22 quarts. This is used'for
' Qmashed potatoes, tossed salads, etc.
i t
"D" is a halﬁ pan. It's 2" high and holds about 3%
quarts. ,We use th1s for felish, mayonnalse, etc.
/
"E" is also/a half pan.. It holds 7% quarts and is used
- for cra?berrles, etc. N
. "F" is a half pan, whlch holds ll quarts and is used the
. most‘ [We serve soup, gravy and sauces from it.

i

"G" is a round serv1ng pan which is also used for soups

o . s and sauces. ) .
e R 7

s
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Lesson Twenty~-Two

. "FOOD -SERVICE UNIT: Serving Portions
GENERAL CONCEPT-
l.' To receive the correct amount ‘of v1tam1ns, ‘minerals

- and’ proteins to meet ‘the Type A Lunch * food must be
measured exactly.~ ' :

s

"BEHAVIORAL OBJECTIVES

.

The student will be famlllar W1th the nutritional

l;'
‘requirements of a school lunch '
. L . ~ o
2. The student Wlll be able to measure the correct por-
3 tions needed for a school lunch' (i.e. - ¥% fruit-and
i cup vegetable).
- READINESS EXPERIENCES:
1. . What are vitamins, minerals and'proteins?b HoWjdo
- . we get these? ’
2. Do you thlnk it is 1mportant to have a certaln amount
of each one at every meal? v .
. .;3. Does your mother make sure thatmzou eat good meals°
Why°
LEARNING EXPERIENCES: i
1. Explaln the four basic’® food groups and how much of
each one you must have on a ‘Type A* school lunch
2. Show the students the «different utensils used t&
© measure the food portions,(i.e. - a two dz. scoop
used for vegetables or fruit). ' '
STUDENT ACTIVITIES . ’
i3
1. Have students’ cut the different school lunch menus ¢
- out of the newspaper. Students can check them and
" ~see if all the food groups have been includedi—~—_
hd " . ‘:- !
&
‘ ** geé! reverse: of this, page for explanation. )

>

-
.

( 50! )
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‘ Lessoanwenty—TwQ. A "v‘
FOOD SERVICE: Food Portions

- L . - . ' - e )
. ¥l H . »

Teacher Suggestlons._

* Type A Luanch
2 oz. meat T
3/4 cup fruit or vegetable, (i.e. - % cup veg., % cup
fruit) o o . C
1 serving enriched bread
l teaspoon butter E . . ‘
‘ plnt whole milk: v C - ’ .

;)
"
b .
,
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‘ ~ FOOD SERVICE?: Serving Portions Name
R ' L. VOCABULARY WORDS: . ‘
. -, L ‘ B .. “0.. ° ‘
. o Pronounce ‘each word and write a complete sentence.
s , T T s U T _

"1l. vitamins - R
2. _minérals
3. prste;ﬁs o |

y ’ 5.'3pqr£ién' 7 .

if 6. - nutrition
- ' : 7;-'requi£;mént$ . | -
8. type. R T -

,

g, balanced

. s
‘ » 10. menu . e . )
» .
[} ° i
[}
-~ ¥ &
0 . ‘ .
. | i .
S s v
1 .,' ) ) o .. ] . )
2 1. ‘o; \‘ : .
. —ey . S
] - 5, " N
Q. < * e, .
c Ty
7o
o
N -
4 . - _ :
N . ' t Co v . B : o
’ v : o ' E . ' . ) ’
| e . 397 "'
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' " Student Activity 22a . S .
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' FOOD SERVICE: Serving Portiond = Name

. -

1. Make up 3 differeﬁt.lﬁnch menus. Bé sure that you'includé
a food from each ot the 4 groups (meat, dairy, bread, fruits -
and vegetables) . ' R R )

1

Student Activity 22b




FOOD SERVICE UNIT: Serving Portions

(2 02 W AR ARt we o

SERVING SPOONS

‘Three different kinds of spoo:’s are used in serVing.

"A" is slotted, used for : serv1ng food that’ doesn t requlre
“any juice or gravies. A
' . "B" is solid, used for foods that do require juices or '
‘sauce. . x - '

.

L neY i perforated, used also for food that doesn t re-
‘ ' ' " quire any llquld.

Can- you name any other frults, vegetables or meats, thatf'
we might use the different-spoons for? -

.

SLOTTED . SOLID | .PERFORATED
1. Potatoes 1. Meat balls 1. .Green Beans
2. o ) 2. : 2.
3 . 3 . . 3 .
| i, a. 4. :
. . ) 10( ) ) .“‘L ' : -
- ERIC. - . : _ D - ,

..
" T
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FOOD SERVICE UNIT: Serving Portions

N

3

TONGS We use two sizes of tongs to serve. "A" is small aml
"BY is larger and used to serve. chicken, ‘etc.

is used for salads.

B A M e

TURNER & SPATULAS These are very useful in cooking and serv-

W

Ing. ¥A" is a butter spreader. "B" is a large spatula, used
for ieiny cakes. "CY is a pie server. -"D¥ is a cake server.
"E" is a large. turner, used for turning-hamburgers, etc.

+

]
)
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'FOOD "SERVICE UNIT:

.

Serving Portions

R
VEGETABLE SO

Mo w"’?
Wttr Whids Patatons, Castals.
i !""ﬂh Peas. Sugw, String Beany. S iy

: . ihen. Cabbage Yegetadle D4, Swert ,‘ -
'&ug,, Frupms, Fivormgs. Woaveddin? "w@

"“:,?'E‘f WEIGHT 51 0Z. {3185 o

—_— "0.
“Solisatio ro00s (0"°"
LTI Chicago IH

&

QUIZ
1. How many ounCeéfare ln tHlS can oF soup’
2. If we add 1 full’ can of water to it,
-would we have? )
3. HOW many 6 0z. S6rvings
cluding *he 1 can ur water?

4. llow many students would i1t fred?

how many

ounces

could we qct from thls can, in-

R

—
C AN
o
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FOOD SERVICE UNIT: A Task In Baking (cookies)

i
- v .
| ‘ i

B .

. N

1

\- ot
.l.\

‘ A TASK IN SCOOPING COOKIES
ke .Hefe the student perfbrmed the task of scooping cookie
dough from a\mixing bowl onto a tray. The task was done
neatly and quickly. The 'student was very pleased with her
accomplishmen : : o E
: - 306%
. ) S
9 B ’ i 54) i .
ERIC | , o
»”A .( o ' . ] ) " . . o '
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Lesson Twenty-Three

[' o ' FOOD SERVICE UNIT: A TASK IN BAKING (COOKIES)

B T
B |
i . T

'DippingﬁCookies

a. Get a cart from the storage area

b. Whoel the cart to the pan rack; get 8 larqe ‘trays (metal
: trays) and put them on- the cart.

Ca. heel the cart to the metal table- get a hqmber'4b'scoop_
'é\ from the drawer. _ _ R

§ :

d.i'Get paper llners from the lower lefL hand drawer in the
.§ baklng table, place one liner on earh tray.

Scbop cookie dough,- flom the bowl, filling scoop full
\ Level off the doudh bv pre;elng the scoop against the
\ 51de of the bowl. , ,

. , B T .
. Pla&e the scoop of dougn on the cookie tray; 5 scoops
acroqs and. 6 scoops down. “ '

. /Press dough down sl1qnf}j.

: h;' When a tray is full place it on.thevbaket!s‘rack until
. v ready to bake. “. : .
! ‘ . - . : . . .-.“ ) ) i .
"‘Here are some problems to help us - know how many cookies we
made and what our profit w11] he: : :

1. If you put 5 scoops of dodgh'across the tray and 6
' scoops of dough down, JOW many cocokies will be on
each tray? '

2. lf we have 8 trays.of 30 tooklea oath how many
o cooktee will there be altogether7

e :
3. We sold 2490 cookles at 5¢ eaoh Yhat will our prof-
it be°‘ . .
. ) Vocabulary Words: 'Discuss the e aning of these words and
" wrlte a complete qentente ‘for each one.
. c - . - £y
. 1. total - - - . - ” : -
~ 2. profit v , . )
e 3. level B o o . . -,




. _ Lesson-Twenty~Four'
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FOOD SERVICE UNIT: A TASK IN PREPARATION (DISHING UP DESSERT)

. -
e
"

-Dishing Up Dessert

a. Get a cart:
'b. GO to storage room

c. Select frult for the day s menu from the shelf and put
on the cart.

‘d. " Pick up package of dessert. dishes and lldS from the shelf
and put on the cart. ' . .

R e

e, Wheel ‘cart to can opener (onIWOoden table) .

f£. Wipe tops of cans with a clean clOth;

g. Lift handle of-can. opener; place can under handle, push
down. and turn handle, until the can is.completely open.

h. Get pan from under the table (same.tableyas the can,opener) :
and put frult 1n ‘pan. ‘
s . L e ‘ . PR )
i. Put.: the pan on. the cart with. the dessert dishes and wheel
the cart to ‘tlie metal table up front by the refrigerator.

. : 'j. Get #20 scoop from the table drawerm Fill the ‘'scoop with
e frult and place in. a dessert dish.,

fd'_close each dlsh_w1tn a lld and place on tray.

- Lo : TN

Y . 2 !

1 . AP S

. . . s : A T

e "~. . . ‘-:;“"J_. - .’ N |
v LA [

"This task was given to ‘the students to See how well they
»followed directions. : £




ERIC

Aruitoxt provided by Eic:
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FOOD SERVICE UNIT: A Task In Preparation (Dishing Up Dessert)

The first ste;/before opening a can

is clean.

clean dish cloth./ Why d
/

° 2

/ 1

"Here thé student is cleaning o

o you think thic

k24

s to make sure it
# the can with a.
s s0 lmportant?

<

i
f
1




4 3

: A Task In Preparation, (Dishing Up Dessert)

< o, % UM
v A
i

#

a ' . .

~ The seccond step would be tn . open the can; then remove .,
the lid, being careful not te cut yourseif. Diseard the
1id and empty the can.in its.cérrack container for trial
removal. C ) : L

. .. . . “
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FOOD SERVICE UNIT:

&

A lésk in

Preparation

(Dishing  Up Dessert)

The can hes

portlons.

dishes to use and
portlnn.

been cleaned
. empty the contehts into a serving
- .cart and taken ito another areca to
TheZstudenf

°

and cpened.

pan.

:; ,Oop

to use

Now the students

it wnll bhe put on a
be dishced dp 1nto serving
followed directions
£ind the canned fruit in the storage room,
what number

as. to where [to "
what kind o£ .
to get the right




Lesson Twenty-Five

)

FOOD SERVICE UNIT: ‘A TASK IN PREPARATION (CUTTING BUTTER)

o

|

Cutting Butter |

‘a. . Get/cart and butter chips from the storagegarea.

Y

b. Go jto the freezer dnd uet a nan of ice. Put the pan on
-th cart v

.c. Gegt a knlfe and the butter. cutter from the righE hand-
drawer in the wooden—top faolo,'ﬂut on the cart.

d. Get 6 plastic trays Erom the pan rack. Sy
e. Wheel cart to_the front metal table.

£. put 35 butter chips on each of the 6 plastic trays
g. Go to the refrigerator and et 3 pounds of butter. e

Th. - Unwrap"the butter and cut into quarters. Lay the quartered
picces on the ice (this will kecep it hard unfll you are
ready Lo cut*the butter into patq) -

i Take the: but*er cutter and- press it through the quartcred

St - ‘ , piece of butter, maklng 18 pats. Put the pats on the , but-
' o . . ter cths, which are on the ]d'st:lc trays.
J. Put the flnlshed fravs 1n Lhe Iefrlgﬂrator until you are
' ready to usgc tnem. .
' PROBLEMS

2

1.. If yeu make 6 trays of 35 butter chips'cach,'hOW'ﬁany
’ - -butter chips will youn have a]toqether?v

- 2. If you cut 3 pounﬂs of butter intc auarters, then cut =
s . ‘each quarter into 18 pats, how many quarters w:]l Y Oou :
have? How many pats did you make?

VOCABULAR{ WORDS : ”'Pronoﬁnce the words and write a complete
sentence u51nq “each frord. . '

&

i;, popﬁd
2. quarter
3. buttmf
4. chips

'. - ." - 5. "pa:ts _ ' o ' -
o (60 ) - 368,'




Lesson Twonty-Six

o ' ‘ . ' - 2
FOOD SERVICE UNIT: A TASK IN CLEANING UP .
Wlplng Tdbles N ', R .

. X . ) - . . . ‘

a. Get a burkct from- the nop room.

‘b. 'Flll half o{ the bucket‘w1th warm water.
*y N - FEY
c.;'Add % cup of soap -and % cup of ammonia to the water (get
measuring_ up £lom the baking’ Lablo) :

d. Get'dish towels.ﬁrom”the'dryar..

e. After the students have left the lunch tables, rinée your
towels in the bucket and wipe off all the tables. -Make
sure that you gather the crumbs in your towel. Never
brush the crumbs onto the floor. . '

f. Wipe otff all tables after odch!oi‘the three Junch periods.
(Do a thorough job atter the last Lunch) . !

. - b : ' : o ¢
. & . . - . .
. PROBLEM: Here¢ is a problem Lo help you maasure.
It therc are 8 ounces in 1 cup and 4 ounces in % cup, how
many ounces are there in % cup? -

, -

VOCABULARY WORDS: Discuss the meanming oi these words and |
unscramble the letters in the richt column to spell the words.

o

‘1. rinsc | S - L. “séﬁa
2. soap - . S Z. ‘sondr
3. crumbs ‘, T . .Bﬁ_ hscmur '
4. .ounées‘ o - ' 4. csneuo
o 5. 'w‘ipe _ T o L, onweld ‘ | ’ ST ;'
6;. ammonia ,b.,.mdamno;




